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ABSTRACT 

Hajor elements of the Florida Parent Education Follov 
Through Program are: (1) training mothers (tvo to each classroom) in 
the role of combined parent educator and teacher auxiliary; (2) 
training the teacher to use paraprofesslonal personnel; (3) 
developing materials for family use vhich take into account not only 
the school's goals for the child, but also, and equally, the family's 
expectations, goals, life style, and value system; and, (4) involving 
the Policy Advisory Committee in all phases of the program. In 11 
communities, intervention contact focused on parents but also 
involved teachers, students, parent educators, community program 
coordinators, and consultants. Community personnel participated in 
five vorkshops vhich encouraged each community's independence, 
responsibility for self-evaluation, and the development of effective 
use of the program advisory committee (PAC) • Inservice program 
support vas supplied by liaison officers and consultants from the 
University of Florida. Inservica training materials vere developed, 
and 922 home learning tasks vere performed in tvo Alachua County, 
Florida, elementary schools for use in the 11 coamonities. Pretest 
and posttest data vas collected using a variety of test and report 
measures; results appeared to indicate that basic objectives vere met 
for this year. Data results on parents, children, teachers, parent 
educators, home visits, and home learning activities, are contained 
in the appendixes. (SDH) 
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1. Rationale 

A considerable body of research literature indicates that a major 
source of a student's pattern of achievement and motives for achievement, 
as well as his personality structure, is the home in which he grows up. 
The behavior and attitudes of his parents, as well as the nature of the 
physical setting and materials provided, have a direct impact on his 
behavior before and during the school years. In particular, three 
elements of the home may be categorized: demographic factors (housing, 
income, ethnic membership), cognitive factors, and emotional factors. 
The cognitive variables might be further defined as the amount of academic 
guidance provided, the cognitive operational level and style of the 
parents, the cultural activities they provide, the amount of direct 
instruction they engage in, their educational aspirations, their language 
structure, the frequency of language interaction, and the intellectuality 
they provide such as in books, magazines, and the like. 

The parental emotional factors may be conceived of as the consistency 
of management and disciplinary patterns, the parents' own emotional 
security and self-esteem, their belief in internal versus external control 
of the environment, their own impulsivity, their attitudes toward school, 
the willingness to devote time to their children, and their patterns of 
work (Gordon, 1968, 1970). If these factors do contribute to child 
performance, then one phase of the educational program should be the 
education of parents to be aware of and use their talents to increase the 
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achievement motivation, intellectual behavior, and self-esteem of the 
child. The Florida Parent Education Follow Through Program, therefore, 
was designed to work directly in the home, so that the home situation 
might lead to better school and life perfom\ance. Most parents are good 
parents, interested and concerned about their children, with high hopes 
for them. All parents can continue to grow and learn ways to work with 
their children, which helps them in school and life. The Florida Program 
assumes that parents are adequate; it is designed to enhance this adequacy. 

Not all of the child's behavior, obviously, is a function of the 
home. The school itself plays an integral role in the intellectual and 
personality development of the child. The nature of the curriculum, the 
mode of teacher behavior, the classroom ecology, all influence not only 
immediate behavior but also patterns of behavior for the future. Any 
program of compensatory education needs to work not only in the home but 
also in the school. The Florida Program, therefore, provides ways of 
changing the classroom organization, teaching patterns, and influencing 
the curriculum in a Follow Through classroom through (1) the use of 
paraprofessionals and, (2) the development, by the teaching team (teachers 
and paraprofessionals) of appropriate home learning activities growing 
out of the classroom program, and the parents* desires and needs. 

The program emphasis is on (1) the development of nonprofessionals 
as parent educators, and as effective participants in the classroom 
teaching process; (2) the development of appropriate instructional tasks 
which can be carried from the school into the home to establish a more 
effective home learning environment; and, (3) the development of parents 
as partners in the educational program for their children. Our belief is 
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that the most effective pi'ogram for children creates a partnership between 
home and school. The goals arc to bring about changes in the learning 
environments, both home and school, so that the child's intellectual and 
affective development will be enhanced. To accomplish this, the key 
elements of the program are as follows: 

Ke y Rlements 

Major elements of the program are (1) the training of mothers (two 
to each classroom) in the role of combined parent educator and teacher 
auxiliary; (2) training the teacher in the use of paraprofessional person- 
nel; (3) development of materials for family use which take into account 
not only the school's goals for the child, but also, and equally, the 
family's expectations, goals, life style and value system; and, (4) 
involvement of the Policy Advisory Committee in all phases of the program. 

Both teacher and parent educator are taught procedures for the 
development of teaching tasks. The parent education activity consists 
of periodic (preferably once a week) home visits in which the major 
activity is the demonstration and teaching of the mother in tasks that 
have been devised in school to increase the child's intellectual competence 
and personal and social development. A set of criteria (Appendix A) 
are used by the teaching team in both the development and assessment 
of their materials. Responsibility for curriculum development rests in 
the local community. In each community, a library of activities has 
been developed which can be used by any Follow Through teacher, regardless 
of grade level, when the activity matches the child and home. A learning 
activity (task) may be used for many children, or may fit just a few. 
These tasks are developed to enhance not only the cognitive or academic 
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development of the child, but also to strengthen the parent-child bond, 
to involve siblings, both older and younger, in the Follow Through child's 
learning. They are not "homework," but game-type supplements. They are 
not designed as "remedial work" nor are they to be seen as serving "problem 
children. They are for aH children in the Follow Through classroom. 
As a part of the demonstration in teaching, the parent educator helps the 
parent understand the purposes of each task, how to perform it, and how 
to estimate the ability of the child to complete the task. But tasks are 
not a one-way street. The parent educator not only encourages the parents 
to develop their own adaptations of the material,, she also actively 
solicits from the parents their ideas about activities which have worked 
for them, their suggestions for future tasks, and their views about 
schooling. These, in turn, are used by the Follow Through teachers and 
parent educators in the creation of new activities, with credit given 
to parent-originators. In this fashion the school is influenced by the 
home, and the parent is enhanced. 

The parent educator also serves as the first line liaison person 
between the Follow Through program and the home. She serves as a referral 
agent for medical, dental, psychological and social services, by informing 
the mother of the existence of such services and, depending upon the 
community, establishing the contact between the home and a representative 
of these services. This requires that the parent educator understand the 
nature of other Follow Through and community services in addition to 
understanding her role in the task area. She also informs the parents 
about PAC meetings and other school functions, and encourages involvement 
not only in task development, but in the whole range of community- school 
relationships. 
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In the school, the parent educator serves as a teacher auxiliary 
implementing instructional activities through working with individuals 
or small groups on various learning tasks. A basic element in the Florida 
Program is the recognition of the paraprofessional as a member of the 
teaching team. Under supervision, parent educators perform a wide range 
of activities in the classroom, and are not confined to housekeeping, 
clerical or child care duties, Basic to the creation of sound home 
learning tasks is a knowledge of the child and his behavior in the 
classroom. By working with the children on school activities, the parent 
educator comes to know them. She thus can, after planning with the teacher, 
inform parents about the progress of the child. 

The parent educator spends about half her time in home visits; her 

load being half the families in the class. Her remaining time is spent 

at school, working in the classroom, planning with the teacher, reporting 

to the teacher about her visits, and participating in inservice education. 

In several communities, organized staff development programs in local 

t'**^ institutions of higher education offer the paraprofessional additional 
CO 

opportunities for personal career development, 
^ A key person in the program is the classroom teacher. She supervises 

^^—^ the classroom work of the parent educator and assists her in planning and 

O 

^^^1^ implementing the parent education activities. She, with the assistance 
of the parent educators, develops and selects the home learning tasks, 

CO 

She briefs the parent educator before the visits, and receives her report 
after. In order to perform these duties, the teacher needs additional 
planning time, and many of the communities have built such time into 
their schedules. Further, the teacher receives effective technical help 
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from a second or third adult in the classroom in carrying out the 
general goal oPreaching each child. She finds that there is increased 
parent understanding and support for her efforts. She also learns 
ways to work with other adults which increase her professional competence. 

Parents are encouraged not only to visit the school and the class- 
room, but to take part in working with children in the room. Parents 
are not seen as observers or bystanders, but as people who can contribute 
to the education of all children. Thus, in a room the teacher may 
have several adults carrying out a variety of learning activities. She 
becomes, then, better able to assess and meet 5.ndividual needs because 
she is freed from the tyranny of large class instruction, and from the 
myth that children only learn when the teacher is teaching. She learns, 
through the creation of all home materials, ways to reorganize her class- 
room for individual and small group learning. 

The community appoints a full-time coordinator who is responsible 
for all components of the Follow Through program. The coordinator 
attends the workshop at the University of Florida and works closely 
with the program sponsor in implementing the Florida components. 

II. Specific Program Goals 

As stated above, we seek changes in the learning environments 
and in children. The changes we seek in learning environments are in 
adult behavior and attitudes rather than in the physical setting. 
Specifically, we aim for changes in: 

1. For parents. 

a. Increase parents* use of desirable teaching behaviors in 
the instruction of their children. 



Page 7 



b. Increase or maintain at a high level the use of time 

spent with the child on educational recreational activities. 

c. Increase o^ maintain at a high level the use of library 
community resources, reading materials in the home. 

d. Increase or maintain at a high level attendance and 
participation in school and class functions. 

e. Increase or maintain at a high level the amount of family 
centered activities. 

f. Maintain a high level of expectation for academic achievement 
for child. 

g. Raise or maintain at a high level the parents' feelings 
of interpersonal adequacy, competence. 

h. Increase or maintain at a high level parents' skill in 
relating to school, participating in PAC. 

i. Increase or maintain at a high level the feelings of 
control over the educational life of the child. 

2. For children. 

a. Raise or maintain at a high level the level of self-esteem. 

b. - Increase or maintain at a high level cognitive development, 

ability to ask questions, to know evidence, manipulate 
materials > use abstract language, solve concrete problems, 
organize information. 

c. Increase or maintain at a high level increase achievement 
motivation. 

d. Increase or maintain at a high level acceptance and 
identity with one's social (ethnic) group. 

e. Increase and maintain at a high level respect for and 
acceptance for other children, other ethnic and social 
groups . 

f . Increase or maintain at a high level initiative and 
self-direction^ 

3. For classroom and school. 

a. Increase or maintain at a high level teachers' skill in 
classroom management of other adults (paraprofessionals 
and parents) . 
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b. Increase the teachers' skill in constructing focused 
curriculum materials (home learning tasks) and use of 
desirable teaching behaviors. 

c. More individualized instruction through use of other 
adults J and home learning tasks. 

d. Develop differentiated staffing. 

e. Increase parent educator's skill in using desirable 
teaching behaviors in working with parents. 

f. Increase parent educator's time in working with individual 
children and small groups. 

g. Increase parent educator's skill in planning with teacher 
for both home and scliool. 

h. Increase or maintain at a high level parent educator's 
self-esteem and sense of internal control. 

i. Help teadiers' morale. 

j. Provide a model of home-school relationships for subsequent 
use in the school system. 

It will be noted that, in keeping with our rationale, the changes 

are not only in home but in school, and in the relationship between 

them. 

III. Procedures 

A. Training Programs 

1. Five workshops were held on the campus of the University 
of Florida, using EPDA funds, in the summer of 1972. Drs. Breivogel 
and Greenwood directed these workshops. 

The major goal of the 1972 workshops was to prepare personnel in 
the eleven communities adopting the Florida Parent Education Follow 
Through Model to implement the USOE's proposed Five Year Plan--which 
never materialized. To implement the Five Year Plan it was necessary 
to prepare personnel in the eleven communities to become "trainers of 
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others." A major portion of the five workshops was designed to do 
the following: (1) help coinniuuitics see themselves as demonstration 
centers of the Florida Model for people in their own and neighboring 
states; (2) to carry out this objective (<U) to make them more independent 
and self-sufficient materials and videotape modules were demonstrated 
and feedback was required; (3) to prepare personnel to become more 
responsible for evaluation of their own program; and (4) PAC was a 
key element in all the workshops--how to help PAC become more effective 
in each community. 

The first workshop was designed for coordinators and PAC chairmen. 
A basic procedure which was used in previous summer workshops was followed: 
review the previous years' progress in the communities and plan for 
the coming year. The major concern in this first workshop was for 
implementation of the Five Year Plan. In the four workshops which 
followed details were given about the Five Year Plan and the implications 
of implementation. The "^^ol lowing questions were asked: 

1. What parts of the Florida Model can you continue in your community 

2. Costs? 

3. What will Florida's role be? 

4. What role are you willing to take? 

5. Will communities agree to serve as demonstration centers? 

6. Will Coordinators agree to serve as consultants? 

7. What are the essentials of the model? 

8. What are local school situations governing the above? 
Videotape training modules were used and the following questions were 
asked : 



Page 10 

i 

1. Can you use this module in your cormmity workshops? 

2. Do you think another community, not knowing anything about 
Follow Ilirough^ could use this material in a workshop? 

3. What should be modified^ changed, or added into this module? 

4. What kinds of inscrvice training materials need to be developed 
both locally and at the University of Florida? 

Lists of teacher, parent educator, team leader, and task specialist 

competencies wore distributed and examined in terms of the following: 

1. Implications for inservice training. 

2. Information for public rolat^'^ns. 

3. Dissemination to new projects. 

The second workshop was for task specialists. In previous years 
the workshops for task specialists were designed to teach them the 
techniques of developing tasks. This workshop (1972) concentrated on 
developing the task specialist as a trainer of others. Hie objectives 
were: (1) to prepare the task specialist to teach others tvj develop and 
write a task; (2) to learn to use the criteria for knowing when you had 
a good task; (3) how to teach a task to the mother--use of DTB's; (4) the 
emerging role of a task specialist. 

There also was additional training given to the task specialists to 
help them learn to develop tasks. 

In summary, the preceding points were presented to task specialists: 

1. Role of task specialist. 

2. Teaching others to tell a good task. 

3. Teaching others to write a good task. 

4. Teaching others to teach a task. 

5. How to work with PAC curriculum committee on home learning materials 
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6. Conferences with individual task specialists. 

7. Desirable Teaching Behaviors. 

8. Evaluation of Pn perfortnance and tasks (by parents, etc,)* 

9. Teaching teachers how to plan for the development and teaching 
of tasks. 

10. Emerging role of task specialist. 

The third workshop was for principals and focused on their role in 
the Follow Through program. In this workshop the following topics were 
presented: 

1. Principal's role in integrating program into the school. 
(Principal as a key to the success of the program.) 

(a) Orientation to the model. 

(b) Five Year Plan (use of Title I money). 

(c) Accountability. 

(d) Evaluation (local responsibility) 

(e) Sharing of Florida data and our impression of program 
effectiveness. 

2. Administrators Relationship to Program Personnel. (Example: 
Relationship to project coordinator, task specialist, compre- 
hensive services, PAC, and identification of issues that 
principals wish to discuss during the workshop.) 

3. Issues Related to the Classroom: What is the principal's 
responsibility in the folloiving areas? 



(a: 

(b 
(c 
(d 

(e 
(f) 
(g 
(h 

(i 

(j 

(k 
(1 



Planning time. 
Classroom volunteers. 
Classroom activities. 

Interpersonal relations in the classroom--Teacher-PE role 
relations (who should handle these, etc.). 
Rewards for teachers. 

Principal's role in social reinforcement. 
Use of PE as teaching assistant. 

Use of Follow Tlirough classroom as dumping ground for 
problem children. 

Use of psychological services component of comprehensive 
services in classroom. 

Use of local resources to handle curriculum and instruction 
issues. 

Use of PE as substitute teacher. 

Follow Through teacher role description. 



4. Home Visitation Issue: What is the principal's responsibility? 
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(a) Should principal go on home visits with PE? 

(b) Administrative procedures for PEs in terms of their 
reporting in on time, calling in when late, etc. 

(c) PE use of teacher lounge? 

(d) PE attend faculty meeting? 

(e) Salary schedule as iiicentivc for PE. 

(f) Creating supportive atmosphere. (Example: getting to 
know PE, inclusion in meetings, some knowledge of their 

job or interest in their job, asking for PE's opinion, etc.)- 

(g) Contingency management — social and non-social. 

(h) PE role with regard to home visit. 

(i) Tasks and Desirable Teaching Behaviors. 

(j) Data collected and reported by PE. How is it used? Should 
the principal check with parent educator regarding how many 
visits are completed successfully? 

Parent Relations: What is the principal's responsibility? 

(a) Importance of parent involvement. 

(b) PAC committee relations. 

(c) PAC--what is principal's role? 

(d) Good local press- -newspapers, radio, TV. 

School as a demonstration site: 

(a) What is it going to do to your program? 

(b) Are you willing to have your building serve as a demonstration 
site? 

(c) Administrative procedures for dealing with visitors in school. 

(d) How many visitors per month to see the Follow Through program 
seems reasonable? 

(e) IvTio in the Follow Through program will do this--hiring of 
public relations person (for example: graduate student in 
residence), development of demonstration materials, schedul- 
ing, visiting of Follow Through classrooms, making of home 
visits, etc.? 

(f) Demonstration to another principal--develop a Follow Through 
principal role description. 

Evaluation: What does it mean to the principal? 

(a) Necessary for local evaluation effort. 

(b) Difference between research and evaluation. 

(c) Evaluation of PE and evaluation of tasks. 

(d) Interviewing technique as one way oJ looking at program, 
PEs, and tasks affect on parents. 

(e) Task check ideas using the critical incidence recording 
approach. 

(f) Performance based approach to teacher and PE evaluation: 
how and why? 

Inservice Training: IVhat is the principal's role? 

(a) l^at is the best way to conduct inservice meetings to 

implement the model? (Large group vs. small group or teams). 
Cb) 'Going on home visits as an inservice training technique. 
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(c) Who should conduct inservice training? 

(d) Role description of team leader and task specialist. 
How will they continue training in the local community? 

(e) Use of inservice training materials. 

(f) Scheduling for inservice training. 

9. Summary: IVhat is the role of a Follow Through principal based 
on the discussion of the previous topics? 

The fourth workshop was for Facilitator/Trainers — those people in the 
local community who would be responsible for explaining the program to 
visitors and training those people who adopted the program. 

The following topics were presented: 

1. Role of Facilitator Trainer: 

(a) Conduct workshops. 

(b) Work with new teachers and PEs. 

(c) Demonstration center duties (mention local evaluation press). 

2. Role Definition of Follow Through Teacher and PE. 

3. Human relations- -Teacher and PE Role^ Communications. 

4. Lists of skills--Role of Follow Through Teacher and PE. 

5. Training Issues Related to the Classroom. 

(a) Teaching teachers how to plan. 

(b) Teaching teachers how to manage the classroom. 

(c) Promoting human relations between teacher and PE. 

6. Training Issues Related to Home Visits. 

(a) Teaching others to tell a good task. 

(b) Teaching others to write a good task. 

(c) Teaching others to plan for a home visit. 

(d) Teaching others to teach a task. 

(e) Promoting human relations between PEs and parents. 

(f) "Overview of Home Visit Cycle" module. 

7. Parent Relations. 

8. Emphasis on Local Evaluation. 

(a) Standardized Achievement tests--are they the answer? 

(b) DTBs. 

(c) Anecdotal record type of task evaluation. 

9. Emerging Role of Facilitator Trainer--role definition. 

The fifth workshop was for teachers and parent educators from the 
Alachua EPDA sponsored academic year project. The following topics were 
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presented: 

1. Review of parent interview data. 

2. Role of Follow Tlirough Teacher and PE. 

3. Development of Evaluation Criteria. 

4. Overview of Home Visit Cycle. 

5. Feedback on evaluation criteria and methods of evaluation. 

6. Classroom contracts using evaluation criteria. 

7. Plan fo?:* planning- -work out weekly schedule. 

8. Module on Developing Tasks. 

9. Classroom Management. 

10. Paraprofessional classroom teaching skills. 

11. Parent Relations— PAC. 

12. Use of classroom volunteers. 

13. Reaching hard to visit, resistant parents. Identifying these 
parents and generating techniques for working with them. 

Sunmiary 

Our major concern during the 1972 summer workshops was: Hov/ to 
implement the USOE Five Year Plan--a plan devised by the USOE to permit 
communities to use Title I money to adopt /adapt the Florida Parent 
Education Follow Through Model. The projected Five Year Plan never 
materialized. However, the planning and programming that the Model 
sponsor did for these summer workshops did focus on what is to come 
eventually with the end of federal funding- -an end of the Model sponsor 
continuing relationship with the eleven communities which have adopted 
our Follow Through model; and the community confronted with the decision 
as to how to continue the Model without federal funds. 

In each of the previous summer workshops we kept adding people in 
different roles. In summer 1972, we put it all together. We had the 
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coordinators, PAC chairmen, teachers, parent educators, task specialists 
who are basic to the Model and we were able to get an excellent response 
from our principals--without whose help the program just about floats along 
or sinks. Evaluation elements always were present in all of our previous 
workshops but with the USOE turning over more responsibility to the local 
community- -and the Model sponsor--we focused more directly on the evaluations 
role of the local community and the Model sponsor. We were able to get the 
evaluation people from each of our 11 communities to come to Florida. 

In conclusion, we believe the workshops have demonstrated a unique 
working relationship between granting agencies. Follow TTirough funds 
helped the Model sponsor and the communities to adopt the Florida Model — 
EPDA funds helped train the people necessary cO implement the Model. 

2. On-site workshops, of one week^s duration, were held in each 
community for all Follow Through personnel (including comprehensive 
services staff). The administrators, teachers, parent educators, PAC 
chairmen and members who were at the University of Florida workshops 
served as a training staff cadre for the on-site workshops. One of the 
following Florida faculty served as a consultant in the listed conmiunity 
for at least two days: 

Chattanooga Dr. W. Ware August 21-25 

Houston Dr. J. Newell August 18-19 

Jacksonville Dr. S. Hoffinan § August 29, 

Dr. G. Greenwood November 28-29, 28-30 

Jonesboro Dr. S. Hoffman September 18-19 

Lac du Flambeau Dr. E. Jester August 22-25 

Lawrenceburg Dr. G. Greenwood August 21-22 

Philadelphia Dr. B. Guinagh i^aigust 30-31 

Richmond Dr. W. Breivogel § August 14-15, 

Dr. H. Bessent August 17-18 

Tampa Dr. S. Hoffman 5 August 14-15, 16 

Dr. F. Ebbeck 

Winnsboro Dr. D. Bernard, August 6-7, 7-8, 10 

Dr. J. Litcher, § 
Dr. H. Fillmer 

Yakima Dr. I. Gordon August 14-18 
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The program of the locals on-site workshop was designed to replicate 
insofar as possible the Florida workshop. Specific training was provided 
in: task development, home visiting, teacher-parent educator roles, 
observational and interview procedures for the parent educator to use in 
home visits (see HER and PEWR in Appendix 8) and local procedures for 
linkage between the educationa"* component, comprehensive services , and 
PAC activities. It is not assumed that the program is ready to be fully 
implemented at termination of the workshop in new classrooms. We see the 
program as developmental throughout the y^ar. The workshops are designed 
to enhance the skill of people who have been involved and to provide the 
entry skills for those for whom it is the first year. 

B. In-service Program Support 

1. Each community has a liaison officer. He is in constant 
communication with the community, and arranges for the consultant's visit, 
briefs the consultant on the local situation, and then receives a report 
from him about his trip. 

The liaison officer's role is a critical one, since to a great 
degree our program is responsive to local conditions. Each liaison 
officer is a full-time regular faculty member of the College of Education, 
University of Florida, who is released by this department from teaching 
one course during the academic year for this responsibility. (Normal 
course load in Foundations is seven (7) five-hour courses; in Elementary 
Education, eight (8) four-hour courses). He is a basic member of the 
policy and administrative team. The liaison officers and consultants 
meet regularly as a "Follow Through group" to discuss the overall program, 
issues and problems of each community, plans for the future. This 
organization means that the Florida Program is a basic commitment of the 
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Research and Development program of the College of Education, with 
strong implication? for teacher education. The liaison officers are 
listed below: 



Community 


Liaison Officer 


Rank 


Department 


Chattanooga 


Dr. 


W. 


Ware 


Asst. Pror. 


Foundations 


Houston 


Dr. 


J. 


Newell 


Professor 


Foundations 


Jacksonville 


Dr. 


J. 


Newell 


Professor 


Foundations 


Jonesboro 


Dr. 


A. 


Packer 


Assoc. Prof. 


Elementary 


Lac du Flambeau 


Dr. 


E. 


Jester 


Assoc. Prof. 


Foundations 


Lawrenceburg 


Dr. 


G. 


Greenwood 


Assoc. Prof. 


Foundations 


Philadelphia 


Dr. 


B. 


Guinagh 


Asst. Prof. 


Foundations 


Ri chmond 


Dr. 


W. 


Breivogel 


Asst. Prof. 


Elementary 


Tampa 


Dr. 


J. 


Litcher 


Asst. Prof. 


Elementary 


Winnsboro 


Dr. 


J. 


Litcher 


Asst. Prof. 


Elementary 


Yakima 


Dr. 


L. 


Kaplan 


Professor 


Elementary 



2. We provide two days of consultant service a month to the 
local community (see Appendix 9 which describes the basic ingredients 

of the consultant visit). The consultant schedule of visits made follows. 

It will be noted that the pattern of visits varies by community, and 

that "two days a month" is a guide. In communities such as Yakima 

and Lac du Flambeau, distance as well as local needs dictated a different 

pattern. The communities and liaison officers develop the best local 

approach. 

3. During 1972-73, videotapes were again used -as a part of the 
inservice training procedure. Each community was asked to send to the 
sponsor one videotape each month depicting teacher-parent educator planning 
sessions, home visits, follow-up sessions after home visits, or sponsor 
related classroom episode. Feedback on these videotapes was provided in 
one of two ways: (1) the next consultant returned the tape to the 
community and discussed its contents during his visit, or (2) the liaison 
officer communicated the feedback information by letter. 
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In addition to videotapes, each community sent copies of its home 
learning activities, the weekly observation reports of parent educators, 
and attitude and questionnaire information about the home. These data 
are used for program evaluation and to assist in planning inservice 
training. Computer printouts of Parent Educator Weekly Report data 
provide the basic feedback during the year. These printouts contain 
such information as: (1) percentage of possible home visits that are 
completed, (2) percentage of parents working in the classroom, and (3) 
percentage of home learning activities being used which were developed 
by parents. These data plus feedback data on pre- and post-testing are 
provided to the community both by mail and during inservice visits. All 
of these materials are explained to the Policy Advisory Committee, and 
no data are collected which have not been reviewed by that committee. 

The program sponsor, the local education agency, and the parents 
are seen as a partnership team in which information flows back and forth, 
with the main objective being to enhance the total development of the 
child. Curriculum content decisions are entirely the prerogative of 
the local community. The program sponsor attempts to enable teachers 
and parent educators to translate their content goals into effective 
learning materials to be used at home and in school to achieve what it 
is the parents and school wish to achieve. 

The program sponsor, through continuous contact, strives to keep all 
elements of the program on target, and to facilitate the development of 
the program. The role of the Institute is more than consulting services; 
it provides direction, support, and information, as well as some elements 
of the evaluation program. Within the framework of the program, however, 
there is considerable flexibility to meet community needs. 



Page 21 



4. In the area of leadership of the Florida Parent Education 
Follow Through Program, 1972-73 was a year of transition. As Dr. Ira J. 
Gordon would be on sabbatical leave during 1973-74, he worked closely 
with and gradually turned the leadership over to the three persons who 
would direct the program during his absence. Dr. Gordon Greenwood, 
Dr. William Ware, and Dr. William Breivogel, with Dr. Greenwood assuming 
the major role. The position of Project Manager was filled by Pat Olmsted 
who supervised all Follow Through personnel and coordinated the flow of 
data between the communities and the sponsor* The central office staff 
also consisted of Steve Sledjeski (half-time research associate), a 
doctoral student in Educational Psychology; Ken Loose (third-time graduate 
assistant), a doctoral student in Secondary Education; Fred Clyne 
(third-time graduate assistant), a graduate student in Music; Mrs. Diane 
Beck (full-time secretary); and student assistants and non-academic 
personnel for data processing. 

C. Sponsor Research and Development 

Local developmental activities were conducted in two elementary 
schools containing approximately 35% low income population in Alachua 
County, Florida (of which Gainesville is the county .seat) . Dr. G. Green- 
wood served as project director of this activity and he and Dr. W. F. 
Breivogel were able to expand the scope and size of the developmental 
effort by obtaining EPDA funds. The combined Follow Through and EPDA 
monies permitted the placement of 28 parent educators in 22 K-6 classrooms 
as follows: 

1. One school continued seven experimental classrooms with two 
parent educators in each classroom 1-6 (K was team taught by 
two teachers and contained two parent educators) and seven 
comparison classrooms, K-6; 
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2. A second school used a team teaching approach with one parent 
educator per classroom^ K-5 (three parent educators at K-2, 
two at 3-4, and one at 5); 

3. A third school provided one comparison classroom per grade 
level, K-4. 

Specifically, the Alachua County R 5 D operation focused upon the 
following activities: 

1. The development of inservice training materials for staff 
development in implementing the program; 

2. The development and testing of actual sample task materials 
for distribution to Florida Follow Through communities; 

3. The development of new assessment materials to measure the 
impact of the Florida Program and to point to possible new 
directions; and, 

4. The demonstration of the Florida Program to observers along 
with the opportunity for participation in the classroom by 
parents, prospective parent educators, prospective teachers, 
etc. 

The 1972-73 school year was the second year of operation for the 
Alachua County Program and, due to termination of EPDA funding, will be 
the last. Its accomplishments during the two years include the following: 

1. Inservice materials development produced one film (in cooperation 
with Teacher Corps), five videotape modules, and one set of slides. The 
latter was designed to present an overview of the Florida Model. The film 
is a 15-minute color production called "Home and School --Getting Together" 
depicting the goals of the Model. Videotape modules were developed around 
the following topics: 

a. "Overview of the Home Visit Cycle" 

b. "Teacher- Parent Educator Home Visit Planning Conference" 

c. "A Demonstration of PAC Organizational Meeting' 

d. "Effective Use of Paraprofessionals in the Classroom" 
(in cooperation with Teacher Corps) 

e. "The Seven Desirable Teaching Behaviors" 
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Guides have been developed to accompany the first two modules 
(Appendix 10) . 

2. At least 422 Cn=228 in 1972-73) sample home learning tasks 
were developed, tested and disseminated to regular Follow Through 
communities. PEWR data indicates that duriiag 1972-73 Alachua County 
tasks were sent into qualified homes in our regular communities 19,494 * 
times (3,744 out of 6,379 homes) and Into non-qualified homes 4,762 times 
(1,328 out of 2,430 homes). Such tasks were used by both Florida consul- 
tants and local task specialists as examples of good tasks during 
inservice training sessions. 

3. Several new assessment instruments were developed or tried out 
in Alachua County (^pendix ii) : 

a. An interview schedule which was used to assess parent 
attitudes toward the program on a home interview basis; 

b. A questionnaire which was sent to all project coordinators 
and parent educators to assess changes in parent educators 
as a result of their participation in the program; 

c. A PAC activities questionnaire which was sent to each 
PAC to obtain information on the kind and extent of PAC 
activities during the school year. 

d. Teacher and parent educator conference guides were 
developed from role descriptions to foCus evaluational 
conferences between teachers and parent educators upon 
role perlormances and self-evaluation. 

e. The Consultants Home Visit Observation Report was designed 
to permit consultants and local staff to evaluate the 
performance of a parent educator in making a home visit. 

f . An instrument entitled the Purdue Elementary Problem Solving 
Inventory was examined and tried out (and ultimately 
rejected) as a possible substitute for the Cincinnati 
Autonomy Test Battery. 

g. The Cincinnati Autonomy Test Battery, a measure of auton- 
omous functioning in pupil problem solving was tried out 

and data collectors were trained to visit regular communities. 
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h. The Mother as Teacher instriuncnt, which was developed 
to assess changes in teaching behavior of parents, was 
tried out and tested in Alachua County. 

4. At a demonstration site, the Alachua County Project was 
visited by a Florida House of Representatives member and his research 
advisor, the Dean of the College of Education at the University of Florida, 
members of a citizens lay committee on education, the director of an 
early childhood center in Utah, a consultant in early childhood behavior 
from Michigan, a primary supervisor and ash'istant superintendent from 
Arizona, a social worker from New York, the director of an ARC funded 
program in Ohio that eventually implemented the Florida Model, two college 
professors from Australia, a superintendent and principal from Arkansas, 
six doctoral students from the University of Georgia, ^.nd a director of 
federal programs, a member of a CAA Executive Board, and a school psychol- 
ogist from Florida. In addition, graduate and undergraduate students 
enrolled in courses at the College of Education and participants in two 
federally funded projects made home visits with parent educators and 
visited the project. 

In addition, the Alachua County Praject influenced the development 
of the Florida Model in other ways: 

1. We now feel that it is possible to implement the model in 
grades 4-6 because of our successful experience in Alachua 
County. 

2. We have a better understanding of the kind of administrative 
and inservice training support that is necessary for success- 
ful model implementation since we "learned by doing" ourselves. 

3. We were able to compare a one parent educator per classroom 
operation with that of the usual two per classroom approach. 

4. The suiToner workshops held at the University of Florida were 
enriched by the participation of Alachua County parent educa- 
tors, teachers, parents, and children. 
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5. It influenced the inservice training procedures of the 
regular Follow Through communities (e.g., using part of 
the inservice day for teachers to make home visits with 
parent educators). 

Finally, a rather thorough evaluation of the Alachua County 
Researth and Development Project was conducted by "outside the project" 
interviewers who administered a structured interview schedule to a 10% 
stratified sample of parents. The instrument and results are presented 
in Appendix 3. Generally, the results indicate that the parents attitudes 
toward the program were quite favorable. 

D. PAC Activities 

PAC activities are central to program goals and implementation. 
We view parent education far more broadly than the home visit and/or a 
parent as classroom worker or volunteer activities, although these are 
fundamental to the program. We believe that parent education includes 
helping parents influence the institutional structure, curriculum and 
educational program of the school. 

During 1972-1973, we continued to keep PACs informed of our consult- 
ing activities by sending the PAC chairman the same consulting letter 
that is sent to the project coordinator ^nd by arranging consulting visits 
so that they corresponded with monthly PAC meetings. We continued to 
involve PAC in decision-making about program and evaluation through PAC 
attendance at our planning conference in December 1972, and at our 
suimner workshop for coordinators and administrators in the summer of 1972. 

In an effort to further strengthen all our PACs, we provided the 
consulting services of Mr. James Bracey, a former Richmond PAC chairman. 
Mr. Bracey made visits to six of our eleven communities during 1972-73 
as follows: 
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1. Philadelphia, August 27 - September 1, 1972; and 
May 21 - 25, 1973. 

2. Yakima, October 15 - 18, 3972. 

3. Jacksonville, October 1-6, 1972; and March 12 - 16, 
1973. 

4. Lawrenceburg, November 13 - 15, 1972. 

5. Winnsboro, November 27 - 29, 1972; January 8 - 11, 1973; 
and February 18-19, 1973. 

6. Chattanooga, February 5 - 8, 1973. 

He assisted PACs in such areas as: 

1. Helping PAC officers understand their roles; 

2. Helping parent educators to understand PAC and encourage 
parent involvement; 

3. Organizing and reorganizing PAC committees; 

4. Organizing and reorganizing both city-wide and local school 
PACs; 

5. Planning various PAC sponsored activities and regular 
meeting^ ; 

6. Establishing election procedures and drafting of by-laws; 

7. Developing more efficient ways of spending PAC funds. 

Data on PAC activity, perhaps is stimulated by the efforts of Mr. Bracey 
among others, are reported in the Results Section of this report. 

E. Evaluation Procedures 

The evaluation procedures used during the 1972-73 school year 
can best be described as those characteristic of a year of transition. 
The sponsor and community proposals were all approved and funded during 
the spring of 1972. During the summer, 1972, the Follow Through Office 
called a national meeting of Sponsors held in Washington. At that meeting 
it became clear that the focus of the national evaluation was being 
restricted and that the burden of responsibility for evaluation rested 
upon the Sponsors and respective LEAs. Thus, although Sponsors and LEAs 
were locked into budgets previously approved, they were asked to spend 
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their activity in the area of evaluation. It was announced that 
Sponsors could submit proposals for supplementary funds. 

The Florida Parent Education Prograjii submitted such a proposal on 
August 15, 1972. After two revisions, a proposal was resubmitted on 
December 1, 1972 which was funded sometime in April. Since approval at 
that time did not permit much evaluation during 1972-73, those funds are 
being used currently to expand the evaluation effort in 1973-74. Thus, 
the results contained in this report; represent a mixture of what was 
proposed for 1972-73 and what expanded activities could be completed 
with a minimum expenditure of funds. 

The data collected in 1972-73 were very similar to those collected 
in 1971-72 and thus, only a brief description is included here. The 
data collected fell into one of several categories; pretest/post test 
data collected in all communities, pretest/post test data collected in 
some communities, continuous process data collected in all communities, 
and some repeated measures data collected in some communities. 

Pretest/post test data collected in all communities included the 
following instruments: 

1. Purdue Teacher Opinionnaire (PTO) - a multidimensional 
measure of teacher morale. 

2. How I See Myself (HISM) - a multidimensional measure of self 
concept on parent educators. 

3. Social Reac'-ion Inventory (SRI) - a measure of lows of control 
on parent educators. 

Pretest/post test. data collected in some communities included the 

following instruments: 

1. Parent Response Report (PRR) - a measure of knowledge of 
PAC. 
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2. How I see Myself (HISM) - a multidimensional measure of 
self concept of parents. 

3. Social Reaction Inventory (SRI) - a measure of lows of 
control for parents. 

4. Home Environment Review (HER) - a multidimensional measure 
of environmental process characteristics. 

5. Parent Education Cycle Evaluation (PECE) - an extensive 
observational system assessing teadiers and parent educators 
in planning, parent educators and parents in task presenta- 
tion, parent and child in teaching, and parent educator and 
teacher in debriefing. 

6. I Feel, Me Feel (IFMF) - a multidimensional measure of 
self concept for children. 

Continuous process data collected in all communities is the Parent 
Educator Weekly Report (PEWR) , an instrument completed by each parent 
educator after each home visit. Among the topics reported are the 
current home visit, the current home learning activity, the previous 
home learning activity, home-school information, general information, and 
the use of desirable teaching behaviors. 

Repeated measures data collected in some communities included: 

1. The Cincinnati Autonomy Test Battery (CATB) - a multidimen- 
sional instrument assessing various aspects of a child's 
cognitive functioning. 

2. Taxonomy of Classroom Activity (TCA) - a classroom observa- 
tional instrument assessing the use of paraprofessionals in 
the classroom. 

Other data which are available for reporting in this document were 
made available to the Sponsor by the communities although they were not 
as clearly specified in the previous agreement. These data pertain to 
classroom achievement, attendance of pupils, and vertical diffusion within 
Follow Through families. A detailed report of which instruments were 
administered systematically in which communities is provided in Table 1. 
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TABLE 1 



Florida Parent Education Program 
Data Collection Activity for 1972-73 



Class- 
Center Rooms 



Teacher 
Data 



PE Data 



Parent 
Data 



Child Data 



M 



33 PTO, TCA 



31 



23 



PTO 



PTO 



HISM, SRI, 
TCA 

HISM, SRI 

HISM, SRI 



HER, PRR, 
PEWR 

HER, PRR 
PEWR 



PRR, PEWR IFMF 



IFMF, CATB 



N 



12 PTO, TCA 



T 
U 

V 



41 



19 
40 
30 
37 



PTO, TCA, 
PECE 



20 PTO, TCA 



PTO 

PTO, TCA 

PTO, TCA 

PTO, PECE 



22 Expt PTO, TCA 
11 Comp 

7 PTO 



HISM, SRI, 
TCA 

HISM, SRI, 
TCA, PECE 

HISM, SRI, 
TCA 

HISM, SRI 



HISM, SRI, 
TCA 

HISM, SRI, 
TCA 

HISM, SRI, 
PECE 

HISM, SRI, 
TCA 

HISM, SRI 



HER, PRR, 
PEWR 

PECE, PEWR 
PRR, PEWR 
HER, PEWR 



HER, HISM, 
PEWR, PRR 

HER, HISM, 
PRR, PEWR. 

HER, PECE, 
PEWR 



IFMF, CATB 
IFMF, CATB 
IFMF, CATB 
IFMF 

IFMF, CATB 
IFMF, CATB 
IFMF 



HER, PEWR IFMF, CATB 
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Development of Evaluation Procedures 

As noted earlier, the 1972-73 year was a year of transition for the 
Sponsor's evaluation procedures. Impetus for the transition was provided 
by the National Sponsors Meeting in Washington during July 1972. The 
transition was one during which the Sponsor re-examined previous statements 
of objectives and data collection procedures, attempting to make the 
entire evaluation program more operational. In short, an attempt was made 
to convert the goals stated in the 1972-73 proposal into objectives stated 
in terms of measurable behaviors. This conversion was effected by the 
Sponsor individually, and the Sponsor working with personnel from the 
comraunity projects in two workshops: one during the summer of 1972 and 
another in December of 1972. The output of this activity was the minimum 
set of Sponsor objectives which are presented in Appendix 1. 

Another output of the summer workshop for e valuators was the develop- 
ment of a set of reporting (accounting) forms for Comprehensive Services. 
These forms were developed by coordinators, community evaluation specialists, 
and Sponsor personnel. The forms were used by communities to report 
Comprehensive Service data to the Sponsor during the 1972-73 year. TTiese 
data are reported in the results section, along with other data collected 
during the 1972-73 year. 

IV. Results 

The results for 1972-73 have been organized by "target" of the program. 
Basically, the data will be presented for parents, children, teachers, 
parent educators, home visit data, and home learning activity data. In 
general, data will be reported for both total program and by individual 
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communities. The bulk of individual conununity data will be put in an 

appendix, although they will be discussed in the text. 

Parents 

Parents, as the primary target of the Florida Parent Education Program, 
may be involved in the program in a variety of ways. Such involvement may 
bo assessed in a variety of ways: through looking at changes in the knowl- 
edge about PAC and its relationship to the program, changes in the environ- 
ment created by parents for their children, and changes in the parents 
themselves. 

A. Parent Response Report 

During the 1972-73 year, it became clear that there were certain 
problems inherent in the analysis of the Parent Response Report. The 
questions are stated in such a manner that it is not possible to determine 
the meaning of observed changes from Fall to Spring. Such observed changes 
might be produced by a real change in parent participation, a change in 
knowledge about the program, or a change in attitude toward the program. 
Thus, any reporting of PRR results could be very misleading, and the data 
are not contained within this report. 

B. Environmental Changes 

Changes in the environment which parents create for their children 
may be examined in several ways. Data reported from 1972-73 include 
interview data (HER), perfonnance data (PECE) , and some measure of outcome 
in terms of vertical diffusion. 

1. Home Environment Review 

The results from the HER are reported for the total program and 
by individual communities. Results are reported for qualified and non-qualified 
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homes separately for descriptive purposes both for total program and by 
community. However, since the Florida Parent Education Program is perceived 
as appropriate for both types of homes, multivariate inferential tests were 
completed x)n combined data. The HER results for total program are reported 
in Tables 2 and 5. The HER results for individual communities are presented 
in Appendix 2 and discussed in text. 

In general, the non-qualified homes tend to have higher means than 
do the qualified homes. The data were combined and a multivariate test 
comparing pre- to post means was completed, indicating a significant difference 
(F=25.41, 9 § 3304 df, p<.01). This overall difference seemed to be pro- 
duced by positive changes on variables 5, 6, 7 and 8, and a negative change 
on variable 9. The negative change for total program can be largely attu^'ib- 
uted to community Q, where a school strike caused parents to have extremely 
negative feelings about the school. 

The HER results from community K indicate that qualified families 
showed substantial gains on Materials for Learning in the Home, while the 
non-qualified families showed gains on Awareness of Oiild's Development 
Reivards for Intellectual Attainment and Materials for Learning in the Home. 
When data for both qualified and non-qualified were combined, multivariate 
analysis indicated no overall significant differences (F=1.49, 9 § 194 df). 

The HER results from community L showed substantial gains for both 
groups. Both qualified and non-qualified families showed gain on Press for 
Language Development, Availability and Use of Supplies for Language Develop- 
ment, Learning Opportunities Outside the Home, and Materials for Learning 
in the Home. In addition, qualified families showed somo change on Expecta- 
tions for Child's Schooling, Reading Press and Trust in School. The combined 
multivariate analysis showed significant differences (F=4.66, 9 § 402 df, p<01). 
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The MKR results from community N showed that both qualified and 
non-qualified families showed change on Materials for Learning in the 
Home, Reading Press and Trust in School. Also qualified fcimilies gained 
on Learning Opportunities Outside the Home, while non-qualified families 
gained on Awareness of Child's Development, Rewards for Intellectual Attain- 
ment, Press for Language Development, and Availability and Use of Supplies 
for Language Development. The combined multivariate analysis indicated 
significant overall differences (£=6.98, 9 § 193 df, p< .01). 

The HER results from community Q are reported for qualified families 
only as there were only four non-qualified families in the program. The 
results for qualified families were generally negative, with large losses 
on Rewards for Intellectual Attainment and Trust in School. However, there 
was an increase in Reading Press. The multivariate analysis indicated 
significant change (£=65.19, 9 § 373 df, p< .01). 

The HER results for community R show that qualified families showed 
gains on Rewards for Intellectual Attainment, Availability and Use of 
Supplies for Language Development and Materials for Learning in the Home. 
Non-qualified families showed a gain in Awareness of Child's Development. 
The overall multivariate analysis indicated significant. difference (F=3.12, 
9 § 669 df, p< .01). 

The HER results for community S show that qualified families gained 
on Availability and Use of Supplies for Language Development, Learning 
Opportunities Outside the Home, and Materials for Learning in the Home. 
The combined multivariate analysis indicated significant differences overall 
(F=5.03, 9 5 626 df, p< .01). 

The HER results from community T showed qualified families gaining 
on Materials for Learning in the Home. The overall multivariate analysis 
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suggested no significant differences (F=l,68, 9 S 541 df) • 

The HER results from community U showed that both qualified and 
non-qualified fiunilies showed gains on Awareness of Child's Development, 
Press for Language Development, Availability and Use of Supplies for 
Language Development, and Materials for Learning in the Home. Also, the 
qualified families gained on Learning Opportunities outside the Home and 
Reading Press, The combined multivariate analysis showed significant 
differences overall (F=7.72, 9 S 243 df, p^ ,01). 

To summarize, data were collected in eight communities during 1972-73 
using the Home Environment Review, anine scale measure of environmental 
process characteristics. Analysis of data from all families combined 
showed a significant positive change. Analysis of individual conununity 
results indicated that five communities showed positive change, two 
communities showed no change, and only one community showed negative change 

2, PECE 

Due to technical difficulties, these data are not yet processed. 
A supplementary report will be submitted at a later date, 

3, Vertical Diffusion 

Data were provided from one community which could be interpreted 
to indicate a changed home environment. Within this community, in addition 
to Follow Through, there also operate Head Start and Home Base projects. 
Home Base is a program in which a paraprofessional makes visits to the 
homes of preschool children, ranging in age from eight months to four years 
In the Fall of 1972, children were classified by whether they had partici- 
pated in Project Follow Through or not. All children were given the 
Preschool Inventory (Caldwell, 1970), The four groups were compared using 
analysis of covariance, adjusting for sex, race and age. The adjusted 
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means are presented in the table below: 

Group Adjusted PSI Mean 

Both FT and IIB 47,54 
HB Only 44.62 
FT Only 45.56 
Control (Neither) 39.62 
The covariance analysis resulted in an observed £ ratio of 3.46 
(3 § 77 d£, p<.05). Followup tests were completed with Dunnett's test. 
Results suggested that family experience in Follow Through, while not pro- 
ducing a statistically significant difference (p<.10), has in some way 
affected maternal behavior patterns so that children entering Head Start 
from Follow Through families perfonn better on the PSI than do their counter- 
parts who have not had such a family experience, 
C. Changes in Parents 

Changes in the parents themselves were measured using the adult 
version of the How I See Myself (HISM) scale, a multi factor measure of self 
concept. The data were provided by one community and were based on a random 
sample of 74 parents from the program. The results were as follows: 





Interpersonal 
Adequacy 


Social Male- 
School 


Physical 
Appearance 


Competence 


Multivari ate 
£- ratio 


Pre 


X 


24-75 


65.65 


25.72 


25.17 




s 


4.98 


9.43 


6.41 


3.73 




Post 


X 


25.64 


65.17 


27.32 


25.00 


3.18 

(4 § 70 df) 


s 


5.42 


12.37 


5.90 


3.90 


t-Test 




1.33 


-0.37 


2.89 


-0.32 
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'n-;e multivariate ANOVA resulted in a significant £-ratio, indicating 
a significant change in parental self-concept as measured by the HISM. 
The univariate analyses suggested that much of the changj could be 
attribute^ to changes in feelings about physical appearance, and also 
changes in feelings of interpersonal adequacy. 

D. Attitudes toward the Program 

During the 1972-73 year, parents were interviewed in Alachua 
County concerning their attitudes toward the Follow Throui,h Program. A 
copy of the report is contained in Appendix 3. The results of the interview 
indicated that parents of all income levels valued the program, both the 
visits by the paraprofessionals and the home learning activities which they 
brought. 
Children 

The data collected on children fall into several categories: self 
concept, cognitive functioning, and classroom achievement, and absence data. 
Systematic plans had been made for the collection of the first two categories, 
while achievement and absence data were pro\^ided voluntarily by some communities. 
1. Self Concept 

Changes in self concept were assessed using the five factor instru- 
ment, the I Feel, Me Feel. Children were separated accordijig to their 
qualifying for Follow Through in accordance with OEO guidelines. The results 
for the total program are shown in Table 4. One might note that the scores 
for non-qualified children tend to run about 1 point per scale higher than 
those for qualified children. However, both groups showed positive change 
on all five scales. The two groups were coTnbined and a multivariate analysis 
completed to compare the pretest mean vector to the post-test mean vector. 
The results indicated that there was a significant difference between the 
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two mean vectors (F=14.08, 5 S 5683 df, .01), The combined results 
seem to indicate substantial changes in the General Adequacy, Academic, 
and Physical factors. 

The results for individual conuuunities were analyzed separately for 
qualified and non-qualified children. Tests of significance of related 
differences were completed for each factor. The data and ^-tests are 
reported in Appendix 4. The results are discussed below. 

The results for Community K show positive changes all scales for 
both qualified and non-qualified children. None of the individual tests 
indicated statistical significance, and the multivariate analysis completed 
on both groups combined was consistent with this (£=1.47, 5 § 311 df, N.S.), 

The results from Community M were inconclusive. The general trend was 
toward very small negative changes, but it would seem that these were chance 
events (F=0.87, 5 S 623 df, N.S.), 

Tlie results from Community N suggest some impressive changes, particu- 
larly on the Peer and Physical factors. The multivariate analysis completed 
on combined groups suggested significant differences (F=4.80, 5 ^ 263 df, 
p<.01). Overall, differences seemed to be on the General Adequacy, Peer and 
Physical factors. 

Results on children in Community 0 seemed to present mixed results. The 
qualified children showed a positive change on the Physical factor and a 
slight positive change on the General Adequacy factor. The non-qualified 
children showed a small negative change on General Adequacy, However, the 
multivariate analysis on the combined data indicated a significant difference 
(£=5.77, 5 § 858 df, pc.Ol) with most of the difference attrr.butable to a 
positive change on the Physical factor. 
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T he I Feel, Me Feel (^im^) - Children 

The IFMF measui-es five factors related to self-^concept in children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Peer , 4) Academic 

Means .and bttrnda-rd Deviations (Posttest-Pretest) 

for Qualified Children (N=3864) 
Factor 





1 


2 


3 


4 


5 


X 


62.10 


51.18 


39.75 


60.14 


46.59 


Pre 

s 


9.34 


7.71 


6.19 


10.03 


6.8J 


X 


63.10 


51.74 


40.20 


61.18 


47.42 


Post 

s 


8.85 


7.34 


5.78 


9.42 


6.47 



• Means and Standard Deviations (Posttest-Pretest) 
for Non-Qualified Children (N= 1818) 
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2 


3 


4 


5 


X 


63.99 


52.79 


40.61 


61.76 


47.59 


Pre 

s 


8.15 


7.00 


5.31 


8.90 


6.22 


X 


64.51 


53.15 


40.67 


62.28 


48.08 


Post 

s 


7.24 


6.24 


4.99 


7.82 


5.32 
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The results from Community P suggested an overall negative picture. 
Both qualified and non-qualified children showed negative changes on all 
five factors. The combined multivariate analysis indicated significance 
(F=3.36, ,5 a 409 df, p<.01). 

iTie results for Community Q are presented in Appendix 3 for the qualified 
children only, as the small number of non-qualified children makes generaliza- 
tion risky. The results seem to suggest positive changes on all five scales. 
The multivariate analysis (including the non-qualified children) indicated 
a significant difference (F=4.01, 5 § 419 df, p<.01). 

The results from Community R indicated a generally positive picture. 
The qualified children showed sizeable increases on nearly all factors and 
the non-qualified children showed appreciable positive change on three out 
of five factors. The combined multivariate analysis indicated a significant 
difference (F=6.87, 5 § 873 df, p<.01). This difference appeared to be a 
function of positive changes in General Adequacy, Academic, and Physical 
factors. 

The data from Community S were treated differently. The results were 
examined separately by grades. An inspection of the output suggested large 
positive differences on all scales for both groups at Grade 1. The Grade 2 
data showed not much of anything. The Grade 3 data showed significant 
positive changes for qualified children on the Peer and Academic factor-:;; 
the non-qualified children shewed a negative change on the Teacher-School 
factor. One might conclude that there is some sort of grade effect in 
question. This will be examined when time permits. The combined multivariate 
analysis resulted in a significant difference (F=7.73, 5 and 700 df, p<.01). 
There were large, differences on all factors, particularly on General Adequacy 
and Academic. 
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The data from Community T showed both qualified and non-qualified 
children making strong gains on all scales. The combined multivariate 
analysis suggested a significant difference (F=4.58, 5 § 651 df, p<.01) 
with much of the difference due to changes in the General Adequacy and 
Academic factors. 

2. Cognitive Functioning 

The Cincinnati Autonomy Test Battery was used as a means of cogni- 
tive functioning. Previous experience with the battery had suggested that 
not all subtests were of equal interest. Thus, in the 1972-73 year, only 
three subtests were administered in Grades K, 1, 2, and 3. The Task Initia- 
tion, Curiosity Box, and Response Variability subtests were administered 
to Follow Through children in Communities K, N, 0, P, R, and S. In addition, 
control data were collected in Community K. As that community might be 
regarded as atypical. Experimental vs. Control analyses were completed only 
within that community. The experimental data from that community were 
combined with data from all communities. The results are presented first 
for the E/C community and then for all communities combined. 

The results from Community K are T^res-^nted in Tables 5-16. Of the 36 
tests of significance completed, only three a'ttained the .05 level of signifi- 
cance. One might conclude that these? three tests represent type I errors. 
Thus, there do not seem to be any difference in cognitive functioning as 
measured by the Cincinnati Autonomy Test Battery. Other possibilities may 
be the small sample sizes within Community K, or with the validity of the 
battery itself. 

The results based on Follow Through children in all communities combined 
are presented in Tables 17-20. The results based upon larger sample sizes 
seem more consistent across grade levels. That is, there is a general trend 
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across time toward higher scores on the Response Variability subtest for 
Grades K, 1, and 2. This finding is encouraging in that this subtest 
purports to measure a form of creativity. Thus, it appears that children 
enrolled in the Florida Model seem to increase in creativity at least through 
Grade 2. Tliis findin^: is encouraging in light of previous findings. 
3. Achievement 

At this point in time, achievement data have been processed for 
three communities. Each community has used a different standardized test 
and collected data under a diff^.rent paradigm. Consequently, data from each 
community will be reported separately. 

Community P administered the Metropolitan Achievement Test series to 
both Follow Through and non-Follow Through children pretest and post-te t. 
The results for Grade I showed Follow Through children below non-Follow 
Through children (F=16.86, 4 § 27.2 df, pCOl). This difference appears to 
be the result of lower performance on both the Word Knowledge and Reading 
subtests. The results for Grade 2 suggested that Follow Through children 
performed better than non-Follow Through children (F=2.95, 7 § 216 df, p<.01). 
The Follow Through children performed better on the World Knowledge, Word 
Analysis, Spelling, Math Computation, and Math Problem -Solving subtests. 
The results for Grade 3 suggested that non-Follow Through children perfomied 
different than Follow Through children. The Follow Tiirough children per- 
formed better on Spelling, while non-Follow Through children performed better 
on Language. 

Community V administered a variety of tests as pretest and post-test 
to Follow Through children only. Since there was no comparison group, the 
data were treated descriptively, with no inferential statistics completed. 
The results are presented in Tables 21, 22, and 23. 



Table 21 
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Pretest and Posttest Means and Standard Deviation fox" 
Community V from the Stanford Achievement Test - Primary I 
Expressed in Grade Equivalent Scores (Grade 1) 



Subtest 


Pre Mean 


Pre S.D. 


Post Mean 


Post S.D. 


Word Meaning 


1.32 


0.24 


2.01 


0.58 


Paragraph Meaning 


1.14 


0.61 


1.90 


0.82 


Vocabulary 


1.46 


0.36 


2.02 


0.97 


Spelling 


0.52 


0.66 


2.25 


0 96 


Word Study Skills 


1.45 


0.45 


2.24 


1.48 


Arithmetic -Math Concepts 


1.26 


0.48 


1.90 


1.19 


Total 


1.34 


0.35 


1.93 


0.60 
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Pretest and Posttest Means and Standard Deviation for 
Community V from the Stanford Achievement Test - Primary II 
Expressed in Grade Equi>?alent Scores (Grade 2) 



Subtest 


Pre Mean 


Pre S.D. 


Post Mean 


Post S.D. 


Ivord Meaning 


2.02 


0.62 


2.68 


0.84 


Paragraph Mr>aning 


1.94 


0.65 


2.60 


0.83 


Science/Social Studies Concepts 


2.11 


0.95 


2.21 


1.05 


f'iripl lino 


1.60 


0.86 


2 .78 


0.82 


Word Study Skills 


2.13 


1.12 


3.09 


1.55 


Language 


2.30 


0.64 


2.61 


0.57 


Ar i thine tic -Comp . 


1.54 


0.41 


2.43 


0.54 


Arithmetic-Concepts 


1.85 


0.51 


2.42 


0.60 


Total 


1.94 


0.49 


2.59 


0.71 



Table 23 



Page 62 



Pretest and Posttest Means and Standard Deviations for 
Couununity V from the Stanford Achievement Test - Primary II 
Expressed in Grade Equivalent Scores CGrade 3 ) 



Subtest 


Pre Mean 


Pre S 


.D. 


Post Mean 


Post S.D. 


Word Meaning 


2.92 


0. 


89 


3.38 


0.99 


Paragraph Meaning. 


2.77 


0. 


96 


3.16 


1.13 


Science/Social Studies Concepts 


2.76 


1. 


10 


2.91 


1.21 


Spellijig 


2.91 


0. 


82 


3.36 


1.03 


Word Study Skills 


2.89 


1. 


29 


3.55 


1.76 


Language 


2.69 


0. 


58 


3.01 


0.74 


Aritiunetic-Conp . 


2.47 


0. 


53 


3.02 


0.87 


Aritliraetic-Concepts 


2.69 


0. 


98 


3.16 


1.02 


Total 


2.73 


0. 


71 


3.20 


0.92 
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An examination of these three tables indicates that at the end of 
the first grade, the children seem to be performing at grade level or above 
as compared to national norms, a feat in Itself, llie results for the 
second an4 third grades are not as impressive. The discrepancy might be 
explained in tems of the local staffing pattern, where the more able teachers 
seemed to be assigned to the lower grades. 

Achievement data also have been processed for Community N. Basically, 
the data consisted of pretest and post-test standardized instruments adminis- 
tered to Follow Through and comparison children. However, in examining the 
results, it must be kept in mind that all the low income children in the 
sample were enrolled in Follow Through; that is, there were no low income 
children in the comparison group. The analysis of the Anton-Brenner gains 
scores made by kindergartners showed no differences when IQ and pretest were 
covaried (£=,04, 1 § 100 df). 

The Murphy- Durrell Diagnostic Reading Readiness Test (pre-post) and 
the Stanford Achievement Test I (post only) were administered to first graders. 
Raw gain scores were generated for the Murphy-Durrell and the Follow Through 
and non-Follow Through groups compared with multivariate analysis of variance 
with IQ as a covariate. The results indicate that the two groups are 
different (£=10.24, 7 § 88 df, p<.01) with Follow Through children showing 
more gain in reading readiness, but less achievement on all subtests of the 
Stanford Achievement Test. 

The Stanford Achievement Test II was administered as a post-test to 
second and third grade pupils. The two grades were analyzed separately 
using multivariate analysis of variance with IQ as a covariate. The results 
for grade two indicated no si^ iificant differences (£=1,44; 8 5 86). The 
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third grade results indicate a significant difference (£=4.36, 8 M 85, 
p<.01) witli Follow Through lower on Science/Social Studies, Arithmetic 
Computational and Arithmetic Conceptual, but higher on word meaning and 
word stud/ skills. 

The achievement data from other communities is not yet processed. Thus, 
any conclusions based on pupil achievement data from the Florida Parent 
Education Model must be regarded as premature. 
Teachers 

The data collected on teachers fell into three broad categories: morale, 
differentiated staffing, and performance during planning sessions. The 
Purdue Teacher Opinionnaire served as a measure of morale, while differentiated 
staffing was measured by the Taxonomy of Classroom Activities and performance 
during planning measured by the PECE. 
1. Morale 

The Purdue Teacher Opinionnaire was administered to all teachers in 
all corjaunities in the Fall 1972 and again in the Spring 1973. The results 
for all communities combined are presented in Table 24. A multivariate 
analysis of variance comparing the pretest mean vector to the post-test mean 
vector obtained a significant result (F=7.93, 10 § 282 df, p<.01). ITie 
results seemed to indicate decreases on some variables (Teacher Rapport 
with Principal, and Community Support of Education) and an increase on 
another variable (Teacher Load). It was encouraging to find that teacher 
expressed more positive feelings about the load, as one of the major com- 
plaints aimed toward the Sponsor by teacher.sis that the planning for home 
visits and coordinating two paraprofessionals in the classroom requires too 
inucli time with no remuneration. 



Page 65 



O 
r-i 



CM 
11 
5? 



S2 

a 



to 
I 



Q 
O 
•H 

C 

g 



o 
o 

o 



o 

o 

iH 

§ 

O 

o 
o 

O 

m 
o 



g 

t/I 

o 
B 

•H 

I 



O 
H 
a, 



o 



3 
o 

•H 

u 



-P 

CO 

o 
o 



u 

O 
P 
U 

o 



o 
u 
o 
o 



Oh 
•H 
O 



5 



o 

u 
o 



o 



O 
•H 
P 
O 
Oj 

«+^ 

to 

•H 

p 

CO 



CM 



g 

•H 

O 

O 



u 
o 

§^ 

CO 



o 

u 



00 



o 

o 
H 

% 



u 
o 



to 



o 
o 



Pi 
ci 

o 

pj 
o 



1 

o 
-J 

u 
o 

pj 
o 



o 

H 



> 
























0 






CO 














0 
















s 




CO 


















0 


p 
















d) 




(D 


4-> 




•H 


I/) 


P 






P 




P 






•H 






•P 




1— 1 


u 


0 






•H 


CU 


o, 






U 










oJ 


>. 




1 






P 


0 


•p 






• H 








1— 1 






0 




0 










0 






p 














0 


0 




0 




CO 


u 




a, 








a> 


V ' 


U 






rH 




0 






• H 




P 




0 


P 








rH 




u 


cJ 
















U 
































e+^ 










e+^ 










•H 










Q 


















0 










•H 


0 








P 












ifl 










P 








> 


t/) 








0) 


0 








a 


1 










•M 























































cn 



00 



10 



CO 



CM 



0 


to 




00 










rH 


0 




00 


« 


• 


• 


» 




• 


iH 


00 








0 




to 


CM 


lO 


10 


1 


to 




to 








to 


CM 


vO 


00 






to 




rH 


0 




00 


• 


• 


• 


• 




• 


0 


CM 


vO 


to 




0 


rH 




rH 




10 


1 


00 


0 


00 


CM 




0 




vO 




rH 




10 


• 


• 


• 


« 




• 


10 


to 


10 


to 


00 


rH 


rH 




rH 




vO 






CM 


CM 












0 


rH 






• 


• 


• 


• 




• 




to 


to 




CM 


vO 


rH 




rH 




to 


1 


to 


\n 


cn 






to 




10 




CO 




10 


• 


• 


• 


• 




• 










0 


0 ' 


CN 




CM 




10 


1 


0^ 


to 


^H 








0 






cn 






• 


• 


• 


• 




• 


0 


CM 


v£> 


CM 


00 




rH 




rH 




v£> 


1 




10 


00 


00 




rH 








CM 






• 


• 


• 


• 




• 




vO 




in 


0 




to 




to 




10 






rH 


cn 


CM 






00 


to 


to 






cn 


• 


• 


• 


• 




• 


00 




00 




0 


rH 


rH 




rH 




10 


1 


o\ 






10 






CM 




CM 






CM 


• 


• 


• 


• 




• 




vO 






0 


0 










10 


1 




00 


0 






vO 


vO 


rH 




00 




0 




• 


• 


• 




• 


o\ 


00 






0 


0 


vO 








10 




0 


CM 


0 


rH 






CM 


10 


00 


CM 




rH* 


• 


• 


• 


• 




• 


10 


CM 


to 




0 


CN 


vO 


rH 




rH 


10 


1 


































s 












pj 
































p 




rH 


Pi 


0 






•H 






0 




P 




a. 











ERIC 



Ta^e C)6 

The results for the individual coinniunities have been placed in 
Appendix 5. A discussion of those results follows. The PTO results for 
Comnunity K woro outstanding. The multivariate test indicated significant 
differences (£=3.91, 10 ft 22 df, p<.01). While there were positive shifts* 
on all ten variables, there were some variables which showed very large 
differences: satisfaction with teaching, rapport among teachers, teacher 
load, curriculum issues, school facilities and services, and conununity 
pressures. These results might be attributed to the administrative policies 
and procedures of the new coordinator during 1972-73. 

The PTO results from Community L were examined with multivariate 
procedures and suggested no significant differei^ces (£=2.34, 10 k 12 df, 
p.- .05) . 

The multivariate test applied to the PTO results from Community M also 
failed to suggest significant differences (£=0.84, 10 § 13 df, p>.05). How- 
ever, it is worth noting that all variables gave evidence of a negative shift 
in morale, and some of the univciriate tests were significant. 

The number of teachers in Community N was insufficient to complete a 
multiv^ariate analysis. An inspection of the data shows an average gain of 
two points or better for teacher rapport with principal and rapport among 
teachers. It is wortli noting that the percentile rank of the total score is 
quite respectable. 

The PTO data from Community O^^weie analyzed, resulting i:. a significant 
multivariate test (F=2.90, 10 5 28 df, p<.05). The results were generally 
negative, with substantial decreases in teacher salary, curriculimi issues, 
and comjiiunity support of education. 

The multivariate test applied to the PTO data from Community P indicated 
a significant change (F=S.82, 10 5 10 df, p<.01) . The overall pattern v/as 
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positive, with respectable changes on teaclier salary and teacher load. 

The munber of teachers responding in Community Q was insufficient to 
complete a multivariate analysis. However, a visual examination of the 
results in Appendix 4 reveals a generally negative picture. 

The results from Community R could be interpreted as generally positive. 
Although the multivariate test did not suggest significant differences, 
nine of the ten scales showed change in a desirable direction. 

The PTO results from Community S show a negative picture. The multi- 
variate analysis suggested a significant difference (F==3. 15, 10 § 19 df, 
p<.05), with negative changes on teacher salary and community support of 
education seeming to account for most of the difference. 

An analysis of the PTO data from Community T indicated a significant 
difference (F=3.25, 10 § 26 df, p<.01). There were rather large drops in 
seven of the ten variables. Only teacher load, curriculum iss^js, and 
community pressures did not contribute to the overall loss. 

The number of respondents in Community V was not sufficient to complete 
multivariate tests. The results seem to indicate a low level of morale, 
but ono teacher of the fo!.)r was way out of line with the others, bringing 
the overall averages down. 

As an overall conclusion, the results on teacher morale seem mixed. 
About one-half of the communities showed a positive picture; the other half 
were negative. 

2. Differentiated Staff 

By differentiated staffing was meant the appropriate use of para- 
professionals in the classroom. To assess this, the Taxonomy of Classroom 
Activities (TCA) was used in classrooms in seven communities. The TCA is 
on observational checkJist which enumerates many of the types of activity 
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observable in an elementary classroom. At four times during the year, 
observers entered classrooms and tallied behaviors for both the teacher 
and parent educatorCs) present. The pooled results for all communities 
have been presented in Table 25. The results indicate that teachers spend 
about twice as much time in instructional activities and that most of this 
difference can be accounted for by differences in the amount of time spent 
teaching the total group and small groups. However, it should be noted 
that parent educators appear to spend about 30% of their time in instruc- 
tional activities, which would seem to be more than that spent by a regular 
teacher-aide. Thus, one might conclude that paraprofessional parent educa- 
tors are being used effectively in classroom instructional activities, at 
least on the basis of data collected with the TCA. 
3. Teaching Behaviors 

Data on changes in teacher teaching behavior were collected using 
the Parent Educator Cycle Evaluation (PECE) . These data are not yet processed 
and will be included in a supplementar>' report. 
Parent Educators 

Data collected on parent educators aimed to assess changes in these 
areas: self concept, locus of control, and teaching behaviors . 
1, Self Concept 

In order to assess changes in parent educator self-concept, the 
How I See Myself was administered to all parent educators in all communities 
both as a pretest and post-test. Based upon useable returns, results are 
presented in Table 26. Tnese data were submitted for multivariate analysis, 
which indicated a significant change in self concept (£=2.42, 4 S 424 df, 
p<.05). 
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Table 25 

Results from the Tuxonoiii)- of Classroom Activities collected at four points, 
in time dinung 1972-73 • Tiie results are based on 7 communities and are ex- 
pressed in terms of percentages that teachers and parent educators were ob- 
served engaging in various types of classroom activities. 



Type of Activity Teacher Parent Educator 

Housekeeping 14% 13% 

Clerical 4% 5% 

Setting Up Materials 3% 4% 

Instructional 66% 31% 
Teaching 

Tutor Individual 10% 10% 

Organizes Play Activity 2% 1% 

Teaches Total Group 19% 3% 

Teaches Small Group 22% 11% 

Disciplines 2% 1% 

Organizes Group for Instruction 8% 1% 

Other Jtl JlL 

Total Teaching 64% 29% 

Planning _2%^ _2% 

Total Instructional . 66% 31% 

Evaluation 1% 2% 

Other 45% 

100'^^ • 100% 
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Table 26 



The ilow I See Myself (11 ISM) - Parent Educators (N=428) 

The HISM measures four factors related to self-concept: 

*1) Interpersonal Adequacy 5) Physical Appearance 

2) Social Male - School 4) Competence 

Means, Standard Deviations, and t^- Tests of Differences (Post-test and 
Pretest) 

Factor 





1 


2 


3 


4 


X 

Pre 

s 


58.97 


44.59 


22.77 


20.13 


8.05 


4.99 


4.93 


3.94 


X 

Post 

s 


58.62 


44.66 


23.04 


20.34 


8.06 


- 4.93 


4.78 


3.72 




-0.90 


0.31 


1.51 


1.38 



Although none of the univariate tests obtained a significant t, the 
overall result could have been produced by a decrease in feelings of inter- 
personal adequacy, and in increase in feelings about physical appearance and 
competence. 

The results for individual communities have been tabled and placed in 
Appendix 6. A brief discussion of those results follows. Each set of data 
was submitted to a multivariate analysis of variance. Follow-up univariate 
tests were completed using t- tests for related measures. 

The results for Community K suggested no significant differences 
(F=1.03, 4 5 44 df). 

The results for Community L suggested a significant difference in self 
concept (F=3.09, 4 § 26 df, p<.05). An inspection of the various subscales 
indicated positive changes in feelings of self related to Social Male- 
School and of Competence. 



Page 71 

The results from Community M suggested no significant differences 
(F=0.51, 4 5 32 df), nor did the results from Community N (F=0.54, 4 § 18 df) . 
The results from Conununity 0 did not suggest significant differences 
(F=2.17, 4 § 50 df) , even though two of the univariate tests were significant. 
The results from Community P were nonsignificant (£=1.60, 4 § 28 df) . The 
results from Community Q were also nonsignificant (F=0.49, 4 § 30 df) , as 
were the results from Community R (£=1.24, 4 § 42 df) and the results from 
Community S (£=0.47, 4 § 43 df) . The results from Community T (F=1.01, 
4 S 36 df), U (£=2.40, 4 § 22 df) , and V (£=2.14, 4 § 9 df) were all non- 
significant. 

Thus, although the results for all centers combined showed a significant 
change, only one of the 12 centers resulted in an individual change. This 
large number of nonsignificant changes in parent educator sel ■ concept might 
be explained by the fact that many of the PEs have been with the program for 
a number of years. Thus, the intervention may have had its effect prior to 
the 1972-73 year. Inspection of reports from previous years would seem to 
support this contention, as some of the most dramatic changes associated 
with the model were in terms of parent educator self concept. Results such 
as this influenced the Sponsor's decision to administer the HISM only to new 
parent educators in 1973-74. 

2. Locus of Control 

Changes in feelings of locus of control as expressed by parent 
educators were assessed by administering the Social Reaction Inventory (SRI) 
to all parent educators in the Fall and in the Spring. The instrument is 
scaled in such a fashion so that low scores indicate persons feeling more 
control over the events in their lives. Higher scores indicate that people 
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feel controlled by extenial events. The useable results for all communi- 
ties combined have been presented in Table 27* These results indicate a 

Table 27 

The^ Social Reaction Inventory CSRI) - Parent Educators CM=422) 

Means, Standard Deviations, and t^-Test of Difference (Post- test- 
Pretest) 





Pretest 


Post-test 


t^ 


X 


7.18 


7.69 


3.40 


s 


3.91 


4.03 





Statistically significant change toward more external feelings of control. 

The locus of control results for individual communities have been 
tabled and placed in Appendix 7. An inspection of the individual results 
suggests that only two out of twelve tests attained a significance level 
of .05. The large niunber of responses for centers combined may have created 
an overly powerful test of significance. On the other hand, the shift toward 
more external feelings of control may be a natural condition following large 
positive shifts in previous years. 
3. Teaching Behaviors 

The PECE was used to look at changes in the manner in which parent 
educators present home learning activities to parents. These data have 
not been processed yet, and will be sent in a supplementary report. 
Home Visit Data 

Among the data available from the Parent Educator Weekly Report (PEWR) 
are: (1) parent reactions to tasks; (2) home-^school relations; and (3) cer- 
tain general information. During the 1972-73 school year 126,663 home visits 
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were successfully made to 6,649 different qualified homes in the program. 

In addition, 43,050 home visits were successfully made to 2,743 non-qualific d 

homes. These data represent a considerable amount of home-school contact. 

1. Parent Reactions to Tasks 

The PEWR serves as ''field test" data for tasks since parents are 
asked to express their opinion in several ways about how they feel about the 
last task that was brought into the home. These data are summarized in 
Table 28. 

The data seem to clearly indicate that the 1972-73 tasks were well 
received by the parents. Most parents felt that their children were interested 
in the tasks and were successful in doing them. Most of the parents felt 
that the tasks are important and that their level of difficulty was "just 
right" for their child. Most parents spent under one hour teaching the task 
to their child, although many spent between one and two hours while some 
spent even more time. It should be pointed out that parent teaching time does 
not include any time that the child might have spent working on the task 
alone once it was taught to him. /■ 

Finally, when the percentages reported are examined, no significant 
differences appear between qualified and non-qualified parents with regard 
to their reactions to the tasks brought into their homes. This is an 
important finding since one goal of the Florida Model is to serve all the 
children in the program regardless of their socio-economic background. 

2. Home-School Relationships 

The strengthening of home-school relationships is basic, to the Florida 
y-jdel. Among the goals in this area are those of getting parents to visit 
the school, work in the classroom, attend parent group meetings, and attend 
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Table 28 

PEWR Data on Parent Reaction to Tasks 



Interest 



Type o£ 
iiome 


High 


Mild 


Disinterested 


Not 

Asked 


Not 

Given 


Qualified 
Non -qualified 


65,853(69%) 
22,706(72%) 

• 


24,936 (26%) 
7,554 (24%) 

Success 


1,155(1%) 
442(1%) 


1,815(2%) 
490(2%) 


1,349(1%) 
318(1%) 


Type of 
Home 


High 


Mild 


Not 
Successful 


Not 
Asked 


Not 
Given 


Qualified 
Non -qualified 


61,755 (65%) 
21,663(69%) 


28,336 (30%) 
8,453(27%) 

Importance 


1,582 (2%) 
505 (2%) 


2,087(2%) 
543(2%) 


1,245(1%) 
312(1%) 


Type of 
• * 

Home 


Important 


Some 
Importance 


No 

Importance 


Not 

Asked 


Not 
Given 


Qualified 
Non-qualified 


72,381(76%) 
24,189(77%) 


17,016(18%) 
5,455(17%) 

Difficulty 


257(1%) 
139(1%) 


4,226(4%) 
1,428(5%) 


1,134 (1%) 
271 (1%) 


Type of 
Home 


Too 
Difficult 


Just 
Right 


Too 
Easy 


Not 

Asked 


Not 
Civen 


Qualified 
Non-qualified 


4,229(4%) 
1,646(5%) 


80,868(85%) 
26,581(84%) 

Time Spent 


1,916(2%) 
1,053(3%) 


5,823(6%) 
1,699(5%) 


2,123(2%) 
478(2%) 


Type of 
Home 


Over 3 2 to 3 1 to 2 Under 
Hours Hours Hours Hour 


1 Not 

Asked 


Not 

Given 



Qualified 5,658(6%) 9,136(10%) 25,008(26%) 41,865(44%) 9,497(10%) 3,924(4%) 

Non-qualified 1,911(6%) 2,870(9%) 8,498(27%) 14,536(46%) 2,755(9%) 935(3%) 



ERIC 
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PAC meetings. Since the model relies very heavily upon the parent educator 
co help facilitate such parent involvement, careful planning with the 
teacher before the home visit seems essential to the attainment of our goals. 

The 1972-73 PEWR data in the area of home-school relations are summarized 
in Table 29. These data are difficult to interpret due to a lack of non- 
Follow Through comparison data, IVliile roughly one-fourth of the parents 
visited the school (in spite of plans for a large number to do so), how does 
this compare to the number of non~Follow Through parents that visit school 
each week, especially when visiting is defined as more than just carrying a 
child to school and picking him up. One might suspect such a figure is high, 
especially for the qualified parents. 

Likewise, do more than 7-12% of non-Follow Through parents work in the 
classroom as volunteers and attend parent group meetings such as PAC? We 
suspect not. Again, it should be noticed that only small differences exist 
between the qualified and non-qualified parents. However, the 12% attendance 
at PAC meetings (which will be more directly assessed via PAC sign-in sheets 
next year) does indicate that more work needs to be done in this area. 
Apparently the fact that the parent educators infonned the parents of the 
next PAC meeting more than half the time, followed up with discussions of 
the last PAC meeting slightly less than half of the time, and made plans for 
the parent to visit school (which includes visits for the purpose of working 
in the classroom) over half the time is not enough. 

Finally, while slightly over half of the teachers and parent educators 
are spending less than 15 minutes planning for each home visit, roughly 
one-third are spending up to thirty minutes, and a few are spending even 
longer. It should be noted that the amount of planning time refers to the 
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Table 29 

PEWR Data on Home-School Relations 
Time Planning Visit 



Type of Under 15 30 45 One No 
Home f Minutes Minutes Minutes Hour Planning 



Qualified 
Non-qualif icd 


61,323(51%) 40,169(33%) 
23,025 (56%) 12 ,774 (31%) 

Visit the School 


3,988(3%) 8,499(7%) 6,452(5%) 
1,153(3^) 1,960(5'6) 2,329(6%) 


Type of 
I tome 


Yes No 


PE Does 
Not Know 


Qualified 
Non -qualified 


:.8, 222(23%) 92,587(75%) 
11,390(27%) 29,606(70%) 

Ubrk in Classroom 


2,807(2%) 
1,055(3%) 


Type of 
Home 


Yes No 


PE Does 
Not Know 


Qualified 
Non-qualified 


8,505(7%) 114,189(92%) 
3,790 (9%) 37,899(90%) 

Attend Parent Group 

, — . — J 


1,174(1%) 
465(3%) 


Type of 
Home 


Yes No 


PE Does 
Not Know 


Qualified 
Non-qualified 


11,293(9%) 106,476(86%) 
4,290(10%) 35,653(85%) 

Attend PAC Meeting 


5,955(5%) 
2,170(5%) 


T>T)e of 
Home 


Yes No 


PE Does 
Not Know 


Qualified 
Non -qualified 


15,178(12%) 99,031 (80%) 
5,210(12%) 34,313(82%) 


9,447(8%) 
2,549(6%) 
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Discuss PAC Meeting 



Tfipe of Home 

Qualified 

Non-Qualified 



Type of Home 

Qualified 

Non-Qualified 



Type of Home 

Qualified 

Non-Qualified 



Yes 
60,360 (49%) 
19,005 (45%) 

Inform of PAC Meeting 
Yes 
76,680 C62%) 
24,429 (58%) 

Plans for School Visit 
Yes 
74,202 (60%) 
21,678 (51%) 



No 

63,139 (51%) 
23,048 (55%) 



No 

47,296 (38%) 
17,720 (42%) 



No 

49,651 (40%) 
20,465 (49%) 
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time spent actually planning for a particular visit while the parent 
educator is likely to make 14 to 15 such visits each week. In these terms, 
the amount of planning time seems realistic and adequate and few differences 
seem to exist with regard to planning for visits to qualified and non-qualified 
homes . 

3. General Information 
Certain other information piv:kod up by the PEIVR are summarized in 
Table 30. The data on the discussion of the comprehensive services should 
be interpreted in light of the fact that parent educators do not generally 
initiate discussions of the comprehensive services but respond when the 
parent seeks information or makes some kind of a request. Sometimes, however, 
a parent educator will initiate such a discussion if she spots a real need. 
Even then, however., she will initiate action only at the parents' request. 
In view of these facts, the comprehensive data look good. The differences 
between qualified and non-qualified homes would be as expected. Even here, 
however, although they do not qualify for these services from Follow Through, 
29% of the non-qualified families still received some information about them. 

The data on asking for and getting task suggestions do not look quite 
so good, however. IVhile almost half the time the parent educator is asking 
the qualified parent (slightly less for the non-qualified parent) if she 
has any suggestions for tasks, the parent educator has not, in spite of 
inservice activity dealing with the subject, learned how to "pull tasks out 
of parents." Efforts to deal with this problem need to continue and to be 
intensified. 
Summary of PEIVR Data 

VVhile certain weaknesses were revealed with regard to PAC attendance 
and getting task suggestions from parents, the 1972-73 PEWR data generally 
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1 / 

ilome 


Table 30 
PEWR Data on General Information 

Yes 


No 


Qualified 


55,927(45%) 


67,851(55%) 


Non-qualified 


12,261(29%) 


29,877(71%) 








Type r>f 






Home 


Yes 


No 


Qualified 
Non-qualified 

Type of 
Home 


63,126(51%) 
19,034 (45%) 

Given Task Suggestions? 

Yes 


60,367(49%) 
23,043 (S5%) 

No 



Qualified 
Non-qualified 



4,661 (4%) 
1 , 335 (3%) 



118,818(96%) 
40,743(97%) 
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indicate considerable strength in the program. Tasks are well received 
by parents, comprehensive services are being discussed, and at least modest 
success can be cUiimed in the area of home-school relationships. In addi- 
tion, the program seems to be serving all parents and children in the same 
way (except, of course, for the comprehensive services) irregardless of 
income level. 

Home Learning Activity Data 

The Parent Educator Weekly Report (PEWR) , which is filled out by the 
parent educator after each home visit, serves as a monitoring instrument 
(process report) throughout the year and also yields considerable program 
data. One kind of data that it yields is the extent to which we are achiev- 
ing our goal of individualizing instruction through tasks. One way that 
this can be done is by dividing the number of home visits during which tasks 
were presented by the number of di fferent tasks that were presented. For 
example, during 1971-72, it was found that each task was used 25.18 times in 
qualified homes and 14.14 in non-qualified homes. If the average classroom 
has thirty pupils and, therefore, represents thirty homes, this means that 
each task went into 5/6 of the qualified home and 1/2 of the non-qualified 
homes. 

As was reported in the 1972 Annual Report, these data seem to indicate 
at first glance that the amount of individualization of tasks decreased 
considerably when compared with the 11.58 figure reported in our 1971 Annual 
Report. The 1972-73 data are reported in Table 31 and the results appear 
very similar to those obtained in 1971-72. However, certain changes in the 
program appear to have affected the results obtained and require further 
analyses. 
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Tabic 31 
1972-73 Average Use of a Home 

Qualified 

K 16104/237=67.95 

L 13370/895=14.94 

M 11369/436=26.08 

N 2224/130=17.10 

0 19785/379=52.20 

P 5900/232=25.43 

Q 6310/229=27.55 

R 9886/647=15.28 

S 11125/222=50.11 

T 9239/420=22.00 

U 3025/303= 9.98 

V 3148/362= 8.70 

TOTAL 111485/4492=24.82 



Learning Task 

Non Q ualified 

5429/199=27.28 
2450/517- 4.74 
2585/359= 7.20 
2279/138=16.51 
2421/296= 8.81 
2102/188=11.18 
24/21= 1.14 
4784/565= 8.47 
5403/195=27.71 
5202/323=16.11 
3448/313=11.02 
1099/286= 3.84 

37226/3400=10.95 
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Several hundred ''model tasks'' have been developed in the research 
and development Follow Through program in Alachua County, Florida, and 
disseminated to the regular Follow Through cojninunities since 1970. Further, 
each reoivlar community has built up a sizable "task library" over the years 
and has exchanged tasks with other communities. Such task sharing is 
facilitated across classrooms as well as across communities by local task 
specialists. Thus, it may appear that the average use of a task has 
increased because tlie use of the same task has been spread over several 
classrooms. For example, four teachers might send the same task into eleven 
of their homes, which would be equivalent to the 11.58 finding the class- 
room in 1971-72, but would increase the average use of a task when divided 
into the number of home visits. 

To check our suspicions we decided to run a classroom by classroom 
analysis in the community having task usage means closest to the means 
across all communities (Community P in Table 31). The results of this 
analysis are reported in Table 32. These data would seem to clearly indicate 
that individualization of tasks is occurring at the classroom level* Any 
future analyses of task individualization will be on a classroom by classroom 
basis . 

Summary of Results for 1972-75 

The data collected as part of the 1972-73 evaluation of the Florida 
Parent Education Model may be summarized as follows: 
1. Parents 

The 1972-73 data seem to indicate some substantial changes in the 
parents of Florida Model cliildren. The Home Environment provided by parents 
changed in a positive direction as measured by the Home Environment Review. 
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Table 32 

1972-73 Average Use of a Home Learning Task' in Conununity its 

Classroom Qualifie d Non Qualified 

1. 482/90= 5.36 32/30= 1.07 

2. 310/50= 6.20 93/37= 2.51 

3. 392/59= 6.64 128/53= 2.42 

4. 240/41= 5.85 158/39= 4.05 

5. 170/45= 3.78 63/37= 1.70 

6. 280/67= 4.18 160/56= 2.86 

7. 286/71= 4.03 71/44= 1.61 

8. 245/84= 2.92 268/75= 3.57 

9. 247/68= 3.63 139/52= 2.67 

10. 470/73= 6.44 0= 0.00 

11. 296/75=4.05 97/46=2.11 

12. 197/48= 4.10 63/40= 1.58 

13. 321/60= 5.55 122/51= 2.39 

14. 249/59= 4.22 272/66= 4.12 

15. 229/48= 4.77 61/32= 1.91 

16. 307/86= 3.57 30/23= 1.30 

17. 333/76= 4.38 24/20= 1.20 

18. ?.80/56= 5.00 61/38= 1.61 

19. 321/80= 3.96 91/46= 1.98 

20. 241/56= 4.30 167/58= 2.88 
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Also, parents seem to have changed their patterns of parent-child inter- 
action in the hopie, indicated by the vertical diffusion results. In addi- 
tion, parents changed positively in reported self concept in at least one 
conminit/ where data were available. Tlie interview data collected in 
Community U suggested that parents hold the program in high esteem, and 
that parents of all income levels report beneficial effects of the program. 

2. Children 

The analysis of the child self concept data indicated positive 
changes during 1972-73. The analysis of the Cincinnatti Autonomy Test 
Battery (a purposed measure of cognitive functioning) revealed little other 
than a tendency toward greater response variability (flexibility/creativity) 
across the first three grades. This instrument has been dropped from the 
1974-75 evaluation design due to its high cost. The Sponsor is in the process 
of examining the results from various standardized achievement test batteries 
which were submitted by most communities. Preliminary results are inconclu- 
sive, 

3. Teachers 

The Purdue Teacher Opinionnaire was used to assess changes in 
teacher morale during 1972-73. The results were mixed, with one of the more 
interesting findings being more positive feelings relative to teacher load. 
Observation of classroom functioning suggested that teachers are using para- 
professional parent educators in instructional responsibilities to a substan- 
tial degree, as recommended by the Sponsor. 

4. Parent Educators 

The self concept data on parent educators show little change during 
1972-73, This finding was attributed to a ceiling effect, as many of the 
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PEs have been with the progriuii since it started. The locus of control 
data revealed a slight reversal from previous trends • During 1972-73, 
parent educators shifted toward feelings of external locus of control. How- 
ever, onQ might categorize this shift as part of a national Zeitgeist, 
rather than a program effect, 
5, Program Data 

The PEWR was used to monitor the program continuously. The data 
indicate that the average home was visited about 18 times during the 1972-73 
year. Parents expressed the opinion that their children benefited from the 
home learning activities • Also, analysis of data on a classroom basis 
suggested that home learning activities had been used to individualize 
instruction. 
Concluding Remarks 

The data suggest that the Florida Parent Education Program met its 
basic objectives for 1972-73, The 1973-74 evaluation should permit a more 
specific examination of the Sponsor objectives as a new evaluation design 
has been implemented this year. Activities to be completed for the remainder 
of 1973-74 include: (1) the 1973-74 evaluation and data collection, 
(2) an analysis of the 1972-73 PECE data, (3) a more complete examination of 
1972-73 achievement data, and (4) an attempt to relate data received from 
Stanford Research Institute to data in the Sponsor files. 



Appendix 1 
Minimum Sponsor Objectives Developed 
during the 1972-73 School Year 



"Sponsor Objectives- 
Florida Parent Education Model 
December, 1972 

During the December conference in Gainesville, Florida, the spc^sor 
staff, at the request of the projects, set forth a structure of objectives 
for purposes of the 1973-74 proposals. As the structure emerged, it became 
evident that there were several typ^s of objectives. First, some objectives 
must be included in all community proposals. Second, other objectives 
are of a nature that makes it optional for inclusion. Third, some objectives 
arc for sponsor evaluation and should not be included in local proposals. 

NOTE: The exact wording of the objectives may vary according to 
local conditions, but the intent will be checked against 
Model objectives. 

Minimal Set of Objectives 

A statement of each of the following objectives must be included in 
each community proposal. 

Parents 

Objective: By the end of the 1973-74 school year, a randomly selected 
sample of mothering-ones will demonstrate an increased use 
of at least one Desirable Teaching Behavior in teaching their 
children as measured by the Parent Education Cycle Evaluation 
(PECE), pretest - posttest. 
The sponsor will collect data on this objective in some communities 

(to be selected soon) using the PECE. Those communities not included 
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in the sponsor' sample must" state an objective concerning Desirable Teaching 
Behavior (DTB) perEormaace and will be hold accountable for collecting data 
to nssess it. 

Objccti c: During the 1973-74 school year, at least 50% of a random sample 
of pareats will attend a PAC meeting (either school or city- 
wide PAC). 

The sample. could be defined as the entire population. If a sample 
of parents is selected, it must be random. The local community will collect 
these data. 

Objective: During the 1973-74 school year, at least 25% of a sample of 
parents will attend a PAC-related activity other than a PAC 
meeting. 

The sample could be defined as the entire population. If a sample of 
parents is selected, it must be random. The local community will collect 
these data. 

Objective: During the 1973-74 school year, at least 20% of a sample of 
parents will volunteer in the classroom. 
The sample could be defined as the entire population. If a sample 
of parents is used, the sample must be random. The community will collect 
these data. 

Objective: During the 1973-74 scliool year, at least 80% of the homes 

will be visited at least five-sixths (5/6) of the number of 
visits planned (e.g., 30 visits out of 36). 
These data are available from the Parent Hducator Weekly Report (PEIVR) 

and from local sources. 
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Objective: During the 1973-74 school year, parents will serve on PAC 
committees dealing with matters of personnel selection, 
proposal writing, task writing and/or task evaluation, grievence 
comprehensive services, and jr ject evaluation. Furthermore, 
those parents will he active in making decisions regarding 
these aspects of the program. 
This objective will need to be refined locally and the community 

will collect the necessary data. 

Objective: During the 1973-74 school year, the PAC will have an impact 
on the total school program as evidenced by contact with 
school board, etc. 
The criteria will be defined locally and data locally collected. 

The Child 

Objective: (All communities must have achievement objectives in their 
proposal, and will be held responsible for collecting the 
appropriate data. While these objectives need not necessarily 
be stated in the sponsor section, the sponsor is interested 
in achievement data. Such data should be collected in September 
and May by people other than teachers. Hopefully, both 
experimental data and comparison data will be collected on / 
the same battery, pre- and post- test. S^'ores should be 
reported to sponsor as raw and standard scores.) 

Objective: During the 1973-74 school year, a randomly selected sample of 
Follow Through children will have fewer absences from school 
than will a similar sample of non-Follow Through children. 
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The sample could be defined as the entire program population. 
The criterion for this objective can be determined locally and data collected 
by the local project. 

Objec#tive: (All communities must state an objective concerning self- 
concept as measured by the five (5) factors of the I Feci Me 
l^'eel (IFMF) . These data will be collected locally (perhaps 
on a sample basis). It would be extremely helpful if the 
communities could collect comparison data.) 

Objective: At the end of the 1973-74 school year> a random sample of 
4th grade pupils who had experienced at least two years in 
Follow Through will show achievement (tests locally determined) 
equal to, or better than, comparable 4th grade pupils who have 
not experienced Follow Through- 
All communities are to be held responsible for conducting some type 
of 4th grade follow up study. Data should be collected by people other than 
classroom teachers and reported to sponsor as raw and standard scores. 

Teacher 

Objective: At the end of the 1973*74 school year, at least 90% of the 
Follow Through teachers will correctly identify all seven 
of the Desirable Teaching Behaviors from a videotape. 
The sponsor will be responsible for collecting these data. 

Objective: During the 1973-74 school yenr, a randomly selected sample 
of teachers will show an average increase of at least one 
DTB in planning sessions with parent educators. 



Page 5 

The sponsor will collect these data in the four PliCB communities. Those 
not ircluded in the sponsor sample must state an objective regarding teacher 
^ise of DTBs to be measured local iy, 

ObjectJLve: During the 1973 74 school year, 95% of a saniple of teachers 

will use parent educators in classroom instructional activities 
at least 30% of the time observed. 
These data will be collected by the sponsor in those communities 
which are part of the Banta sample. The sponsor will use the Taxonomy of 
Classroom Activities. Those conmiunities which are not part of the Banta 
sample must state an objective related to effective use of parent educators 
in classroom instructional activities. Those communities will be held 
responsible for collecting the appropriate data. 

Objective: During the 1973-74 school year, 60% of sample of teachers will 
engage in at least 1 1/2 hours per week of planning time for 
home visits and task building with each parent educator. 
Communities will be held responsible for collecting these data. 

Parent Educators 

Objective: At the end of the 1973-74 school year, at least 80% of the 
parent educators will correctly identify all seven of the 
Desirabi. Teaching Behaviors from a videotape. 
The sponsor will be responsible for collecting these data. 

Objective; During the 1973-74 school year, a randomly selected sample 

of parent educators will show an average increase of at least 
one DTB used when presentirg tasks to parents. 
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The sponsor will collect these data from a sariple of communities 
using tlie PECli. Those coinniimities not included in the sample must state 
their own objectives relating to the iise of DTBs by paraprofessionals , and 
raust collect data to assess tiie objective. 

Objective: During the 1973-74 school year, new parent educators will show 
a positive increase in self-concept as measured by the subscales 
of the W^.< I See Myself on a pretest - posttest basis. 
The sponsor shall be responsible for collecting these data. 

Objective: During the 1973-74 school year, new parent educators will 
show a change toward a more internal locus of control as 
measured by the Social Reaction Inventory (SRI). 
The sponsor shall be responsible for collecting these data. 

The Community 

Objective: (Coinmunities ne^d to ate objectives for the involvement of 
parents i:; construction and review of tasks, e.g., provide 
' vjence that pare^its have developed tasks.) 
The sponsor will have some access to data from the PEWR, but communities 

need to elaborate. 

Local Options 

During the December conference, a number of the objectives contained 
in the October 30 proposal were identified as "local options." These 
objectives represent lovver priorities of the sponsor and are not required 
in coHMunity proposals. Hov/ever, some communities might wish to include 
the objective (or a modiiication) and should do so with the realization that 
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it a l one Ls responsible for collecting data. Objectives in this category 
are as follows : 

The Parent 

Objectvive: By the end of the 1972-73 school year, at least 80% of a 

randomly selected sample of mothers (parents) will corroctly 
identify at Isast four (4) of the Seven Desirable Teaching 
Behaviors (DTBs) . 

OLjecitve: During the 1972-73 school year, parents will demonstrate an 
increased knowledge of the PAC. 

Objective: During the 1972-73 school year, parents will increase or 

maintain at a high level their reported use of educational- 
recreational facilities. 

Objective: During the 1972-73 school year, a selected sample of parents 
will demonstrate an increase In, or maintenance of, positive 
feelings of interpersonal adequacy and competence. 

Objective: During the 1972-73 sci- ool year, a selected sample of mothers 
will deinoastrate an increase in, or maintenance of, feelings 
of control over their livds. 



Objective: 



The Teacher 

During the 1972-73 school year, teachers will show an increase, 
or a maintenance at a high level, of morale (Purdue). 
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Sponsor riva 1 ualio a 

Some objectives within the October 30 proposal were identified as 
related to sponsor evaluation only, and should not appear in conmmity 
proposals. These objectives were: 

1. 3y the end of the 1972-73 school year, a randomly selected sample 
of Follow Through children will demonstrate more initiative in social 
situations. 

2. By the end of the 1972-73 school year, a randomly selected sample 
of Follow Through children will show more innovative behavior. 

3. By the end of the 1972-73 school yecr, a randomly selected sample 
of children will show more curiosity behavior, 

4. During the 1972-73 school year, a randomly selected sample of 
parent educators will show an increase in the completeness of the home visit 
with mothers as evidenced by an increase in the number of topics covered. 



Appendix 2 

Results from the Home Environment Review 
by Individual Community 
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Report on Parent Interviews Conducted 
in Alachua County, Florida 1973 
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Parental Attitudes Toward the Follov^ Through Program-- 
Introduction 

The Florida Parent Education Follow ITirough Program^ adopted in 
eleven cormnunities in ten states, was implemented as a sponsor research 
and development progran in two schools within the Alachua County, Florida 
Public School System for the school years 1971-72 and 1972-75. A total 
of 22 classrooms were involved; eight classrooms, K-6, at Lake Forest, 
and 14 classrooms, K-S, at Sidney Lanier, Paraprofessionals living in 
the community worked in the classrooms and visited parents in the home 
on a regular basis^ 

A survey conducted at the. end of the 1971-72 school year assessed 
the attitudes of parents involved in the program OlcDowell report) • In 
May, 1973, a siinilar survey was conducted which not only provided data 
about parental attitudes but also offered an opportunity for comparison 
between the original Florida Follow Through Model joxd a model variation. 
At Sidney Lanier School the use of team teaching procedurfis led to the 
assignment of only one paraprofessional to each teacher, while at Lake 
Forest two paraprofessionals worked with each teacher in self-contained 
classrooms. Tnus at Lake Forest, the model was implemented as it usually 
is in regular Florida Model coirmunities throughout the country, while at . 
Sidney Lanier, tHe variation of the model allowed for a comparison of the 
effectiveness of a one paraprofessional per classroom model in ivhich the 
pai^aprofessional visits each child every other week. 

^Betty Bozler, Doctorial Student, University of Florida and Judith 
McJIurray, Graduate Student, University of Florida, Institute for Development 
of Ku;nan Resources, College of Education. Under the directorship of Ira. J. 
Gordon, Director, Institute for Development of Human Resources. 



-2- 

Thc; soc.loeconoraic level in Alachua County is not typical of that 
found in regular Florida Follow Through progranri. In regular Follow 
Through couuiiunities the proportion of lower to upper socioeconomic faiailies 
represented in Follow Through classrooms varies from 50 to 90 percent. 
In Alachua County the upper socioeconomic families outnuir.ber the lower 
socioeconomic families approximately 66 percent to 33 percent • This 
situation then, provides a basis for examining the generalizabillty of 
the model to other socioeconomic populations. More specifically, will 
the model be as effective with an upper income group as with a lower 
income group? 

I. Development of the Questionnaire 

The original 1971-72 interview questionnaire was revised in May, 
1973, by Dr. Ira Gordon assisted by Ms. Judith McMurray and submitted 
for final approval to Dr. Gordon Greenwood and Ms. Dorothy Sterling. 
A copy of the questionnaire is included at the end of this report 
as well as suggestions for revision for future studies. In actual 
field use, some of the questions proved unwieldy and required' 
clarification by the interviewers. 

II. Sampling Procedures 

The 22 classes involved in the program included 609 children. Of 
this total, 327 homes were above poverty level and 2S2 were below the 
poverty level. The ratio of above poverty to below poverty homes was 
found to be two to one within each classroom as well as within the total 
sa'Piple. 



Witliin each classroom a stratified satuple (clellucated by economic 
level) was chosen using a table of rfmdofn numbors. A sample size of 64 
(10 pox'cont of the total popuhition) v/as chason; this consisted of two 
upper income level childrerii and one lower income child from each class* 
One additional upper income level child was included in the sample from 
the Lake Forest kindergarten due to the fact that there was a team 
teaching situation resulting in a larger ratio of upper to lower income 
level families. In this manner then, the sample reflected the greater 
number of upper income level families. 

The total sample from Lake Forest consisted of 22 .families : "15 
upper income and seven lower income. At Sidney Lanier, the total sample • 
was 42: 28 upper income and 14 lower income. Follo;rijng the intervieif, 
it was discovered that five college student families had been Included 
in the lower income group. These five families could not be identified 
since the names of interviewees were not recorded to insure confidentialit/* 
Thus the Sidney Lanier results may be slightly skewed as these student 
families, while definitely having low incomes, fall, oh the basis of other 
criteria, into the upper socioeconomic group. 

III. Field Interviews 

An appointTnent was made with each fa^iily by phone, with the exclusion 
of those families without phones, prior to the interview. A standardized 
guide for phone calls was devised to ensure that parents 

understood the purpose of the questionnaire, the research group conducting 
the evaluation, and the confidential treatment of all interviews* For those 
faniilies selected for the interview who did not have telephones, an 
explanatory letter and short appointment form (see page 70 § 71) were devised 
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aiid sent cut. llic xictronts were asked to indicate a convenient time of 
day for an iiiterviow and return it in the self -addressed, stamped envelope 
provided. This method did not reap uuch response; in fact, only tv;o out 
of 10 frJnilies that received the letter responded at all. 

The intex'vievrers ivere informed of the appointment and interview 
procedures and were acquainted with the intervievtf instruraent. In addition, 
a letter of introduction (see page 72) signed by Dr. Ira Gordon, was taken 
into each home and presented to the parents before the interviev^ began. 

IV. Re sults 

Since the sample was delineated by school and along economic lines 
several coniparisons may be inade frora the data. Questions answerable by - 
a siriple yes and no response, are presented in terms of the total number 
of y*es to the total number of no and undecided responses. 

Similarly, yes, no and undecided totals across the whole sample 
have been analysed for upper and lower income parents. In addition, 
within each school, the responses to the questions have been tallied 
and further divided to indicate responses from upper and lower income 
level families. All of these totals, including percents are included 
in Table !• 

Questions that did not lend themselves to yes/no responses, are 
presented separately in Table II. The data is again tallied across schools 
and economic level, as v;ell as vdthin schools and economic levels. 
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V. U.i. Sj-.ass.iori ol: Ke:^ul ts 

A {jcnera.l ovcrvicv; of the quostioniic'ilro responses indicates that 
parents were favorablo towards tlie Follov/ Through program in both schools. 
Question 1, requesting initial reactions to the program rex^ealed 52 
positive responses to 11 negative and one unansv;ered response. Similar 
findings v/ere noted ivhan parents were asked for their present reactions to 
the Follou Through program (Question 2) v;hich elicited 52 positive, six 
negative and four undecided responses. The same questions were contained 
in last year's unpublished stud/ and the same favorable outlook on Follow 
Tlirough was noted (32 responses of a total sample size of 42 were positive 
with eight negative responses) . 

Another question (rf41} which gave the parents an opportunity for 
further comment confirraed these positive outlooks towards the program. 
Of the 39 interviewees who commented, 30 parents strongly supported the 
program; 10 of these specifically verbalised their desire that the program 
continue; other comments included expressions of "delight" and "enjoyment" 
with the program. Of these 30 parents three commented that although their 
parent educator v;as not doing her job, they roaAized the potential of 
the program and wished its continuation. There were nine negative comments 
about the program. However, three of these liked the program and restricted 
their negative comments to the lack of individuality in the home learning 
activities. 
Goal Verbalization 

Vie were particularly interested in the parents' ability to verbalize 
the goals of the prograiu; the supposition being that if the parent could 
verbalize the goals tliere mast: be definite; understanding of the program aims. 
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Quo-itioii 3, cxaiivincs this area of goal understanding. In tinalyzing 
the responiJGS, it became apparent that there were tv;o levels of jjoal 
undorstaaJing. The hi>jhest level of understanding included an awareness 
of the iraportance of the parent-child interaction. The second level of 
understanding v/as more limiting in that the parent focused on only one 
significsint portion of the program rather than the totality. Included 
in this category were responses which limited progi'am objectives to 
"parent^schobl cooperation," "helping the child," or "enrichment of the 
child's learning." Of the 51 out of 64 parents \^ho could verbalize the 
goals, 35 were included in the higher level of goal understanding and 
16 demonstrated limited understanding as illiistrated in Table III* 
\fnen asked to verbalize goals, seven parents stated that they had no 
idea, or merely said that they hoped the program would continue. Anothei 
six parents stated a goal but their response was indicative of a mis- 
understanding. Such responses included: "help the teacher know the chil 
better," or "the program v;as geared to undeiprivileged children." This 
was in contrast to last year's study which found 28 of the 42 families 
unable to state appropriate program goals. Only 14 of the 42 parents 
of last year's study could verbalize any goal compared with 51 of 64 
parents in this year's study. 



TABr,E III 
Question "o--Cocil Vei'b'dli'/.ation 
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IVe wero particularly inuorosted i.a comparing parental rospon.so from 
tlie l\:o scliools. Sidnoy Lanier ciassroomr. had only one parent educator 
v;ho visitcid tlic homes biweekly while Lake Forest had two pcu'CiUt educators 
v;ho' visited homes weekly. A greater percent of the Lake Forest parents 
(36%^ indicated that the program had a greater affect on their inter- 
actions with their children than did the pai^^nts from Sidney Lanier (19%) 
(Question 32, Table II). However, 38% of the Sidney Lanier parents reported 
that the program ha^a small effect as compared to 13% of the Lake Forest 
parents. The siurunation of lesser and greater effectiveness scores indicates 
that 57'u o£ the Sidney Lanier population and 54% of the Lake Forest 
population agreed that there had been some prograia effectiveness » 

A greater proportion of Lake Forest parents report behavioral changes 
in their children due to the program 50% (11 parents) than do parents from 
Sidney Lanier 31% (13 parents]). Witlxin each school, lower income parents 
Tiore strongly related child behavior to program influences than did upper 
income parents (Question 34A) . 

Nine (21%) of the parents had difficulty commiinicating with the parent 
educator at Sidney Lanier v/hile n£ Lake Forest parents had coaununication 
problems. Responses to Question 29A would seem to support the position 
that more frequent home visits result in fewer communication problems. 
(See Table II, i'29A for further breakdowT!.) 

Parents at Lake Forest felt they understood school academic expectation 
for their children to a greater extent than did Sidney Lanier parents, 20 
parents (90%) to S3 parents (79%) respectively (Question 12). Similarly, 
Lake l'oro:yt parents more strongly indicated that they wore learning ?,bout 
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lIi.M.r cliildron 19 (SG'iJ as com{iarocI to Sictaoy Lciai.er parents 33 (77?i) 
(Question 13). Moiii. parents indicated thoy liked hoir.o visits as noted 
in Question 21 (see Tfiblc II). 

Seventy-seven pei'cent of the Lake Forest parents were visited weekly 
while 71% of the Sidney I.aaier parents were visited biweekly. This was in 
keeping with the procrram variation at each school. It is especially 
noteworthy that most of the parents across schools felt that the number 
of visits per laonth was just right (Question 26B) : 34 (81%) of the - 
parents at Sidney Lanier and 16 (73%) of the parents at Lake Forest. 
However, five (23%) ox the paz^ents from Lake Forest felt the horns visits 
were too frequent as conipared to one parent (2%) from Sidney Lanier. 
Along these same lines, five .(12%) of Sidney Lanier parents indicated 
that they were visited too little while no Lake Forest parents so indicate 
School Program Similarities '^'^^ . 

An overwhelming majority (100%) of the parents interviewed responded 
positively to the suggestion that. the goals of the program were valid 
(Question 4). Similarly, a large majority felt that their children 
enjoyed the parent educator's visit to the home, 52 (81%) of the parents 
responded positively to this question (#40). In addition, most of the 
parents felt it extremely ii?.nortant that the parent educator work part 
time in the classroom. Parents also strongly believed (100%) that the 
school and honie should work together in the education of the child 
(Question 11). A majority of parents felt they were also partners 
T^-ith the school but to a lesser degree (Question 14) v/ith 54 parents 
resnoncUng yes (84%). Last year's study found 100% peu-ental agreement 
of homo and school cooperation with 91% of the parents seeing themselves 
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paj'tuor:* v.'ltli tlio schorrl. Tliis trend thou hris baca coaslstent ovex" 
tho two ycca\s of the progran)^s dui-ation. 

Tho l-.e:iiiun-,». betwoon school and p:vreut was also borne out L/ the 
results of Question 16. Foz^ty- three COT^*} of the parents believed that 
an advisory council coTp.posed of parents and other interested people should 
be set up for each school. Of those in fcivor of this advisory council, 
.TS (55^5) strongly stated that parents should play a largo role in educa- 
tional decisions. One parent stated, "There is no such thing as parents 
being too involved vdth schools." Nine (20^) of the parents who thought 
the advisory council vas a good idea, did caution restraint on. parental 
control • Some of these coniments included: "Parents might cause more 
trouble than good because these are areas where parents have no e^^ertise,** 
"Parents should know what is going on and have some say, but school personn^ 
know better about children and discipline. Parents can specik about subject 
matter in a liraited way. Parents should be advisors and not have the , 
authority to change things." 

Parents in both schools (81%) were in agreement that the schools had 
a better understanding of their children as learners due to the honie, visits; 
(Question 10) . Similarly, 52 (81%) of the parents reported that they were 
leaming more about their children through the increased contact with the 
school (Question 13)- These findings are consistent with last year's study 
With the school program variations, it -was interesting to note that parents 
from Lake Forest, v/ith the vreekly visitation, more strongly responded yes 
to Question 13: 19 (86%) of the parents as compared to 33 (79%) of the 
parents from Sidney Lanier, 



-16- 

Quostioii 30 asked what else ]):ireats duscussed asicl'^ from tasks with 
the pax^cnt cclucator. Only thx^Go parents said thoy dida't talk about 
anything else and eight did not respond at all. All of the remaining" 
53 patients u'ho responded positively, indicated that the topic of 
discussion centered around the child and liov; he xvas doing at school, or 
how to deal with the child's problems at school. Three conuuents bear 
inclusion as they reflect the attitude of the parent towards the parent 
educator with regard to the, latter's knowledge of the child* ''The 
parent educator knew a lot about the child and did wonders for him and 
the parents.*' This was from a Lake Forest upper income parent. Another 
Lake Forest upper income parent said, '*We discussed activities in tKe 
classrooajj reference materials and activities at school — it was very 
enjoyable.'* A Lake Forest lower income parent added, "We discussed 
our children. It \;as valuable to compare with another parent." And 
a Sidney Lanier upper income parent indicated that they discussed 
•'bringing up cliildren- It was helpful that the parent educator was 
a parent herself." 
Parent and Parent Educator Relations 

The following group of questions focuses on parental* relations 
with the parent educatox^s. In response to Question 5, the majority 
t>f parents frcra both schools, 49 (77%), said that the parent educator 
Reed not come from the same neighborhood as the parents they serve, while 
11 (iy%) *said the parent educator should come from the ssrtie neighborhood. 
Tliere iv'as no apparent difference between schools nor by economic level 
(as indicated in Table IV). 
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TABLE IV 

Should the parent educator conis from the samo noighborhood? 



1 . This yearns study 

Sidney Lanier Lake Forest 

Upper Income. Lower Income Upper Incom e Lower Inconia 

Yes No Yes No Yes No Yes ' No 

3 11 4 20 1 6 3 12 

21% 79% 14% 71^ 14% 86% 20% 80% 

2. Last year's study 

Sidney Lanier Lake forest 

Upper Income Lower Income Upper Income Lower Income 

Yes No ^es No ~ Yes No Yes No 

3 10 7 2 11 3 4 

21% 71% 100% 14% 78% 43% 57% 

,La^year*s study also found it was unnecessary for the parent ieducator 
to come from the same neighborhood as the parents. 

Question 6 asked if parents thought the parent educator should come • 
from a similar economic background as the families she served. The 
overall response suggests this was unimportant, as 47 (73%) of the parents 
gave negative answers compared to 15 (25%) of the parents who felt that 
the parent educator should come from a similar economic background 
(Table V) . Iv'e found that the lower income parents more often reported 
in favor of parent educators coming from n similar economic background. 
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TABLIZ V 

Is it ir.port.ant for the parent educator to 
coir.2 £ro:n a similar economic background? 

1. This yearns study 

Upper Income Parents Lower Income Parents 



Yes Ko . Yes No 

9 . 34 7 13 

21% 79% 33% 62% 

2. Liast yearns study 

Upper Income Parents Lower Income Parents 

Yes No Yes No 

9 15 4 10 

32.1% 53.7% 28.6% 71.4% 



Recasting last year's data in an upper-lower income cotrrparison, reveals 
sijnilar results (#2 of Table V) • Both studies seem to indicate economic 
background of the parent educator is not detrimental to a program that ' 
cuts across economic levels. 

Question 27, vfhich asked if the parents had any problem coinniuni eating 
with their parent educator, also pertains to family, parent educator 
relations. The findings here indicate that parents had little difficulty 
in this area v;ith 54 (8^^%) of total intervieviees reporting no coramunication 
<Iifficulty. While so^io parents felt there v;as a problem in communicating 
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with either the teacher or the parent cditCcitor, only one parent of the ' 
total sanjple indicated tJiat lie thought the teacher and parent educator 
had problems coritiiiunicvating v/ith hinu 'fliere were 5S (91%) of the parents 
v;ho said there v;ere no problems and five parents who did not respond to 
the question (fF29) , Last year's study reported 36 CS6%) of the parents 
indicated that parent educators and teachers liave no problems talking 
\';ith them. The report also found only one parent having conimunicatiou 
difficulty (2.4%) • ' . . ' 

Parents' responses to Questions 5 and 27 strongly suggest that parents 
and parent educators of similar or different economic backgrounds and 
neighborhoods can work Well together and have few problems coiOSiunicating. 
Adding more weight to this idea are the results from Question 22 which 
asked if parents felt comfortable having someone from school visit in 
their homes regularly. Ninety-five percent of the parents at Sidney 
Lanier and 91% of the parents from Lake Forest indicated they were 
coafbrtable in these circumstances. This is interesting in light of 
the fact that the parent educators were all from lower income level homes 
and it does suggest the wide applicability of the program* - Last year's 
study found 39 (93%) of the parents in agreement with regular home 
visitation. 
Parent Participation 

Questions 7, 8, and 9 dealt with parent participation in the classroom.. 
Of the total sample IS (23%) of the parents actually spent time in the- 
classroom; 11 (26%) of these wore upper income level parents and four 
(19%) were lov/er inconie level parents • ViTien asked if they felt accepted 
by tiic teacher and the parent educator when in tho classroom (Questions S 
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and SA) oiily two pi'xcnti; arisworeJ positively tvad oao did not answea' 
either v/ay. Question 9 which looked at roasoas for not being visited 
oi* not woi^kiiis in tho classroom found that 30 of the nonvlsitcd parents 
(60%) v;ere working and thus felt that they didn't have time. No parents 
from Sidney Lanier indicated that not being invited prevented tieir 
participation in the classroom and only two parents from Lake Forest 
cited this as reason for not going to the classroom. Interestingly, 
no parents chose Option c which stated that parents should not go to 
classrooms. Question 9 d, which asked for any other reasons why parents 
had not visited in the classroom, elicited a response from tKo parents 
at Sidney Lanier and tv/o from Lake Forest who all stated that the reason 
for .their non-participation in the classroom was a combination of their 
working v^as v;eli as not being invited. In total, there was 22% partici- 
pation in the classroom hy parents. 

Parent participation improved viith regard to Follow Thi-ough parent 
meetings. A total" of 45 (70%) of the parents said that they had been 
notified about parent meetings (Question 17). This included 31 (74%) of 
the parents from SiunBy Lanier and 14 (64%) of the parents from Lake 
Forest. Of those notified, 18 (40%) of the parents attended meetings 
(Question 19A) . The breakdown by school shows: 13 (42%) of the parents 
from Sidney Lanier and five (36%) of the parents from Lake Forest • On^~ 
half of these parents thought that the meetings vmre of value (puostion 193). 
Vraon asked if the parents haa a voice in the program, 12 (67%) of the 
parents v;ao attended the meetings ansv;ered positively (Question 19 C) . 
V/hen asked specifically to describe the manner in v;hich parents had input 
into the program operation, eigh.t of the parents attending meetings made 
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ackli.(:.i.()f\al coirnoaui^ (Tablo VI). Parents Indicated that tho/ could r:alcc? 
su^.ycstloas, ar.k questions, and actively participate* Ono parent said 
that she had SLiiji.»ctstcd new ideas for tasks and v;as cricouracjcd to write 
hoc own honio learning activities. It is intcrestinc^ to note that 56 
(SS^) of the total stmplo responded to Question 20: Parents should liave 
a voice in program operation. This high percent of positive responses 
was consistent within the schools and across econonic lines. There 
v;ere then, more parents who agreed with the idea that parents should 
participate in various phases of the prograia than were willing or able 
for whatever reasons to put their feeling or idealization into practice. 

This was an increase from last year's findings. Last year's study 
indicated 17 (40%) of the parents were not notifieu of parent meetings, 
while this year 15 (23v) were not notified of nieetiugs. 
Achieve ment 

IVe were interested in knowing if parents thought that participation 
in the program had been beneficial to the child in terms of academic 
performance (Questions 53 A, C) . Parents from both schools found 
the program a contributing factor in their child's iniproved scIlooI 
achievement. Seventy-two percent of the parents at Sidney Lanier and 
55% frora Lake Forest answered positively to Question 33A- 

Siinilarly, 53 (S3'0 of the parents reported they had a better 
understanding of school expectations .due to the progra^i. Last year's 
study revealed 32 (75%) of the parents had a better understanding of 
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Tirirty-five prircnts irKlicatud Llio foHov/infj aroatj as ways thau t:hc 
pro^jnin luid .Linprovoc! tho chi.kPs jLclucvcmont in school: (n) r,J:ill 
improvoinejr.t in TO'ddli\<i, iiuitli, F;n^»lLsli, ami })cr»Ttiani)h:Lp; (b) indivicluallzo 
atccntion incroinont for cliilcl by parent > tcaclicr, and parent educator; 
(c^ jnorc understand in,«j of child by parents, parent educator and teacher 
(d) attitudinal improvement and higher interest in school activities by 
child; (e) self-regulation and responsibility of child due to tusks; 
(f) social skills increment by child. Tho breakdowi\ of these responses 
is given by school and income level in Table VI. 

TABLE VI 



Sidney Lanier 
U pper Income Lower Income 



3-a 
5-b 
1-c 
1-d 
1-e 
1-f 



4-a 
3-b 
1-c 
1-e 



a. 
b. 
c. 



acadejuic skills for reading 
individual attention 
awareness of individual 
child's development 



LalvC Forest 
Upper Income Lower Income 



5-b 
3-c 
1-d 



2-a 
1-b 
1-c 
1-f 



d. attitudinal improvement 

e. self- regulating 

f. social skills 



Iv'e also wanted to know if parents thought their child's behavior 
improved due to the program. Tiventy-four C58^) of the parents thought 
their child's behavior had improved this year (Question 34A) . Thirteen 
(S'l'i) OL those thought that the child's behavior improved due to partici- 
pation in tho prof{rii;n (Question 34B) . TwiUvo parents, nine upper income 
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and throe l')v;:!r i(ico;:i-j, doscrthod \;a)j l:ha [)r;o^;r?'^!i liL^lpc^d inprovc 
bifluvioc Ln tholr c'aL.Ulrcn. Thoso roport'.t; foil liiuo throe r^t'oups: 



bocau^io of co;itr'CL botv;ceii jjaront aiul parent educator: the ton3 of 
thcfso respc/nsoa involvod child's knowledge that his behavior would be 
reported at honie; (b) five (39%) of the parents indiCw^.ted that the 
child had learned to finish activities, to v;ork more diligently^ or 
to pay attention; (c) tliree (25%) of the parents felt the prograia 
improved social skills. 

Forty-four (69^3) of the parents thought their children had learned 
to relate more adequately to their teachers and peer groups this past 
year. Of these, 23 (52%) felt that this improvement was clue to the 
program in the fallowing v/ays: (a) language expression improved; 
(b) child feels appreciated or special so he ^;ants to do more; (c) ' 
child has learned how to share; (d) child receives individual help from 
teacher, parent and parent educator; (e) child is more relajcedj less shy 
because he knows parent educator. Table VII indicates the distribution 
of these responses by school and income level. 




bettor in sci' 



iiool 



TABLE VII 



Sidney Lanier 



Lake Forest 



If-jper Incor.a 



Lovi'sr Income- Upper Income • 



Lower Income 



l--a 

1-c 
1-d 



1-a 

1- b 

2- d 



1-a 
1-b 
5-d 



■ 1 t'^i ■ L 0 cir n i iij^ Ac t :l V 1 1 1 o s 

Questioii.s rS6-59 ?pocJ. ficaliy dealt with lionie loarnlns activities 
(tar.ks). The analysis of the responses revealed that the majority of 
the parents thought that the tasks were iiuited to their children, 37 
(SS'l) from Sidney Lanier and IS C82^j) from Lake Forest (Question 3a) . 
Reanaiysis of last year's data reveals 28 (67%) of the parents reported 
tasks were suited to their children. This year 55 (86%) felt that their 
children enjoyed doing the learning activities (Question 39) • Not only 
did the parents report the tasks were suitable and enjoyable for the 
child but they also felt the tasks were valuable for the child (Question 
37). Thirty-seven parents (88%) f^om Sidney Lanier and 16 parents (73%) 
froiii Lake Forest coitjiiented on the positive value of the tasks; only four. 
(6%) of the parents thought the learning activities were of no value 
while 14% of last year's parents reported the activities of no value. 
Eight parents nade suggestions for changes in the home learning activitie* 
calling for ir.ore individualized task selection and one parent pointed out 
a lack of creativity in the activities. Five of the eight parents coimaeni 
on the lack of challenge in the tasks. 

Thirty-seven (53%) of the parents felt that the parent educator had 
taken steps to individualize the hOiTie learning activities . for their 
children whil^i 22 (34%) coiamented on the lack of such individualization 
of taslcs by the parent educator (Question 38). This was an iniprovement 
froni last year's findings when 21 parents (50%) indicated the lack of 
individuality in the tasks. 

This qLiestionniiire Vr'as developed to evaluate the program and not 
the effectivoaoss of particular parent educators. However, since the 

ERLC 
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p:n''j;it cc-ucutor is liio prliiinry link bcLweoa huisu aivd sdiool, and because 
many prirents rcpoclod their pasxtive and negatlvo reactions to the parent 
educators tlie following responses have been included: In total, ci^ht 
(lo^O o£ the parents had negative coiT.rrients , while 20 (SL-i) of the parents 
liad positive corjaertts about their parent educators • Tlds is in conrparisoa 
to Ixist year's data revealing 10 (24%) of the parents responding negatively, - 
Some of the negative coinnents from this year's study were: "The parent 
educator only canie a few times and broke many appointments." "The parent 
educator has not had an environment which prepares them for Korking with 
children in learning situations/* "The parent educator was irregular 
with visits." "One parent educator v^^as helpful but the other was no good*" 
•'Parent educators have trouble reading tasks- The child's reading surpasses 
the parent educator's at timeii." The positive coinraents revealed: "Children 
loved the parent educator." "Parent educator gives the child approval, 
praise and lots of of attention." "The parent educator had good suggestions 
about understanding behavior, emotions of people, how to relate these to 
T.V\ sho'.rs." '^I could ask the parent educator many questions about school. 
The child liked the tasks iind P.E." "I learned what my child needed to 
benefit his learning from suggestion of the P.E.". "The P.E. brought my 
girl out a lot." "Child adores P.E., she trys very hard at her tasks. 
I am very proud." 

It should be emphasized that no question specifically requested 
parental opinion of parent educator effectiveness. The above con2j?»ents 
were initiated by the parents during the interview. 
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Cone liiri Ion 

1, Ccjacrally, pcircnts v;cro favoraulc towards thevFollov; Through 
program In the rec;ular model at Lake Fox-ost as v;ell as the model variat 
at Sidney Lanier, At Lake Forest two paraprofcssionals worked with a 
tei/dier in a self -'Containod classroom, while at Sidney Lanier, the use 
of team teaching procedures involved only one paraprofessional per 
classrooTii. In keeping with this positive outlook, parents from both 
schools strongly voiced their desire that the prograia he continued.. 

2. Tne situation within the university community of Gainesville, 
Florida, has provided an opportunity to assess the generalizability of 
the Florida Follow Through Model. In this communit/, only one-third of 
the families fall vdthin the lower socioeconomic bracket while regular 
Follow Through conmiunities are composed of at least 50% lower income 
fa-niilies. There were no real differences between parents of either 
socioeconomic group. Most parents felt that they had gained insight 
and understanding of their children froin the visits vrith the parent 
educator. During the ho.-ae visits the major topic c ■ parent educator- 
parent conversations i;a3 discussion of the child. 

The possibility of wide application of the Florida Model is further 
supported by the fact that lower socioeconomic paraprofessionals were 
able to serve lower and upper income groups equally well. Neighborhood 
locale and socioeconomic grouping of the pai'aprofessionals vias not a 
major concern to n^ost parents. However, parents were disconcerted when 
paraprofessionals did not keep regularly scheduled visits or could not 
adapt tho home learning activities to the faraily. This perT ?.inod to 
only a few paranroressionals , 
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3. Most: parents were iiotiflecl about parent niootings (70v) and 
expressed dasire to have a voice in the program (8S^^) . Hov;ever, only 
18 (40v) of tUosti notified attended moetinss. Morst of these parents 
attending felt they had input in the program. o This niay suggest other 
techniques arc needed to get parents and program personnel together, 

4. Parents from both schools considered the prograjn a positive 
factor in bettering their child's academic performance. Parents felt 
they could better understand school expectations and similarly that 
the school had greater insight into the individual child. 

5. Over 80% of the parents felt home learning activities were 
suited to their children. They agreed the tasks v;ere valuable, and 
child-oriented. 
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Do you consent to be interviewed? YES K O 

ViTiat tiiiie of day is most convenient for you? 

IVnat day of the v;esk is most convenient for you? • 

If you prefer, you v.ay call the Ur.ivsrsity of Florida at 392-0741 and - 
set up an interview appointment* 

\!e shall send confirnation of date and time for interview b/ mail. 



May 7, 1973 



Dear 



The University of Florida is once again attempting to 
evaluate the Folloi-; Through program at j 



program, we are interested in getting your feeling about » 
the program. 

You have been randomly selected as one of 64 representa- 
tive parents from a total group of 400 parents. If it is 
acceptable to you one of our interviev;ers would like to come 
to your hciiie and interview you. This interview v:ould talce 
no longer than thirty minutes and, of course, v;ould be 
confidential; your name vail not be used with the data 
collected: Your child's principal has reviewed and approved 
the list of questions. 

Please fill out the enclosed short form and return it in 
the self-addressed, stamped envelope included. 

Thank you for your cooperation. 



School. Since 



is involved in th^s 



Sincerely, 




Ira J. Gordon, Director 
• 5. Graduate Research Professor 



IJG/bw 



May 7, 1973 



Dear Follo;^-Through Parent: 

As you know from an earlier contact, this interviev/ 
is to provide you with a chance to evaluate the Follow 
Through program now that you and your child have been 
involved in it for the full school year. 

Your interviewer will be one of the following 
persons: Ms. Inogene Lee, Ms, Millie Combs, or Ms. Judith 
McMurray. The questionnaire which she vail be using has 
been approved by your school principal. 

Your fullest cooperation will be greatly appreciated. 



Sincerely, 




f, Graduate Research Prof< 



es 



IJG/bw 



Uiiiversity o£ Florida 
College of Education 
Foundations DopartDent 



Survey of Parent Perceptions 
of 

Alachua County FoUov Through Prograa* 



'^This interview was developed by Willism Burke and Lynn 
WcOowell as individual study in a course with Pr* Ira 
d Gordon 



R^yjuied by Dr. Ira J- Gordasr ^r^- Judy Mcl-lnrray 
institute for Developaentr of Kunan Resources 



Sprins 1973 



Q U F; S T I 0 U S 
V;hat v;ex'e your initial reactions to'.;arcl the Foliov; Tiirough Pro^rnn? 



T 



i/hafc are your present reactions toward the prograa? 



Vmat do you se? as th3 goalCs) o£ the progranx? 



-33- 



4, * Th2 purposes of having the P.E, v;ork in the 
classrooui are to afford to each cliild 
greater individual attention and to help 
the P.L. to better understand the child so 
as to bo able to relate v/ith the parents. 

a. Are^ these valid purposes to you? 

b. Should the P.E, v;ork part tima in 
the classrcora v;ith. the teacher? 

If tha answer is no to either a or b 

or both, please liist your reco:?inendations 

for 3 and/ or b. 



YliS 



110 



UNDJICICCD 



5. * Should the P.E. cor.e frcrn the sane neighbor- 

hood or living area as you do? 

6. * Should the P.E. be of the same or similar 

economic background as you? 

7. * Did you spend time working in the classroora? 

If the answer to nuinber 7 is yes , did you 
feei accepted by the teacher in the classroom? 

a* Did you feel accepted by the P*E» in 
the classroom? 

9. If your answer to nu^^iber 7 was no, v;hy 
didn*t you visit the classrooa? 



a/ working - didn't have tine. 
^. not invited 

C. don^t feel that parents should go 

to classrooms 
d. other (please describe) 



ER^C f^^^.iiiiori Section 



Yl-S NO UNOECi 



10, As a result of tho tocichor nacl parent educator 
visj.tinj; v.'iwi: you ar.d you v;ith thorn, does the 
school liavc <i bettor ur.dors tending of your 
child as a ioar/.^r? 

11, Should tho school aud the hoT^e v/ork together 
in tha eclucatlo.i of your child and other 
children? 

12, * Has the program helped you as a parent better 

tmderstand v;hat the school expects of your 
child in the academic areas (reading, 
mathematics, etc.)- 

15, Are you as a parent learning more about your 
child from tho P.E. and the teacher? 

14. Do you as a parent consider yourself as a 
pai'tner tdth the sch-jol in terms of your 
diild's le^arning? 

15. A, Do you think there are other v;ays that 

parents should bo included in school 
aside frort PT , v;orking in classroonis, 
and serxdng as class mothers? 

B. If th5 ansv;er is YES, then what v;ays 
• v/oald you sugsest? 



16. There is presently a bill before the Florida 
Legislature v/hich calls for the creation of 
a Citizens Advisory Council for eadi school, 
coiHposed of parents and other interested 
psople. 

A. Whit do you think of this idea? 

Tavorablo . Unfavorable Neutral 



2. Ploaso make additional corr-nents: 



17. Sidiioy Lanier - Sioro you notified in advance 
about tho nrjctinss of the llav.-m Relations 
group of tho PTA or :\q PAG? 

Lake Forest - l/ero you notified in advance 
about tjio FoUov.' Through parent mcotin^s? 

IS, If tho answer is no to number 17, did you 
know that there wer^j parent meetings? 

19.-^ Do not answer the next three questions if 
your answer v;as no^to naiiber 17: 

a. Did you attend parent meetings? 

b. l/ere the laeetings of value to you? 

c. Did parents have a voice in how the 
prograia operates, etc.? 

d. In v;hat v;ay did parents have a voice 
in how the .program operates? 
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20 • Do you think parents should have a voice in 
the prograni? 

21. Should the visits by the teacher and/or the 
P.E. be Eiad^ at your home or at the school? 



hoir.e 
school 

eisewhere (please specify) 



22. Do you feel comfortable having someone from 
the school come to your home on a regular 
basis? 

23. ^ Did the teacher visit v;ith you in your homa 

as well as tho P*E.? 

24. - A. If the teacher v;ere alone in the class- 

roo.Ti, do you think the teacher should 
p.ake re^-;ularly scheduled home visits 
doin^ things like your P.E. has done? 



'^See Revision Section 



ERIC 
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YHS MO UXDECIIjED 



24. (con tel.) 

If yos, then: 

B. How ortcu should those visits be made? 

C, Ko;; do you think the school systea should 
handle this? 



25. A. Did you malce suggestions to your P.E.? ^ 

If the answer to A is yes, then: 

B. i^ere your suggestions followed up? ^ ■ . 

25» A. How often were you visited in your home? 

once a iieok, once every two weeks, less (plea:;a si>ecify} 



B. .l/as this: 

too r:juch, too little, just right 

27. A. Do you have problems co^iinunicating with the P5? 

If yes, please explain. 

B. 



2S. A. Do. you have probleniS' conmunicating vdth the 
teacher? 

/ 

If yes, plccise explain* 



ERLC 
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YKS UO IWDHCIDHD 



29. A. Uo thoy (ihc; teacher and/or tlie P.H.) have 
problems coru.ui:ucatin£; w.itli you? 

If yes, please explain. 



30. Apart froa the tasks ^ what do you and the P.E. 
. talk about that you consider valuable? 



31, Ivliat kinds of things did you do with your child 
that v;ere helpful to hin in school before this 
program started? 



52 /.A. Has this program any effect on the kinds 
of things you do with your child? 

.Yes great deal of effect Yes, a little effect none 



-Please give specific exainples if ansvier is yes. 



*S'jC' Revision .'Scctior* 
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YES NO UNDHCID5D 



A. Jia.s your child's achievcinent iix school 
improved this yoai^? 

B. If so, do you thin!^ this due to the 
prosran? 

C. how? • 



34.* A. Has your child's behavior improved this 
year? 

Bt If so, is this due to the program? 
C. Kow? 



•35.* A. Does your child relate to his teacher as 
well as to his peers ir.ore adequately nov/ 
than at the beginning of the year? 

B. If so, is this due to the program? 

C* How? 



'3o.- Are the tasks suited to yqur child? 

37,. . A. Are the tasl:s of value to your child? 

B. If no, hov; should the tasks be changed in 
order" to mslce thon of more value to your 
cMld? 



ERIC 
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YES KO UflDHCIDnO 



r^S.'^ Dooi\ tho P.I:,, attempt to incliviclualizo the 
ta'-^ks for'your clvLlcl? 



59, Is your child positive tov/ard the tasks? 

^fO. Doss your child like having ti\e 1\E. and/or 
the teachor come to the hoirie and visit vrith 
you? # 



41. If there is anything else on wliich you wish 
to co.Tjnsnt, please state I 



*See Revision Section 
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Proposocl Revisions for Questionnaire 



QUESTIONS 



Whsii soneonc first came and explained the Follov'; Through Program, 
what did you think about it? 
Vt'as it a good idea? 



VHiat do you think about the program now that you have been in it 
for a year? 

Ivhat are the good things? 
V/hat are the bad things? 



ftliat do you think this program was trying to do? 

The reasons for havings home visitors work in the classroom are: 
(a) to give each chj.Icl more attention, and; (b) to help the home 
visitor talk with the parents about the child* 

a. Are these good reasons to you? 

b. Should the home visitor work part time in the classroom with 
the teacher? 

If the parent says no to either a or b ask them what they would change 
to make the prograni more meaningful to them. 

Should (name of home visitor) come from the same 

neighborhood or living area as you do? * 

Should ^ (name of home visitor) be of the same or similar 

economic background as you? 

Did you ever go to the classroom? (hhat did you do v/hen you went to 
the class?) . 

Were ^ou a classroom volunteer? 

Has the program helped you as a parent better understand what the 
school expects of your child in the academic areas (reading, mathematic 
etc.)? 

If no, Vihy not? 
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15* A. Do you think there are other v;ayii that parents should be included 
ill £^chool aside fro-u PT, v;orlcing in classrooirts, and scrvlnji as 
class mothers? 

iJ, V/hat ways do you thiak parents should be included in schools? 

19. Do not answer the next three questions if your answer was no to 
'number 17: 

a. Did you attend parent meetings? 

b. How many meetings did you attend? 

c. Were the meetings of value to you? 

d. Did parents have a voice in how the program operates, etc •? 

e. In what way did parents have a voice in hov; the program operates? 

23, Did (name of teacher) visit with you in your home as well 

as (name of home visitor)? 



24. A. If the teacher were alone in the classroom, do you think the teacher 
should make regularly scheduled home visits doing things like your 
home visitor has done? 

If there are no teacher aides, do you think there is a way the 
teacher could visit you? How? 



32. A. Do you spend more time with your child noi>f? 

33. (Clarification of question is needed. Kindergarten parents can not 
ansvrer this question.) 

34. (Similarly, clarification of question is needed.) 

35. (Similarly, clarification of question is needed.) 

53. Does the home visitor attempt to change the tasks for your child? 



30. 



Does your child like the tasks? 



i 



Appendix 4 
Results of IFMF 
by Individual Communities 




Center: 



The I Feel, Mg Pod (IFMF) - Children 

■The IFMF measures five factors related to self-concept iii children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Peer 4) Academic 

Means, Standard Deviations, and t-Tests of Differences C Posttest -Pretest) 

for Qualified Children (N=189) 
Factor 



1 2 3 4 ^ 5 



X 


62.01 


50.44 


39.26 


59.93 


45.62 


Pre 

s 


9.88 


8.59 


6.60 


10.77 


7.23 


X 


63.37 


51.13 


39.83 


60.63 


46.57 


Post 

s 


10.12 


8.04 


6.56 


11.13 


7.05 




1 .62 


1.05 


1.08 


0.78 


1.63 



Means, Standard Deviations, and t-Tests of Differences CPosttest-Pretest) 

for Non-Qualified Children (N=127) 







1 


2 


3 


4 


5 




X 


63.86 


52.40 


39.87 


61.39 


46.86 


Pre 


s 


8.65 


7.70 


6.25 


9.60 


7.00 




X 


64.38 


52.68 


40.57 


62.49 


47.68 


Post 


s 


7.50 


6.96 


5.46 


8.04 


5.64 


t^ 


0.67 


0.39 


1.27 


1.26 


1.39 



Center: 



The I Feci, Mo Feel (imF) - Children 

The IFMF measures five factors related to self -concept in children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Pe€fr 4) Academic 

Means., Standard Deviations, and t-Tests of Differences C Posttest-Pretest) 

for Qualified Children (N=504) 
Factor 







1 


2 


3 


4 


5 




X 


62.83 


51.30 


40.18 


60.97 


46.94 


Pre 


s 


9.05 


7.82 


6.27 


10.43 


7.05 




X 


62.43 


51.18 


40.12 


61.09 


47.15 . 


Post 


s 


9.16 


7.62 


6.02 


9.53 


6.58 




-0.89 


-0.31 


-0.19 


0.26 


0.65 



Means, Standard Deviations, and t^Tests of Differences CPosttest-Pretest) 

for Non-Qualified Children (N=124) 







1 


2 


3 


4 


5 




X 


65.47 


53.87 


41.45 


63.18 


49.20 


Pre 


s 


7.91 


6.22 


4.57 


8.59 


5.33 




X" 


65.17 


53.82 


41.29 


62.98 


49.00 


Post 


s 


6.85 


6.14 


9.68 


7.67 


5.08 


t 


-0.38 


-0.09 


-0.35 


-0.23 


-0.39 
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Center: N 



The I Feel, Me Feel (IFMF) - Children 

The IFMF measures five factors related to self-concept in children: 

1) Gene,ral AdecLuacy 3) Teacher-School 5) Physical 

2) Peer 4) Academic 

Means, Standard Deviations, and t-Tests of Differences C Posttest-Pretest) 

for Qualified Cliildren (N^-135) 
Factor 

1 2 3 4 S 



X 


63.85 


52.24 


40.36 


61.48 


46.95 


Pre 

s 


8.40 


8.11 


6.23 


10.11 


6.85 


X 

Post 

s 


65.07 


53.88 


40.84 


62.46 


48.2C5 


7.93 


6.03 


5.80 


9.03 


5.54 




1.67 j 


2.50 


0.96 


1.18 


2.19 



Means, Standard Deviations, and t;-Tests of Differences CPosttest-Pretest) 

for Non-Qualified Children (N=124) 







1 


2 


3 


4 


5 




X 


63.82 


52.23 


4r I 


61.35 


46.83 


Pre 


s 


8.31 


7.32 


5.39 


9.45 


6.54 




X 


65.12 


53.96 


40.91 


62.00 


48.42 


Post 


s 


6.74 


5.83 


4.98 


7.86 


4.80 


t_ 


1.72 


2.75 


0.59 


0.82 


2.96 



Center: 



The 1 Feel, Me Feel (IFMF) - Children 

The IFMF measures five factors related to self-concept in children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Peer 4) Academic 

Means, Standard Deviations, and t-Tests of Differences C Posttest-Pretest) 

for Qualified Cliildren (N-771) 
Factor 







1 


2 


3 


4 


5 




X 


63.03 


52.02 


40.54 


61.5. 


47.45 


Pre 


s 


8.90 


6.74 


5.51 


9.25 


5.95 




X 


63.54 


51.95 


40.61 


61.59 


48.19 


Post 


s 


7.83 


6.39 


5.15 


9.01 


5.34 




1.53 


-0.31 


0.31 


* 0.23 


3.35 



Means, Standard Deviations, and t;-Tests of Differences CPost test-Pretest) 

for Non-Qualified Children (^=91 ) 







1 


2 


3 


4 


5 




X 


64.56 


52.52 


39.94 


62.31 


48.09 


Pre 


s 


8.20 


6.98 


5.55 


8.48 


6.20 




X 


63.44 


52.58 


40.60 


61.90 


48.64 


Post 


s 


9.30 


6.93 


5.45 


8.77 


5.54 




-1.12 


0,08 


i.06 


-0.41 


0.75 



Center: 



The I Feel, He Feel imiV) - Children 

The IFMF measures five factors related to self-concept in children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Peer 4) Academic 

Means, Standard Deviations, and t-Tests of Differences C Posttest -Pretest) 

for Qualified Children CN=214) 
Factor 







1 


2 


3 


4 


5 




X 


63.69 


53.07 


40.69 


61.32 


48.15 


Pre 


s 


8.06 


6.30 


5.05 


8.94 


5.37 




X 


63.54 


52.34 


40.25 


60.45 


47.40 


Post 


s 


7.05 


5.77 


4.83 


8.49 


5.24 




-0.26 


-1.52 


-1.17 


-1.29 


-1.72 



Means, Standard Deviations, and tj-Tests of Differences CPosttest-Pretest) 

for Non-Qualified Children (N=200) 







1 


2 


3 


4 


5 




X 


64. SS 


54.08 


41.19 


62.43 


48.46 


Pre 


s 


6.54 


5.52 


4.37 


7.55 


4.99 




x" 


63.94 


52.78 


40.18 


61.23 


47.28 


Post 


s 


6.60 


5.38 


4.62 


7.41 


4.87 


t 


-1.96 


-3.13 


-3.31 


-2.10 


-3.16 



ERIC 
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Conter: ^ Q ] 

The I Feel, Me Foel (IFMF) - Children 

The IFMF measures five factors related to self-concept in children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Peer 4) Academic 

Means, Standard Deviations, and t-Tests of Difference? C Posttest-Pretest) 

for Qualified Cliildren (N=419) 
Factor 







1 


2 


3 


4 


5 




X 


59.61 


48.98 


38.25 


57.78 


44.86 


Pre 


s 


10.52 


8.52 


6.99 


11.08 


7.70 




X 


61.30 


50.70 


39.29 


59.70 


46.65 


Post 


s 


9.92 


8.12 


6.42 


10.07 


7.70 




3.17 


3.68 


2.89 


3.48 


4.26 



Means, Standard Deviations, and t;-Tests of Differences fPosttest-Pretest) 

for Non-Qualified Children (N=: ) 





1 


?. 


3 


4 




X 












Pre 

s 












X 












Post 

s 












t^ 














ERIC 



Center: 



The I Feol, Me Feel CIFMF) - Children 

The IFMF measures five factors related to self-concept in children: 

General Adcciucicy 3) Teacher-School 5) Physical 

2) Peer 4) Academic 

Means, Standard Deviations, and t-Tests of Differences C Posttest-Pi-etest) 

for Qualified Cliildren (N=496) 
Factor \ 







1 


2 


3 


4 


5 




X 


60.92 


50.81 


39.05 


58.85 


46.02 


Pre 


s 


9.63 


7.91 


6.48 


10.20 


7.25 




x" 


62.59 


51.36 


39.80 


60.66 


47.12 


Post 


s 


10.28 


8.68 


6.53 


10-38 


7.42 




3.08 


1.19 


2.08 


3.24 


2.86 



Means, Standard Deviations, and .t-Tests of Differences (Posttest-Pretest) 

for Non-Qualified Children (N=377) 







1 




3 


1 .4 


5 




X 


63.53 


52.82 


40.63 


61.24 


47.57 


Pre 


s 


7.96 


6.64 


4.90 


8.41 


S.83 




X 


64.56 


53.08 


40.44 


62.30 


48.34 


Post 


s 


7.16 


6.2S 


4.98 


7.73 


5.02 




2.23 


0.65 


-0.62 


2.12 


2.29 



Center: S Grade 1 



The I Feel, Me Feci (IFMF) - Children 

The IFMF measures five factors related to self-concept in children: 

1) Genei-al Adequacy 3) Teacher-School 5) Physical 

2) ?&&T 4) Academic 

Means, Standard Deviations, and t-Tests of Differences C Posttest-Pretest) 

for Qualified Children (N=226) 
Factor 







1 


2 


3 


4 


5 




X 


56.37 


46.24 


35.94 


54.34 


41.93 


Pre 


s 


10.70 


9.72 


7.55 


11.24 


8.95 




X 


59.79 


49.10 


38.61 


58.00 


44.08 


Post 


s 


11.83 


9.24 


7.53 


12.13 


9.44 


t_ 


3.17 


3.04 


3.65 


3.23 


2.51 


n 




C176) 


(176) 


C176) 


(176) 


(176) 



Means, Standard DeviUions, and t-Tests of Differences CPosttest-Pretest) 

, for Non-Qualified Children (N=420 ) 







1 


2 


3 


4 


5 




X 


58.61 


46.69 


37.70 


S6.87 


42.53 


Pre 


s 


12.01 


10.63 


7.29 


13.03 


9.47 




X 


64.35 


52.28 


41.30 


62.35 


47.13 


Post 


s 


8.09 


8.34 


6.00 


9.31 


7.29 




4.57 


4.59 


4.12 


3.71 


4.39 



n (85) (85) (85) (85) (85) 



The I Feci, Me Feel imiP) - Children 

The IVUV measures five factors related to self-concept in children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Peer 4) Acadeiiuc 

Means, Standard Deviations, and t -Tests of Differences C Posttest -Pretest) 

for Qualified Cliildren (N=194) 
Factor 







1 


2 


3 


4 


5 




X 


61.94 


50.95 


40.05 


59.62 


46.70 


Pre 


s 


9.02 


8.11 


6.47 


10.36 


6.97 




x" 


63.21 


51.45 


40.14 


61.53 


47.60 


Post 


s 


8.60 


8.43 


6.06 


9.53 


6.60 


t_ 


1.43 


0.61 


0.14 


2.01 


1.34 


n 




(138) 


(158) 


(138) 


(138) 


(138) 



Means, Standard Deviations, and t_-Tests of Differences C^osttest -Pretest) 

for Non "Qualified Children CN=ii3) 







1 


2 


3 


4 


5 




X 


64.52 


52.99 


41.59 


63.09 


46.95 


Pre 


s 


7.86 


7.05 


5.48 


8.17 


6.82 




X 


64.99 


52.37 


40.33 


63.88 


■ 48.04 


Post 


s 


9.25 


7.58 


6.81 


9.42 


7.21 


t 


0.41 


-0.61 


-1.58 


0.71 


1.28 


n 




(81) 


(81) 


(81) 


(81) 


(81) 



Center: S Grade 3 



-10- 



The I Feel, Me Feel CmiV) - Children 

The IFMF measures five factors related to self-concept in children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Peet 4) Academic 

Means, Staiidard Deviations, and t-Tests of Differences C Posttest-Pretest) 

for Qualified Children (N=202) 
Factor 







1 


2 


3 


4 


5 




X 


61.76 


50.16 


39.49 


59.50 


47.16 


Pre 


s 


10.29 


8.24 


6.78 


10.46 


6.01 




X 


63.34 


51.72 


39.98 


61.89 


47.20 


Post 


S 


8.05 


6.93 


7.06 


8.57 


6.45 


t^ 


1.88 


2.30 


0.63 


2.76 


0.06 


n 




(149) 


C149) 


(149) 


(149) 


(149) 



Means, Standard Deviations, and t;-Tcsts of Differences (Posutest-Pretest) 

for Non-Qualified Children (N=98 ) 







1 


2 


3 


4 


5 




X 


63.00 


51.34 


40.51 


61.97 


48.00 


Pre 


s 


7.54 


6.. 74 


5.05 


7.74 


5.42 




X 


61.83 


51.24 


38.60 


60.95 


46.84 


Post 


s 


7.80 


6.75 


6.18 


8.30 


5.59 


t 


-1.07 


. -0.11 


-2.24 


-0.97 


-1.34 


n 




(67) 


(67) 


(67) 


(67) 


(67) 



I 

ERIC 



Center: 



The I Feel, Me Feel (^mW) - Children 

The IFMF measures five factors related to self-coaccpt iji children: 

1) General Adequacy 3) Teacher-School 5) Physical 

2) Peer 4) Academic 

Means, Standard Deviations, and t-Tests of Differences C Posttest-Pretest) 

for Qualified Children (N=^406) 
Factor 







1 


2 


3 


4 


5 




X 


62.92 


51.87 


40.18 


60.62 


47.34 


Pre 


s 


8.55 


7.12 


5.74 


9.07 


6.00 




X 


64.71 


52.99 


40.97 


62.41 


48.15 


Post 


s 


6.99 


5,96 


4.68 


7.59 


5.50 




3.91 


2.98 


2.50 


3.79 


2.46 



Means, Standard Deviations, and t;-Te3ts of Differences (Posttest-Pretest) 

for Non-Qualified Children (N- 250) 







1 


2 


3 


4 


' 5 




X 


63.29 


52.66 


40 "6 


60.77 


47.51 


Pre 


s 


8.02 


6.77 


5.19 


9.12 


6.04 




X 


64.66 


53.35 





62,44 


48.18 


Post 


s 


6.84 


5.70 


4.73 


7.28 


4.93 




2.49 


■ .43 


1.03 


2.22 


1.65 



Appendix 5 

Results from the Purdue Teacher Opinionnaire 
by Individual Community 
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Appendix 6 

Resulv-S from the How I See Myself on Parent Educators 
by Individual Community 



Contei't ^ 

The How I See Myself ( HISM) - Parent Educators (N=48 ) 

The KI&M measure? four factors, related to self-concept: 

1) 'Interpersonal Adequacy 3) Physical Appearance 

2) Social Male - School 4) Competence 

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


55.91 


43.00 


20.38 


18.88 


Pre 


s 


6.93 


4.86 


4.72 


3.90 




X" 


57.62 


43.54 


21.38 


19.17 


Post 


s 


5.79 


4.61 


4.64 


4.18 




1.85 


0.70 


1.76 


0.59 



Center : L_ 

The How I See Myself (HISM) - Parent Educators (N= 30 ) 

The HISM measures four factors related to self-concept: 

1) Interpersonal Adequacy 3) Physical Appearance 

2) Social -Male - School 4) Competence 

Means, Standard Deviations, and t;-Tests of Differences (Postv^.est-Pretest) 



Factor 







1 


2 


3 


4 




X 


61.07 


44.63 


23.40 


20.90 


Pre 


s 


6.82 


5.57 


4.4i 


3.97 




X 


61.93 


46.97 


24.07 


22.30 


Post 


s 


6.25 


4.50 


4.22 


2.68 


t 


0.81 


2.55 


1.05 


2.81 



Center: ^pj 

The How I Sr^e Myself (H ISM) - Parent Educators (N= 36 ) 

The HISM measures four factors related to self-concept: 

1) ' Interpersonal Adequacy 3) Physical Appearance 

2) Social Male - School 4) Competence 

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


60.61 


44.58 


24.53 


20.89 


Pre 


s 


6.98 


4.02 


4.78 


3.98 




X 


61.08 


45.36 


24 . 78 


21.06 


Post 


s 


6.58 


4.14 


4.77 


4.08 




0.56 


1.33 


0.59 


0.31 



Center : N 

The How I See Myself (HISM) - Parent Educators (N= 22 ) 

The HISM measures four factors related to self-concept: 

1) Interpersonal Adequacy 3) Physical Appearance 

2) Social -Male - School 4) Competence 

Means, Standard Deviations, and t^Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


56.54 


42.50 


20.68 


19.59 


Pre 


s 


8.34 


4.49 


4.56 


3.72 




X 


56.59 


43.50 


20.91 


19.41 


Post 


s 


7.90 


5.38 


5.03 


3.11 


t 


0.04 


1.14 


0.29 


-0.29 



r ont c r : 0 

The How I See Mys elf ( HISM) - Parent Educators (N= 54) 

The HISM measures four factors related to self-concept: 

1) <[ntei*personal Adequacy 3) Physical Appearance 

2) Social Male ~ School 4) Competence 

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


61.44 


46.94 


25.59 


19.75 


Pre 


s 


8.18 


4.91 


4.16 


4.14 




X 


60.06 


45.39 


24.42 


19.78 


Post 


s 


7.83 


4.63 


4.56 


3.46 


t 


-1.53 


-2.08 


-2.44 


0.03 



Center; ^_ 

The Hou I See Myself QlISM) - Parent Educators (N= 32 ) 

The HISM measures four factors related to self-concept: 

1) Interpersonal Adequacy 3) Physical Appearance 

2) Social-Male - School 4) Competence 

Means, Standard Deviations, and t^-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


57.62 


44.25 


21.09 


18.50 


Pre 


s 


10.13 


4.23 


4.41 


3.95 




X 


58.22 


44.31 


22.16 


19.00 


Post 


s 


6.06 


3.18 


4.59 


3.64 




0.38 


0.09 


1.49 


1.40 



Cent cr : g__^ 

The How I See Myself (H ISM) - Parent Educators (N= 34) 

The llISiM measures four factors x»-*lated to self-concept: 

1) Interpersonal Adequacy 3) Physical Appearance 

2) Social Male - School 4) Competence 

Moans, Standard Deviations, and t-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


57.26 


44.41 


23.32 


21.85 


Pre 


s 


9.84 


5.92 


5.65 


4.07 




X 


57.24 


43.82 


23.97 


21.68 


Post 


s 


9.52 


6.38 


4.99 


3.99 




-0.02 


-0.58 


0.96 


-0.37 



Center: R 

T he How I See Myself (HISM) - Parent Educators (N= 46) 

The HISM measures four factors related to self-concept: 

1) Interpersonal Adequacy 3) Physical Appearance 

2) Social-Male - School 4) Competence 

Means, Standard Deviations, and t^- Tests of Differences (Posttest -Pretest) 

Factor 







1 


2 


3 


4 




X 


58.76 


45.26 


22.45 


19.98 


Pre 


s 


9.53 


4.52 


4.88 


3.61 




x" 


57.08 


44.22 


22.59 


20.17 


Post 


s 


9.55 


5.27 


4.73 


3.61 


t 


-1.05 


-1.14 


0.25 


0.38 
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Centcr : 

The How I Sec Myself (II ISM) - Parent Educators (N= 48 ) 

The HISM measures four factors related to self-concept: 

1) 'Interpersonal Adequacy 3) Physical Appearance 

2) Social Male - School 4) Competence 



Meeins, Standai'd Deviations, euid t-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


27.33 


70.68 


29.71 


26.25 


Pre 


s 


5.43 


8.25 


5.82 


3.36 




X 


27.73 


68.94 


29.10 


26.12 


Post 


s 


5.70 


10.57 


5.64 


2.93 




0.62 


-1.09 


-0.81 


-0.22 



Cent 01' 
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The. How I See Myself (HISM) - Parent Educators (N==40) 

The HISM measures four factors related to self-concept: 

1) Interpersonal Adequacy 3) Physical Appearance 

2) Social -Male - School 4) Competence 

Means, Standard Deviations, and t^-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


60.50 


45.50 


22.72 


22.02 


Pre 


s 


6.08 


5.91 


4.69 


3.67 




X 


59.18 


45.68 


23.32 


21.88 


Post 


s 


9.10 


5.35 


4.61 


3.46 


t 


-0.85 


0.20 


1.02 


-0.24 



Center: U 

The How I See Myself (HISM) - Parent Educators (N-^ 26) 

The HT&M measures four factors related to self-concept : 

1) # Interpersonal Adequacy 3) Physical Appearance 

2) Social Male - School 4) Competence 

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


60.23 


43.96 


23.58 


20.08 


Pre 


s 


4.71 


4.60 


4.10 


3.28 




X 


59.65 


44.27 


24.27 


21.23 


Post 


s 


7.64 


5.21 


3.93 


3.04 




-0.43 


0.45 


1.20 


2.76 



Center: V 

The How I See Myself (HISM) - Parent Educators (N= 13) 

The HISM measures four factors related to self-concept: 

1) Interpersonal Adequacy 3) Physical Appearance 

2) Social -Male - School 4) Competence 

Means, Standard Deviations, and t-Tests of Differences (Posttest-Pretest) 

Factor 







1 


2 


3 


4 




X 


52.31 


40.08 


18.15 


18.77 


Pre 


s 


6.90 


3.22 


4.89 


3.34 




X 


50.15 


39.54 


18.77 


17.61 


Post 


s 


4.90 


4.31 


4.23 


3.54 


t 


-2.17 


-0.54 


0.76 


-2 . 56 



Appendix 7 



Results from the Social Reaction Inventory from Parent Educators 
in Individual Communitites. Lower scores indicate 
more internal feelings of control. 



-1- 

Con tor: K 

The Social Reaction Inventory (SRI) - Parent Educators (N=49) 

Means, Standard Deviations, and t-Tcst of Difference (Posttest-Pretest) 





Pretest 


Posttest 


t 


X 


6.65 


7.33 


1.44 


s 


3.58 


4.34 





Center : i 

The Social Reaction Inventory (SRI) - Parent Educators (N=?32) 

Means, Standard Deviations, and t^Test of Difference (Posttest-Pretest) 





Pretest 


Posttest 


t 


X 


6.03 


6.69 


1.22 


s 


3.96 


4.36 





Center: M 



The Social Reaction Inventory (SRI) - Parent Educators (N=55) 

Means, Standard Deviations, and t-Test of Difference (Posttest-^Pretest) 







Pretest 


Posttest 


t 




X 


8.51 


8.26 


-0.45 




s 


3.99 


3.52 





Center: N 



The Social Reaction Inventory (SRI) - Parent Educators (N=21) 

Means, Standard Deviations, and t-Tcst of Difference (Posttest-Pretest) 



t 





Pretest 


Posttest 


t 


X 


6,19 


5.42 


-1.04 


s 


4.06 


3.71 
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Center: 0 



The Social Reaction Inventory (Sill) - Parent Educators (N=57) 

Means, Standard Deviatio' s, and t^-Test of Difference (Posttest-Pretest) 





Pretest 


Posttcst 


t 


X 


6.22 


7.24 


3.83 


s 


3.02 


3.49 





Center : P 

The Social Reaction Inventory (SRI) - Parent Educators (N= 24) 

Means, Standard Deviations, and t;-Test of Difference (Posttest-Pretest) 





Pretest 


Posttest 


t 


X 


6.67 


7.29 


1.05 


s 


3.62 


4.29 





Center: Q 



The Social Reaction Inventory (SRI) - Parent Educators (N=34) 

Means ^ Standard Deviations, and t^-Test of Difference (Posttest-Pretest) 





Pretest 


Posttest 




V 


8. 85 


9.06 


0.33 


s 


5.07 


4.54 





Center: p 

The Social Reaction Inventory (SRI) - Parent Educators (N=45) 
Means, Standard Deviations, and _t-Test of Difference (Posttest-Pretest) 

Prctost Posttest t 



X 



7.91 



8.18 



0.52 



3- 

Center; ^ S ^ 

The Social Reaction Inventory (SRI) - Parent Educators (N=^S) 




Means, Standard Deviations, and t-Test of Difference (Posttest -Pretest) 

Pretest Posttest t 



X 
s 



6.56 


6.56 


0.0 


3.82 


3.47 





Center; T 



The Social Reaction Inventory (SRI) - Parent Educators {N=3 8) 

M^ns, Standard Deviations, and t;-Test of Difference (Posttest-Pretest) 





Pretest 


Posttest 


t 


X 


7. OS 


8.24 


2.22 


s 


■ ■ 3.34 


3.44 





Center: 



The Social Reaction Inventory (SRI) - Parent Educators CN=27) 

Means, Standard Deviations, and t^-Test of Difference (Posttcst-Pretest) 





Pretest 


Posttest 


. t 


X 


9.14 


10.04 


1.40 


s i 


4.67 


4.55 





Center: V 

The Social Reaction Inventory (SRI) - Parent Educators CK=^13) 

Means, Standard Deviations, and t^-Test of Difference (Posttest-Prctest) 





Pretest 


Posttest 


1 


X 


6.69 


8.15 


1.95 


s 


2.8-1 


4.52 





ERIC 



Appendix 8 

Parent Educator Weekly Home Visit Report 
The Home Environment Review 



APPHMMX 8 

July, 1972 

I'his Rook let to be rotair.ot! by parent educator 



PARliNT i;D!JCATOi{ i;i:!-}:LY HCMf; VISIT RHPORT 
1972-1D75 School Year 
THIS WiVS VISIT 



Col, 21 How many times was the visit attoaptcd this wee!;? 

1. one 4, four 

2. t\:o S. nore th-in four 

3. three 6. not atterij:ied 

Col. 22 The visit was: 

1. cor;plcted 

Not co:],plcted because: 

2. it v;as cancelled by p.otheri r.j^, one v/ith no reason given 

3. it car.cciled by :.-.c':!".e:-:n(; o]\e wit!\ reason given 

4. it v;as cancelled by V\l reason given 

5- r.otherir.2 cr.c- refuses v::riicipa^iGn in t!;e Florida Model 

6- otl:er (v/eather, car bvcko, d^-ath, school holiday, etc*) 

Col. 23 nitii v.'hon v/as tl\c visit r;.ade? 

1. not her 

2. father 

3. other adult 

4. brother 'or sister 

5. other nijior 



Col, 24 During the hor;e visit, tlie r.-.othering one: 

1. went out of her way to :r.ake ::;e feel welcor.e (laughed, joked, etc.) 
2* made r.e feel cor.fortab le {s:"ilcd, talked openly, etc) 

3. went about the visit in a business-like way (ccoperr.ted answered 
questions, did the task, etc.) 

4. would not cooperate (did r.ot answer questions, would not pay 
attenticr. > was busy with ether tiun^s) 

5. acti\-ely resisted the visit (was discourteous, said bad things 
about the progr^n, asked ;::e to l^javc.,.) 

Col. 25 During tiie visit the. Follow Through child was:. 

1. available and was tauyht tiie task 

2. available and was not taught the task 

3. not available 



Col, 26 During the visit there were disturbances in the room such as other 
adults, loud TV, crying baby, etc., which: ' 

1. were not serious 

2. caused sonie proble;:\ to tiic lic.vie visit 

3. co:!:p]ctcly ciisturbod ihc IiOrr.e visit 

4. there were no disturbaacos 



Institute for Develcpn:cnt of llui:;::n Resourcc-s, Col lege of dduoaticn, Uravcrsity of 
Florida, Gainesville, Florida 32601 
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THIS Wi-EK'S TASK 



Cols. 27,^ 28, 29, and 30 

Which r.ain task vas presented (oi^ re-prcsented) today? Place the 
four dif.it task ni:r.:bor in Cols. 27, 28, 29, and 30. If you present 
task 00C6 i-'-iiv; o in Col. 27, 0 in Col. 28, 0 in Col. 29, and 6 in 
Col. 30. If no nair. ta sk v;as presented, then colur.ns 27 throu?.h 36 
should be ffllcd in vit n O's. 

Col. 31 This \:ec;;'s task was clevelcped by: 

1. University of Florida 

2. school 

3. a parent 

4. other 

Col. 32 Hom did you present the nain task? 

1. told her 

2. told her and shoved her 

3. tolci her, shc-ed her, and h'd her tell r.e in her ovn words 

4. told her, shev;cc: her, and did it together 

5. told her, sr.z\:cd her, did it tc,;ether, and then reversed 
roles of te:-c;:er and learner 



Col. .^5 did tliC- :;.::i;i::ri:.^ one react ta your in5tructiGn5 for the nain task 

1. interested - reacted nesitiveJy (nodded, sr.iled, asked questions, 
etc.) 

2. neutral - listened but shewed little positive or negative respons 

3. disinterested - reacted negatively (frov.ncd, objected, belittled) 

Col. 54 V.'hat kind of variations did the ir.othering one do when presenting 

task back? 

1. presented it back exactly as it was presented 

2. used different words in pre5ep.tin2 task back 

3. extended the task in preser.ting it back 

4. did not present it to re 

Col. 55 V,nen you \:atched t!;e nothering one teach the child the task: 

1. the r.othering one U5ed all the DTB's which I stressed to her 

2. the -oi/^ering one used sc.T.e of the DTB's which I stressed to 
her 

5. the TiDtlicrinr. cp.e used none of the DTB's vdiich I stressed 

4. the r.otlvering one did not teacli the task to the child 

Col. 36 Did you adapt the ta5k for this particular riother? 

1. no-did it exactly as written 

2. yes-after discu:^>ion with teacher 

5. yes-after finding; t\r\ ur.ext^ected situation or resource in the hor.e 
4. )es-afifr r.oth.erinj; one i:.ade suf.gestion during presentation 



LAST WEEK'S TASK 
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Cols, 37, 38, 39, and 40 

\<hich nain task v:as presented, re-presented, or simply left in the 
home ^ast v/cek? Place the four diyit task number in Cols. 37, 38, 
39, and 40. If you presented task C006 mark 0 in Col. 37, 0 in 
Col. 55, 0 in Col. 39 and 6 in Col. 40. If no main task was presented 
then colunns 5 7 through 40 should be filled in with O's . 

Col. 41 Last week's task was: 

1. attempted with the Follow Through child 

2. not atteripted with the Follow Through child 

If 2 in Col. 41, then enter O's in colunns 42 through 49 

Col. 42 Mothering one said that the child v.as 



in the task. Choose one to fill in the blank, 

1. highly interested 

2. mildly interested 

3. not interested 

4. this infor.r.ation not requested 

5. this in£oi^T.a uion requested but not given 

CoK 45 Mothering one said that the child was 



in the last task. Choose owo to fill in the blank* 

1. hif.hly successful 

2. mildly successful 

3. not successful 

4. this inforr::ition not requested 

5. this information requested but not given 

Col. 44 The mothering one said last week's task was: 

1 . important 

2. of some importance 

3. of no importance 

4. this information not requested 

5. this inforiT.ation requested but not given 

Col. 45 The mothering one stated that the last task was: 

1. too difficult for the child 

2. just right for the child 

3. too easy for the child 

4. this informanion net requested 

5. this information requested but not given 

Col. 46 V.ho pro.^cr;':cd last week's task to the Follow Through child? 

1. mother 5. other 

2. fatlier 6. tv.o or more of the above 

3* broti'ier 7. information not available or 

4. sister no one presented the task 



PEKR 
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Col. 47 How much time during the past week was spent teaching the task to 
the child in the hor,e? 

1. more than 3 hours 

2. ^ fron 2 to 3 hours 

3. from 1 to 2 hours 

4. less than 1 hour 

5. this inforr>ation not requested 

6. this infor;:)ation requested but not given 

Col. 48 How rmch tine' did the mothering one say the child spent on the 
task last week? 

1. more than 5 hours 

2. from 2 to 3 hours 

3. from 1 to 2 hours 

4. less than 1 hour 

5. she did not say 



HOXE-SCHOOL INFOR.MATION 

Col. 49 How r,uch time was spent with the teacher in planning this week's 
home visit? 

1. less ihan 15 minutes 

2. 30 r.inutes i 
5. 45 r.:i:mtcs 

4. one liour 

5* there was no planning period 

Col. 50 How r.uch time was spent with the teacher in talking about the . 
visit afterwards? 

1. less than 15 minutes 

2. 30 minutes 

3. 45 minutes 

4. one hour 

5. there was no follow-up conference 

Col. 51 Did the mothering one visit the school last week? 

1. yes 

2. no 

3. PE does not know 

Col. 52 Did tho mothering one work in the classroom last week? 
1* yes 

2. no 

3. PE does not know 

Col. 53 Di:! the mothering one attend any parent group meeting at the 
sciiool last week? (not counting ?.\Q 

1 . yes 

2. no 

3. PE docs not know 
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Col. 54 Did th9 mothering one or any of the child's relatives attend 

the last PAC meeting? 

1. yes 

2. no 

3. PK does not know 

Col. 55 Did you discuss the last PAC r.eeting with the riothcring o;*e? 

1 . yes 

2. no 

Col. 56 Did you tell the nothering one about the next PAC meeting? 

1 . yes 

2. no 

Col. 57 U'as the child's school behavior discussed during the hone visit? 

1. yes 

2. no 

Col. 58 IVcre plans discussed or rade for the mother to visit the schcol? 

1. yes 

2. no 



GENEil^L INF0R:.UTI0N 

Col. 59 Were sar.gs, nursery rh>T?,es, toy r»aking, rhythm gaT.es or 
other ecrichr,;cnt materials presented to the mothering 
one for an}' child in the fa^iily (not including the task 
or task r:iaterials) . 

Col. 60 Did you discuss comprehensive services? 

Col, 61 Did you ask mothering one for suggestions for tasks 

Col. 62 IVere suggestions for tasks given to you? (Please 

write on a sheet cf paper and give to your teacher.) 

Col. 65 Did ihe nothor si:^';sest a prcblern and ask for a special 
task to help her child in a special skill? 

Coi. 64 Did ;hc ::.othcr assign any special duties to the child 

duriris t:;c v;ecl:? (cler.n rocr.i, set table, rake yard, etc.) 



1. yes 2 



Col. 65 Did you see the child's v;ork displayed in the home' 



yes 2 
yes J 
y^s J 

yes 2 



yes 2 



yes 
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TEACHING BEr!A\'rCR 

During the hone visit did you botl\ shov; and toll the mothering one how to: 

Col. 66 Get the learner to nsk questions? 

Col» 67 Ask the learner questions that have r;ore than one 
answer? 

Col. 68 Get the learner to use niore than one word when 
an3v;crir.g questions? 

Col* 69 Use praise and encouragement when the learner did well? 

Col. 70 Get the learner to r.ake choices on the basis of evidence 
or standards? 

Col. 71 Give the learner tirie to think about the problem? 



Col, 72 Introduce new materials and let the learner become 
farailiar with ther?. before teaching the task? 



yes 2. 1)4 

yes 2* n( 

yes 2. m 

yes 2* n( 

yes 2. n( 

yes 2. n( 



. yes 2. n( 



ERJC 
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Institute for D'jvolopnent of Human Resources 
Collejje of Education 
University of Florida 
^ Gainesville/ Florida 32601 

THE HOME ENVIRONMENT REVIEW 

This questionnaire and rating schedule is designed to be administered 
and scored by parent educators. Information derived from this Home Environ- 
ment Review (HER) may be used to determine what happens in a child's home 
which may affect the way the child learns at school. Tasks may be developed 
to change some of the conditions in the home which are reflected by this 
scale. 

The HER has nine (9) sections, each of which is divided into two parts. 
Part one is a questionnaire and part two is a rating scale. The paront 
educator first asks the parent the questions and records the pai^ent's answers 
in the home. Then upon leaving the home, the parent educator rates these 
responses from a low score of 1 to a high score of 5. Nine ratings are 
made. 

The original answers given by parents are retained by the teacher and 
parent educator and are used as an aid in task development. The nine ratings 
are sent to the University of Florida, 



August, 1972 
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HOME liNVIRONMENT REVIEW (HKR) 

Parent • s *Nane 

Child's Name 



Ask these questions of mothering one; 

EXPECTATIONS FOR CHILD'S SCHOOLING 

1. How much schooling do you expect 
your child will receive? 



2. How well do you think he/she will 
do in school? 



Page 



HOME ENVIPsONMENl^ REVIEW (HER) 

Parent's Name 

PEs Name 



Teacher's Name 
City 



Date 



Child's Name 



MARK ONLY ONE BOX WITH "X" 

Expects child to finish 
college 



Expects child to complete 
high school 



Expects child to finish 
elementary school 



Expects child to complete 
some elementary school 



Not much expectation for 
child to receive schooling 



ERIC 
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AWARENESS OF CHILD'S DRVELOPMENT 



NL\RK ONLY ONE BOX WITH AN "X" 



At home did/does your child learn 

quickly to do anything? ^If 

yes* what? 



Is your child good at anything?^ 
If yes, what? ' 



Based on what your child can learn quickly, 
what would he be good at in school? 



Mother understands that 
both the child's strengths 
and weaknesses can be 
related to his school 
behavior 



Mother understands that 
child's strengths may be 
related to school behavior 
but she does not see 
weaknesses are also re- 
lated to school behavior 



2. At home did/does your child have 

trouble learning to do anything?^; 

If yes, what? 



Are there things that your child is not 
so good at? If yes, what? 



Based on what your child found difficult 
to do at home, what subjects would you 
think he might find troublesome at 
school? 



Mother can see the child 
has both strengths and 
weaknesses 



Mother can see the child 
has strengths but no 
weaknesses, or weaknesses 
but no strengths 



Mother does not seem to 
be aware of any particular 
strengths or weaknesses 
in her child 
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RE WARDS FOR INTELLHCTUAL /VlTALVfS-NT 

1, Vi'hile teaching your child v;hcn 
do you revrard |^in/her and when do 
you punish h in/her? 



MARK ONLY ONE BOX KITH "X'' 



A clear cut systen for giving 
rewards and punishment is S 
used when parent is teaching 
child 



2. Kov<." do you reward him/her? 



3, How do you punish him/her? 



Mother is aware that it 

is important to reward child 4 

when he is correct 



Child is often punished 

for making mistakes, but 3 

seldom is child rewarded 

for being correct 



Inconsistent ! Mother 

rewards one ninute, 2 

punishes the next 

minute 



^ Child is seldon rewarded 

when being taught 1 

4, If you were given a report card 
showing how your child worked at 
school, how would you use it? 
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PR1;SS FOR L.WGUAGE DfiVIiLOPMHNT 
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J-!ARK ONLY ONE BOX KITO A\ "X*' 



1. How well do you feel your 
child is learning to speak English? 

0 



A great deal of attention 

is spent developing child's 5 

correct use of English 

A consciDus effort is 

made to inprove child's 4 

language 



2. Do you find it necessary to help 
your child learn to speak better? 



Corrections in child's 
speech are sometimes 
made 



Mother is aware that 
language developnient 
is important in child 
but does little about it 



If so, v/hat ways do you help him/her 
speak better? 



Mother pays little or 
no attention to the 
way child speaks 
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AVA ILABIL ITY AND USE OF SUPPLIES FOR 
LANGUAr>H DhVHLOPMcNT 

1. Do yoi! get any newspapers or 
magazines? 



If so, what are they? 



Page 



2, Do you buy any books for your child? 
l^iTiat v;as the last one you 



bought? 



3. Have you a dictionary?^ 
What kind? 



MARK ONLV ONE BOX WITH AN ''X' 



Dictionaries, books, 
children's books, 
newspapers, and magazines 
are in the home 



Books, children's books, 
newspapers and magazines 
are in the home 



Children's books, 
newspapers and magazines 
are in the home 



Either newspapers or 
magazines are in the 
home 



Neither newspapers nor 
magazines are in the 
home 



Has your child a dictionary?^ 
How often is it used? 
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Lr:A!>XIN(.: OlM^OllTUXITI LS OUTSIDE THH HOMf: 



M/\RK ONLY ONE BOX WITH AN '*X" 



1. Do you ever get a cliance to take 

a vflcation? » If yes, do you go 

anywhere that night help your child 
to learn? If yes, give exanple 



2. Do you or your husband play v;ith 
child outdoors or an>n;here outside 

the home? If yes, do you try to 

teach hijn/her anything when you are 
playing with him? 



If yeSt give example^ 



3, Have you ever felt; that you have 
taught your child so:aethin<i while you 



v;ere outside the hone, in 

^church car 

else If so, what? 



the store 
or an>n:hcre 



Parents make a clearcut 
effort to teach child 
outside the hone 



Parents make much 
effort to teach child 
outside the home 



Parents make some 
effort to teach child 
outside the home 



Parents make little 
effort to teach child 
outside the home 



Parents pay no 
attention to teaching, 
child outside home 



























1 



How did you accomplish this teaching? 
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MATlilUALS F OR LtiAR.VIXG IX V i U KOMi: 

!• Do you Ictf your child operate any 
appliances? ^If yes, vhich ones? 



.MARK OXLV OXn BOX WITH .\\ " 



A systeriatic atter.pt is 
made to provide materials 
and situations for learning 
in the hone 



Kov; long have you allowed this? 



Many .tttempts are made to 
provide naterials and 
situations for learning in 
the home 



Vl^p.t are your reasons for having your 
child operate or not operate appliances? 



Some attempts are nade 
to provide materials and 
situations for learning 
in the hone 



2. Has your child a place of his own to 
do school woiic or pi ay at doing school 
work? 



Few naterials or situations 
arc nade available for 
learning in the hone 



No materials or situations 
are r.ade available for 
learning in the hone 



3. IVhat kind of supplies are available 
for hin to work with? (Obsei've and 
place X on appropriate lines) 



Coloring books_ 

Crayons 

Paints 



Paste_ 
Paper_ 
Ruler 



Other (specify) 
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REAUINC PHLSS 

1. Do you ever get anything to read 

for your child /roin the library? 

If yes, why? 



MA!iK OXLY ONE BOX WITH AN 



A systcruitic effort is 
made to use reading 
materials to teach t-hild 



2. Do you have your own library of 
books? 



Library books and othe: 
reading materials zre 
available and K.^ed to 
teach child 



3* Have you bought any books or 
other readc^'^ig materials for your 
child recefHly? If so, what? 



A library book has 
been brought home 



Books are in the 
home - none from 
library 



4» Do you read to your child? 
If so, why?^ 



Not much reading 
material in the 
home 



Vago 9 

TlUiST I N SCHO OL 

1, If a child begin:, school poorly 
do you thir.l: he could get a bad 
reputation? ' 



Ye: 



No 



2. Could a bad reputation which 
a child gets at first last. all 
through scliool? 



Yes 



No 



3, Khat can be done to prevent 

a child from getting a bad reputation 

in school? 



4. Is there any way that your child 
might not benefit from going to 
school? 
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M\RK ONLY ONE BOX iVITH ^\ ''X'' 



A great deal of trust 
of school 



More trust of school 



Some trust of school 



Little trust of school 



No trust of school 



S. V.T^en it corr.ss to treating your 
child fairly, how reasonable are the 
people who run the school? 
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The Role of the Consultant and the Utilization 
of Consultant Trip Time 
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IMSTITUTE FOR DEVELOPMENT? OF HUM/\N RESOURCES 
College of Education 
Project Follow Through 



June A, 1970 
(Amended June 28, 



MEMORANDUM 



TO: 



All Follow Through Liaison Officers and Consultants 



FROM: 



Dr. Ira J Gordon, Director 



SUBJECT: 



The Role of the Consultant and the Utilization of Consultant 
Trip Time 



The consultant's main function is as an inservice educator in enabling 
the community to implement the program. Some of his time will be taken up 
with administrators but this should be confined to a minimal amount, and 
should be mostly when the consultant is also the liaison officer to that 
community. 

1. Preparation for Consultant's Visit - The consultant should have a 
conference with the liaison officer which should Include: (a) a review of 
Information concerning the community which may consist of letters, previous 
trip reports and oral communication, (b) a statement of the present situation 
^s reflected in the HERs, FEWRs and, if this is a first or a second con- 
sultant trip, the predata* This will be based upon the information that 
liaison assistants have provided to the liaison officers, (c) joint 

viewing by the liaison officer and the consultant of the home video tape 
and the classroom video tape from the community. The suggestions to the 
community for what to video tape in the classroom arc in a separate memorandum. 
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The central staff will have previewed this tape and applied systematic 
observation to it so that the liaison officer will be able to brief the 
consultant as to particular points he wishes highlighted In the areas of 
task development, teacher-parent educator role relationships^ instructional 
procedures in teaching the mother (task delivery) > etc.> (d) some discussion 
by the liaison officer of what specific activities or goals he wishes 
accomplished which may reflect some communication he has received from 
the community > but should reflect his own view of where the community stands. 

2. The Consultant .Visit - Each visit should have: (a) a meeting with 
the PAC or a PAC committee for reporting to the PAC on what is happening 
in the program, and hearing from the PAC about their concerns in the 
implementation of the program. This meeting should be seen as educating . 
the PAC in the program and educating us in the needs, desires, aspirations 
and perceptions of the parents. It should not be a "confrontation" but a 
dialogue and a cooperative meeting to enable the partnership to develop 
fully, (b) at least a half-day. v7orkshop attended by all teachers and 
parent educators (this has been stated in the Letters of Agreement that 
the communities have signed) utilizing the video tape which has been 
previewed in Gainesville and taken back by the consultant to focus on those 
issues and concerns discussed in the conference with the liaison officer. 
This may mean a workshop on teacher-parent educator relationships or on 
task development, or on any other issue revealed by the video tape, (c) at 
least half of the visit time should be in the planning-hoir.e visit-report 
cycle. That is, if the meeting with the PAC takes a morning and the 
workshop takes an afternoon, the remaining consultant day should be split 
O *^ith half of it being spent on the cycle. If the PAC meeting is scheduled 

ERIC 



in the evening between the first and second days, then more tirr^e can be 
spent in the home visit cycle. It is central that consultants observe as 
many cycles as possible because this reinforces in both the parents' 
minds and the schopls' minds that this is the central thrust of the model. 

At the completion of the planning phase of the cycle, the teacher and 
the consultant should independently complete the conference check sheet 
and this can then become a guide for discussion of the planning session. 

At the completion of each home visit, the consultant and the parent 
educator should independently complete the PEWR and should then have a 
briefing session in v;hich the consultant can highlight some of the issues 
such as adequate instruction of the mother? and adequate demonstration 
by the mother that she understands the task. There should be a b]*iefing 
session with the teacher as well as the parent educator upon the completion 
of the home visit, to be sure that the teacher finds out what happened, 
and for the consultant to see the manner in which the parent educator 
reports to the teacher, using the PEWR as a reporting device. During the 
classroom visit (in conjunction v:ith- the planning and reporting) the 
consultant should observe the teacher-parent educator role relationships 
and, if at all possible, see the means used by the teacher and her parent 
educators in creating tasks from the classroom curriculum and activities. 
This visit should not be used for commenting upon curriculum or classroom 
organization, management, discipline, the use of learning centers. It 
should focus on: (1) role relationships, (2) task development. In the 
latter it may very well include some teaching or highlighting the use of 
observation for task development. 
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If x/e expect our teachers and parent educators to become oriented 
to observation, then we must demonstrate by modeling behavior that we are 
oriented to observation and use it as feedback. The Phm will serve as 
an observation schedule on the hone visit; the conference schedule as an 
observation of planning. 

Individual communities may wish to use a particular visit to high- 
light a special need, or may plan fewer visits of longer duration, or 
request a team of consultants. Plans for such activities are at the 
discretion of the coirmunity and the Institute's liaison officer. The 
visit described above is the basic pattern; adjustments are always a 
matter of planning and communication between the community and the Institute. 
The aim is to implement the program; the means are adjustable within the 
general limits of the model. 

In order to strengthen the PAC, consultant service by a former PAC 
chairman, Mr. James Eracey of Richmond, Virginia, is available without 
charge at the request of the local com.munity. His duties are listed in 
Appendix D. 

3. Consultant Trip Report - (a) Upon returning to Gainesville, the 
consultant writes a detailed trip report including his comments upon the 
meeting with the PAC, the concent and effectiveness of the inservice 
workshop, con'jnants about problems in home visits or in classrocm, reference 
by na~9 to teachers and parent educators who seem to be doing an outstanding 
job. This report should be typed by the Follow Through secretary so that 
the liaison officer automatically receives a copy of it,' the consultant 
receives a ccpy for his files, and a copy remains in the Follow Through file 
for the co:rjr.unity. (b) Based upon that trip report, the liaison officer 
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vill then write a lr»tter to the ccn^nunity, highlighting whatever portions 
of the ^report he feels are essential. In no way should the consult^int write 
a substantive report to the community directly. His report is rendered to 
the liaison officer. The community should receive only one substantive 
letter and that from the liaison officer. If the consultant wishes to 
write a personal-type thank you note to the coordinator, in glittering 
generalities about how much he enjoyed the visit > then he may do this although 
I would suggest it is not necessary, but he should not report to the 
coordinator in x^^riting. The liaison officer has the responsibility for a 
V7rittcn communication after each consultant trit) report to that corr.unity . 
In that written communication he nay indicate what he would hope they would 
do for the next video-taping session, or ask for other kinds of information, 
or report to them about the people who seem to be doing rather well. Either 
as a part of this letter, or as a separate conriunication, the community 
should receive a report on its activities based upon the tasks it has sent 
to Florida, the PEWR data and any other evaluation materials received in 
the Institute. This report will be developed by the central staff, but 
will be sent by the liaison officer. All written comTnunications to the 
community are sent by or through the liaison officer . 
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Guide to Accompany 
Overview of the Home Visit Cycle Module 

Guide to Accompany 
Teacher-Parent Educator Home Visit Planning Conference 
in the Florida Follow Through Program Module 



APl'HNDIX 10 

Guide to Acconpany 
OVERVin!'.' OF TI^R )iOME VISIT CYCLE WDUIE 

by 

Gordon E. (»roonwood 

Instructions: Follow along with the vicdo-tane by reading the naterial below as 
^ it appears on the tape. , 

Objectives of Module: 

1. Learner can list, in order, the three steps involved in the home visit 
cycle. 

2. Learner can describe the four activities involved in the first step of 
the home visit cycle. 

3. Learner can describe the three activities involved in the second step 
cf the home visit cycle. 

4. Learner can describe the third step of the hone visit cycle. 

The Florida Follov; Through ?^odel is one of several federally-funded experi* 
mental prograns that attcnpts to change the kind of educational experiei;ce that 
children from lovz-incorne backgrounds receive during their first four years O^^S) 
of schooling. 

In the Florida f^fodol, the emphasis is on changing the kind of educational 
experience that the child receives at hone as v/ell as at school. Ttvo adults, 
usually mothers from low-income backgrounds, are trained to work in the class- 
room v;ith the teacher as a team. These adults, called '"parent educators", also 
visit the homes of the children in the classroom weekly in order to teach an 
enrichment type learning activity called a "task" to the child's mother, who 
later teaches it to the child. 

Before the parent educator makes a home visit, she plans for the visit with 
the teacher and assists her in preparing the task that is taken into the home. 
The next v/eek the parent educator helps the mother evaluate the effect of last 
\.'eok*5 task on the child and brings in a new task. Information that the parent 
educator receives durinj^ tiie home visit is then fed into the next teacher-parent 
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educator plcinnins conference. Thvis, a definite cycle of events is involved in 
making homo visits. 

Eaoh hone visit can be broken dovm into a cycle of three steps: (1) the 
teacher and parent educator plan for the home visit; (2) the parent educator 
makes the homn visit; (3) the inother later teaches the task to the child. The 
cycle then begins again as the teacher and parent educator evaluate the last 
home visit and plan for the next one. Nov; let's exanine each of the three steps, 
one at a time, and break each down into the activities that are involved. 

First, when the teacher and parent educator plan for a hone visit, they: 
(a) review the last home visit and discuss any problems that the parent educator 
may have encountered (especially useful in this process is an instrument called 
the Parent Educator %ekly Report (PDV/R) that the parent educator fills out after 
each home visit); (b) select and/or build the next task that is to be taken into 
the child^s home. The teacher then (c) teaches and demonstrates the task to the 
parent educator in the same manner that she desires the parent educator to teach 
it to the mother. This is follov;ed by (d) the parent educator teaching the task 
back to the teacher (uho role-plays the r.other) • The teacher helps the parent 
educator exanine both her teaching methods and her understanding of the content 
of the task. 

Now let's v:atch a teacher and a parent educator as they plan for a homo 
visit. Watch the video-tape for examples of the four activities involved in the 
first step of the home visit cycle. 

TT\e second step in the home visit cycle is for the nax^ont educator to make 
the home visit and teach the task to the mother. In doing so, the parent 
educator engages in the follov;ing activities, (a) She obtains information from 
the mother on hov; last week's task v^ent v;hen the mother taught it to the child. 
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(The parent educator also obtains cortriin hcnc-school and general infornaticn 
fron the nothcr that is not shown in this nodule.) (b) The parent educator 
teaches and demonstrates this Kcel:'s task to the mother in the same way that 
she desires for the mother to teach it to the child. This is done by having 
the r.other role-play the child as the parent educator teaches her the task, 
(c) The mother then teaches thr t:isk back to the parent educator who role-plays 
the child. 

Now let's watch the parent educator as she makes hey hono visit. See if 
she follows the plans that she and the teacher nade earlier. Watch the video- 
tape for examples of the three activities involved in the second step of the 
home visit cycle. 

Tlie third step in the home visit cycle, and one that the teacher and parent 
educator seldon get to observe directly, is the mother teaching tlis task to the 
child. Watch nov as the mother teaches the task to the child. See if the mother 
seems to understand the task and teaches it in the manner that the parent educator 
taught it to her. Match the video-tape for an example of the third stop of the 
home visit cycle. 

The home visit cycle begins ail over again at the next teacher-parent educator 
planning conference when they evaluate the home visit that we saw earlier and plan 
together for the next one. All the activities involved in the home visit cycle are 
repeated weekly since each child's home is visited each xv^eek. 

Now turn to the next page and see if you are able to answer the questions that 
you vill find there. If not, please go back and view again those parts of the 
module related to the questions that you are unable to answer. 

i 
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Evaluation: Please answer the following ouostions. 

1. List, in order, ths threa stops involved in the hoes visit cycle, 

(IJ 
(2) 
(3) 

2. Describe the four activities involved in the first step of the hone 
visit c/cle. 

(1) 
(2) 
(3) 
(4) 

3. Describe the three activities involved in the second step of the hone 
visit cycle. 

(1) 
(2) 
(3) 

1. 

4. Describe the third 5t«p in the hc<3e visit cycle. 
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Guide to Acco;npany 
Teaciicr-Pviront hducator iion:o Visit Fliuming Conference 

in tiio 

Florida Follow Ti\rough i^rogram Module 
by 

^ Gordon U. Greenwood 

Objective: Learner can describe the four activities of the Teacher Parent 
Educator Home Visit Planning Conference 

Tlie Florida Follow Through Model is one of several federally-funded 
experimental programs that attempts to change the kind of educational 
experience that children frora lo^v-incor..e backgrounds receive daring their 
first four years (K-3) of schooling. 

In tlie Florida iiodel, the enpiiasis is on changing the kind of educa- 
tional experience thtxt tiic child receives at ho:r.e as well as at school. Two 
adults, usually mothers from lov>ir.coino backgrounds, axe trained to work in 
the classroom with the teacher as a teaia. Tiiese adults, caUcd "parent 
educators," visit the honies of the diildren in the classroom weekly in order 
to teacii an enrichnent type learning activity called a "task" to the cldld's 
motaer, wno later teaches it to the child. 

At least three kinds of planning betv/ecn tne teacher and the parent 
educator are essential for the parent educator to be able to effectively per- 
form her classroon and honie visit activities: (1) planning for Jiome visits; 
(2) building new tasks to be taken into the liome; (3) planning for classrocn 
activities. All three kinds of planning are likely to require five hours or 
more of planning tirae per we:k. Tiiis nodule v/ill focus only on the first 
kind of planning: planning for a Iion^.e visit. 

Four activities are involved \.'hen a teaciicr and a parent educator plan 
for a iione visit. T.icy: (1) review tjie last Ixoae visit smd discuss any 
prODlems tiiat tno j:n\mt educate:^' f!iay *tavc encountered (especially useful in 



- 2 ' 

this process j.5 an inr.rru:;i:?nt callud tl;c Parent Educator V.'cckly Report (PbWU) 
that lUo parent oducator fills out after each home visit; the PB/R will bo 
discussed in detail in anotiier nodule.); (2) select the next task that is to 
be taken into t.ie cliild's iiomo. Often tiie teacher and parent educator build 
a new task, althougn that activity is not Sjiov;n in this nodule. The teacher 
tuen (3) teaches and dcaonstratcs the task to the parent educator in the 

ner tuat s;ie desires t.:e parent educator to teach it to the mother. 
Tiiis is follov;ed by (4) the parent educator teaching the task back to the 
teacher (v;ho role-plays tlie mother). The teacher helps the parent educator 
examine botii her teaching mctuods and her understanding of the content of the 
task. 

Now let's watcii a teacrtcr and a parent /.ator as they plan for a 
home visit. 

Tjxo teacher and the parent educator vali begin by reviewing the last 
hone visit and ;illi diicuss any prcbleiViS tiiat the parent educator nay have 
encountered in teaching the task to the mother. During the conference, the 
teaciior refers to tiie Parent Educator 'eekly Report (PE-'R) that the parent 
educator, who is seated on tiie rigiit of your screen, fills out after each horne 
visit. 

Tl\e second thing that tiio tcaciiur and ti;e parent educator will do is 
select the next task that is to ue taken into the child's honie. Tney will 
attempt to select a task tiiat is appro-^riate for the individual child. 

After selecting an appropriate Cask, tlic teacher will teach and 
deinonstrato tiio task to tiie ])arent educator in the sarrio nanner that she 
desires t;ie parent educator to teach it to the mother. 
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Aftci' tiie tcr.c:;oi' 5!iov;5 tA<j p.'ircnt educator i';Ov; to teacii the task to 
tiio niotiior, tiic; parent educator then toacheii it back to tiio teacher who role-* 
pluys tiic mother. In tius i;ay, the tcaclier can detenninc whetiier tiie parent 
educator understands Dotii tue content of tlio task and the teacliing behaviors 
that are ap^^ropriate in teacidng the content. 

vnc day soon after tiie i-?lanninLi session, tliC parent educator v;ill 
visit tiie hojne, teac;; tuQ tasl; to tne niotiser, fill out the PEV/R, and briefly 
report bac^: to tiie teacher hou tiie hor.e visit went. All of this infomation 
vvill then uc fed into tne next planning session prior to the parent educator 
visiting ti;st particular .lorno. 

Evaluation: 

1. Jcscribc t.ie four activities involved in tiic tcacher'parent 
educator none visit planning conference. 

CD 

(3) 
(4) 

2. Kole-play v.iti; anotjier person tiie activities involved in planning 
for a iions visit. 

3. Kole-play a planrang session ajain, but this tine video-tape the 
porfonaance and compare it to the nodule tape. 



Appendix 11 
Instruments Developed 
in Alachua County, Florida 



For 3. a. see Appendix 3 
Report on Parent Interviews Conduc 
in Alachua County, Florida 1973 



Form A 
Coordinator 
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INSTITUTE row DnvF.LOp:'::;? of human nnsnuRces 

Col logo of liducation 
Uruversity of Florida 

« 

We are gathering the following inforriation on parent educators so that we ca 
assess changes brought about in t!ie Follow Through Prograra. Only group data '.vill 
be reported. There are no right or wrontj answers to the questions, so do not 
hesitate to ansv.'sr then honestly and fully. 

NAME 

Dat e CoiTiinun i t y 



i. Tlie Florida ^:odel was adopted by your project in; 



2. 

(2-9) 



3. 

(10-17) 



4. 

(18-25) 



Please check appropriate school year: (1) 1971-72 

(2) 1970-71" 

(3) 1969-70' 

(4) 1968-69" 



How many parent educators have you er^ployed during each school year you have 
participated in the Florida I'.odel? 



1968- 69 

1969- 70" 



1970- 71 

1971- 72" 



During each of t!ier>e school years, how nany parent educators dropped out of 
the prograir. irregardloss of the reason. 



1968- 69 

1969- 7?" 



1970- 71 

1971- 72" 



How many of the original group of parent educators that you employed during 
your first year in tlie Florida Jtodel continued to be employed in the project 
as parent educators during the following school years? 



1968- 69 

1969- 70" 



1970- 71 

1971- 72" 



5. Hew many parent educators obtained high school diplonas as a result of their 

(26-33) participation in the Fj.oridr' Follow Through program during the following 
school years? 



6.__ 
(34-49) 



196S-69 
196S-70" 



1970- 71 

1971- 72" 



How many parent . ei'ucators v'ho already had a higli school diploma took college 
courses :i5 result of tlieir p;ii ticipi.tion in the Florida Follow Through 
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procran as a parent educator? Please indicate the nurbor of such parent • 
educatoTri an^! tho rair;,ber of coiicjic scr.icster crouit hovrrs taken duririg the 
following school yGar^: 

* Ko. of No. of serT!ester 

PB's credit hours 



196 ZiO 

1969- 70 

1970- 71 

1971- 72 



7. How many parent tducators have changed their housing patterns during the 

(50-57) following school ytars? Exartpio: M?;de major changes in their original 
home, or rnoved to c. nev; hone end/or neighborhood? 

1968-63 1970-71 



1969-70 1971-72 



8. Have parent educators' salaries increased since your program first entered 

(58-63) the Florid'^. Ilodol? Please indicate the ariount of increase from the be- 
ginning of the project to the current school year. 

From $ TRonthly To ? r.onthly 

(Avero.^e be^^inning year salary) (Average current salary) 

9. vrnat is th(> highout r.onthly salary a parent educator has received since the 

(64-66) beginning of the project? $ per r.onth. 

10. 5'iliat \va3 tho avera^Te age of the parent educators at the beginning of the 

(67-70) project? At the present ti;ne? 

11. How r.any parent educators have bcccn^e teacher's aides in non-Follov; Through 

(1-2) classroonc since the beginning of the project? 

12. How many parent educatox*s have beccne teachers since the beginning of the 

(3-4) project? 

13. How many parent educators have entex-ed teacher education programs? 

(5-6) 

14. Give the names of parent educators who were Follow Through parents before 

(7-8) being erployed. (attr.ch sh";et if necessary) 
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15. Give th'j r\-^::os of parc^ric educator:-; v;ho are still Follow Through pare'ats, 

(9-loT (attach shijct if ncccr^sary) 



16. Have the niur^ber of male parent educators that you einploy in the project 

(11-12) increased since your first year of operation? 

From To 



(no. first year) (no. current year) 



Forn B 

I'artint: Educatorn 
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iiiSTiTUTK FOR D!- vr:Lor:^f ;:t nr ih;?:a:: :(KSoiJRCii:s 

Co1.1ov>o of r.(iuc:it;i:)n 
Ur4ivcrc:ll.y of Flor^:^'•: 

# 

Me are gatharing the follcr/:in?^ Infotuvition so that vc can assess changes 
in the Follow Throuf.h Program. 

Your nana Is needed for purposes of proper statistical treatnsnt of the 
data* There are no right or uronp; answers to the qut^stions so do not hesitate 
to answer them honestly and fully. Please do not hesitate to secure the 
assistance of your coordinator if you need help in completing this form. 



NAME 

Date 

School ^ Grade Level 

Com-T.unity 



1.^^^ Race or ethnic sroup - (circle onc!;: (1) White (2) Black 

(1) (3) Chicano (^;) Indian 

(5) Other (specify) 



2. SeK jCcircle): (1) Male (2) Femjila 

(2) 

3. Age last birthday 

(3-4) 

4. Marital status: (1) unmarried (2) narried (3) divorced 

(5) (4) separated (5) widowed 

5. Date first employed as parent educator 



(6-9) (Month) (Year) 

6. Have you been continuously employed as a parenc educator during the regula 

(10) school year since that date? (1) Yes (2) No 

7. If you have dropped out of the prograD as a parent educator, please 

explain dates and detail.^, involved. 



9. The hir>lic'-it fT.-uic lc:vcl of your 

(13-15) (Circle tho hJrhcMt s^r.u!.-: Icvo.l 
e(!ucat:or and itvlicpCif r:liat. yoi)r 



educnticn bfvfnx^ bcr.oninn n paront educator, 
of your {pducation before becontng a parent 
you conplotocl It.) 



(1) CcTipleterl ri^'jitli r^.rado or lo^'s 

(2) Sor.o hivM 3c\i()Qly hut (Uci'not; ^..;rac:uato 

(3) Complctod hiy.h school 

(4) Conpleted some cojlcgo, but not tv;o years 

(5) Ccrr.ple.tcd two years of collor^e 

(6) Conploted norc than two yearn of college, but not 4 years. 

(7) Completed four years of colleno What yr? 

10. The highest f;rade level of your education since becoming a parent educator is? 

(16-18) (Circle the liighest p,rade level of your education since bccomlnf. a parent 
educator and indicate what year you completed It.) 

(1) Completed eij^hth prade or less 

(2) Some high school, but did not p;raduate 

(3) Coniplctcd hlph school 

(4) CoTTipleted some colleRe^ but not tv;o years 

(5) Con^pleted tv:o years of colleyje 

(6) Conpletod irtore than tvo years of collcfte* but not 4 years. 

(7) Cortploucd four years of college What yr? 

11* The hit^hcst grade level of education that your father completed; (Please 

(19) circle ansv/cr) 



(1) Completed ei^vith pxnde or less 

(2) Some hir:h school, buc did not graduate 

(3) Complecc^d high school 

(4) Co!:>plGtcd some college, but not t^*:o years 

(5) Completed tvo years of collc^^e 

(6) Conpieted more than two years of college, but not 4 years. 

(7) Conpleted four years of collep,e ^ 

12 • The highest grade level your mother conpleted: (Please circle answer) 

(20) 

(1) Conpleted eighth ^rade or less 

(2) Sone hif^h school, but did not graduate 

(3) Completed hi^h school 

(4) Corriplcted son^.e college, but not two years 

(5) Cor.pictcd tv;o years of colle?.^e 

(6) Con-^pleted no re chan tvo years of collef;e, but not 4 years. 

(7) Conpleted four years of coilep^e 

13. vrnac v;as your father's v,ain occupation? -(Be specific. For example: 

(21) owner of snail restaurant, assoraly line vrorker., construction) 



14.^ Viinc was your Tnottior*s niain occupation? (3e specific. For exarple: 

(22) telcpi;ane operator, hou.scwife, domestic*) ^ 



15. Uhat '.jar; your occjin.itlon prior to partlcinatinp in this project? (Be 

(25) specific. Fffr rrixii^^ple: do!nej;tlc, housei;ife, teJcphone operator.) 
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16. Since bocor.ing o parop.t educator hrjve you;r housini; conditions chnnjiod? 

(2'J-27) (Plonse an^v/or the ronowinv: fjii-^/stion;;) 

Since becoiring a pavcnt oducuilur, htivc you: (1) continued to live in 

(Circle choice) the same hou:5t; 

t (2) moved to a different 

house, or houses 

If your house is the sanie, have you made made major changes such as 

painting, repairs, now furniture, appliances, etc. (Circle choice): 
(1) Yes (2). No 

If you have moved to a different house, or houses, is the house that 

you live in now (Circle choice): 

(1) better than your old house 

(2) about the sane as your old house 

(3) poorer than your old house 

If you have moved to a different house, or houses, is the neighborhood 

that you live in nc\< (Circle choice): 

(1) better than your old neighborhood 

(2) about the sr.ne as your old neighborhood 

(3) poorer than your old neighborhood 

17. Hov; r^any children did you have prior to becoming a parent educator? 

(2S-29) * 

18. HoK r?.any cJiildron do you have now? 

(20-51) 

19. Kow jT:any credit cards did you ov.n prior to beccning a parent educator? 

(32) (no. of credit cards 

20. How majiy credit cards do you now ov;n? 



(33) (no. of credit cards) 

21. M'lat education has been made available to you since beconing a parent 

(34) educator? (Please circle ^answer) 

(1) College courses 

(2) Basic education courses 

(3) Refresher high school courses 

(4) Refresher basic coiiege courses 

(5) GEO exai»> 

(6) Other (specify) - 



22. Unon Follow Throiii;!i eno?, uhnt occui-)riticn do you ^vish to enter? 

(3S) (Please be spj-ciric) 



ERIC 
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23. l\?.s your kno-'lc(!;;o in tlie follo^-inv: r.reas incrcnsod sifinif icantly p.:^ a result 

(36-23) of your bLnnc: in tp.c F-ullo'v T]iroir.;!\ ])ro:.ri^•an? (Check yes or no) 

Availability of i:iodical, social and dental services (1) Yer, (2) No 
Legal a3sist£jnce to low incono persons (1) Yes (2) llo 

Workmen's coripensation (1) Yes (2) No. 

24 > Do you spsn!: school type English better as a result of your having participated 

(39) in Follcw Through? (Circle answer) 

(1) Ko better 

(2) A little better 

(3) ftuch better 

25. Do you dress differently now tljan you did prior to becoming a parent educator? 

(40) (Circle ans^'er) 

(1) Uo (2) A little better (3) Much better 

26. 

(41) Has your attitude about understanding and nanar^ing children changed since you 
have beccr.:e a parent educator? (Circle answer) 

(1) No (2) Changed a little (3) Changed a great deal 

27. Mas your attitude about uriderstaric-inry ^ind nanaging your ov;n children changed in 

(42-46) the foliov.'inf:; aro£.s 5i?.co you have become a parent educator? (Circle the 
appropriate? an!=v.'or follo-vin.-? each a*rea, using the following choices: 
1-No; 2'-Chan[;ed a little; 3-Changed a great deal.) 

(42) Reasoning 12 3 

(43) Spanking 12 3 

(44) Talking 1 2 3 

(45) Explaining why 12 3 

(46) Asking what their 

problens are 12 3 

Other (specify) 



28. Have you taught the following: school activities to your children at hone? 

(47-50) (Circle Yes or No for each activity) 

(47) Reading books to your children (1) Yes (2) No 

(4S) Talking with your children (i) Yes (2) No 

(49) Working with your children (1) Yes (2) No 

(50) Playing with your children (1) Yes (2) No 

29. V/or?-? you :un active PAC mc^nbe v (actcndirig oeotings and p:vrticipating regularly) 

(51) before beconing a PK? (Circle arisw-r) (1) Yes (2) Ko 



30. If ycr.. haw rn.-nv yo.r. vvoro you an active PAC r.cnbor jur.t bofo^e you bocar.-: 
(52J .1 p;'.rcnt LM'..: = alor? (Ci.rc.ie K;). o-: yc-r:j) 12^45 

31. v;oro you rn c-.ccivo clr.oc^voon voU.:iLc.t ju^'c bcforo becon.ir.r^ ?. parent 
(S3) educator? (Circle a;i;:wcr) (1) Yas (2) Ko 

32. If y:5r., upni-oxinctoly hc-v^ r.any days d.ld you ^;ox-Ic as a classroon voluntc.-r 
(54-05) during tlia rollov/inv: school years: 

1968-69 1970-71 

1959-70 1971-72 . 
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III;'. t i tul r/ .for 1 ;, cMit of* l!'.;:":in Ro.-otrrcos 
Co] ic:./.^ ui* liducr'/ci 
lini vc;!\-i ; y of f'lori'Jri 

Quest! 01 ;n:iiro 



Ploo^e rctiirn this questionnaire as soon ns pos.slble, and no later thr ^n 
September 30, 1972, to: 



Mrs, Betty Ro'Jilcr 
College of Education 
\ University of Florida 

, , ^ ' 520 Weil Hall 

e ^' 



Gainesville, Tloridn 32601 

!• These questions only concern activities during the 1971-72 school year, 
1, IIov; riiany tasks did parents write during the 1971-72 school year? 

(r>-^^*^' nur.ber) , 



2. Uo\;: did you iiiforin )'our parents of PAC i:*ectin^ 



Parents v;erc gcnerall}- given an ai;onda : 

/. 1 or 2 weeks prior to each u^eetin:; or 

2 • at the r.eetin;; ^ or 

- not at all U^.*^^' 

, other (plcr.se explain) 



3, Have any of your PAC members either acting individually or as pri\'ate 
groups had contact witli the school adninistration or the school board? 

Yes No 



If so, please indicated t!*ic circur>stances surrcv;ndinc: each r.eeting 
and the nuriber and tlie nature of tbie persons ir.voived. 



(please use- anolb.or oi paper if riecess:ir>') 
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II. list tiiv f:Klov;i!:.; infovvati^ 
meet i.n::.^ . 



bout t]\c 1971-73 citv-v;.Lclo PAC 



/•^•^-.. f^l Cahcui A - Gl\'V t]\c clato of e;.'jh city-;;icle i-'AC ir.ootii;,, during ti;o 

V ' 197! "72 school yi-ar. 

Colu)p.n B - Give the rain actlvltv of that necting, 'y^' 

^ ^ //j Loluinn C - Give t:"^.e total number of parents attending tliat meeting, ^.x 



Coliirin D - Give the total nar.ber of teachers and parent educators 
attending that rieeting. 



Column A 


Coiunin li 


Coliiinn C 


Column D 


City-lVido PAC 


City-v;ide PAC Main 


Total No, 


Total Xo. of 


Meeting Date? 


Activity 


of Parents 


Teachers PEs 



1. 



4. 



5. 



City-Wido TAC Main 
Act] vi Iv 



Total No. 
of Paroius 



Tot::] No. of 



10. 



Use buck of thi> form if nore sprice is needed. 



ERLC 



HI. List the foliovans in ?or!-ati c:i abo-.:t ^Viifu'' or ''svV\P.\C meetings durirtg 
the 1971-72 school year. 

Coluinn A ■■ Give tlie ntmo of oc:C.]\ 'V:ii.r.i'' or "sub" PAC a-:pointcd durlnf, 
tlie 1971-72 school year. 

CoUmn B - List the dates of all ^'niui'^ PAC r.icotii^ijr. , 

Colun-a C - List the inain activity of e^ich of those reelings. 



Column D 


- List the 




of parents 


attending; eac;i of th.e reet.'.ngs . 


Coliinin E 


- List the 




of teachers 


and PEs attending each of those 




meetings 






Column A 


Colirnn B 


Colt.!; 


:ni C 


Colur.n D Colmn E 


:Va:;:e of caCih 


Dr.tes of 


.^fain .- 


Activities 


Pai'O'it.- attend- Teachers 5 PE.-? 


Mini PAC 


Mcetin\'.5 


of mo-. 




ing each r.c-'Ziii'^ attcncUr.g r.oetin 


1. 


1. 


]. 




1. 1. 




^ • 






2.- 2. 




5. 


5. 




5. 5. 




4. 


>\. 




■A. A. 




S. 






5. 5. 




6. 


6. 




6. 6. 






7. 




7. 7. 






8. 




8. S. 






0 . 














1;). ]0. 



X;!;:;o of' t.ach 
Mini I'AC 



X'' 



■■-•■tin' 



.1 



•1/ ( • 

!'c Mt:-. ;irtf;r.i!- 
inr, Ocich n cot inn 



3^ ■ 

Teachers V\:s 
a 1 1 on '.1 i n g no e t i ng 



1. 


t 

1 , 


1 . 


1. 


■? 


2. 


2. 


2. 


3. 


3. 


3. 


3. 




4. 


•4 . 


4. 


S. 


5 . 


5 . 


9 . 


6. 


6. 


C. 


6. 


/ . 


7. 


7. 


7. 


8. 


S. 


8. 


8. 


9. 


9. 


9. 


9. 


10. 


10. 


10. 


10. 



1. 


1. 


1. 


1. 


2. 


2. 


2. 


2. 


3. 


3. 


3. 


3. 


4. 


4. 


4. 


4. 


5. 


5. 


5. 


5. 


6. 


6. 


6. 


6. 


7. 


7. 


7. 


7. 


8. 


8. 


8. 


8. 


y. 


9. 


9. 


9. 


10. 


10. 


10. 


10. 



1. 


1. 


1. 


1. 


2. 


2 . 


2. 


2. 


3. 


3. 


5. 


3. 


4. 


4. 


4. 


4. 




5 . 


5. 


5. 


6. 


6. 


6. 


6. 


7. 


7. 


7. 


7. 


8. 


8. 


8. 


8. 


9. 


9. 


9. 


9. 


10. 


10. 


10. 


10. 



1. 


1. 


1. 


1 . 


2. 


2. 


^ • 


2. 


3. 


3. 


5. 


3. 


4. 


4. 


4. 


4. 


5. 


5. 


5. 


5. 


6. 


6. 


6. 


6. 


7. 


7. 


/ • 


7. 


8. 


8. 


S. 


8. 


9. 


9. 


9. 


9. 


10. 


10. 


10. 


10. 



1. 

2. 

3. 
4. 

5. 
6. 
7. 
8. 
9. 
10. 
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1. 


1. 


^ 

1 • 


2. 


2. 


0 


3. 


5. 


5. 


4. 


4. 


4. 


5. 


5. 


5. 


6. 


6. 


6. 


-> 


7. 




8. 


S. 


8. 


9. 


9. 


9. 


10. 


10. 


10. 



- 5 



X.':;vj of" c--;c!! 




':.:iin Acti '.'i t i -v^^ 


Par.Tit;-: attc-nd- 




'.'iT'.i V.\C 


Mvc-t 1 11;', .s 


0 r c:t i li:;?'- 


.in,:; eacli :;-.c-:-t ir:;; 


:i.t 1 ■:■!::': i ;v.; "c-:- t.:i r.i-; 


7. 


1. 


1. 


1. 


1. 




2. 


2. 


2. 


2 




.">. 


3. 


3. 


5. 




'1. 


4. 


4. 


■I. 




S. 


5. 


5. 


5. 


* 


0. 


6. 


6. 


6. 




7. 


7. 


7. 


7. 




8. 


8. 


8. 


8. 




9. 


9. 


9. 


9. 




10. 


10. 


10. 


10. 


8. 


1. 


1. 


1. 


1. 




2. 


2. 


2. 


2. 




5. 


3 . 


3. 


3. 




4. 


4. 


4. 


4. 




5. 


5. 


5. 


3 . 




6. 


6. 


6. 


6. 




7. 


7. 


7. 


7. 




8. 


8. 


8. 


8. 




9. 


9. 


9. 


9. 




10. 


10. 


10. 


10. 


9. 


1. 


1. 


1. 


1. 




2. 


2 . 


2. 


2 . 




3. 


5. 


3. 


«D « 




4. 


4. 


4. 


jf 




5. 


5. 


5. 






6.- 


6. 


6. 


6. 




7. 


7. 


7. 






8. 


8. 


8. 


8. 




9. 


9. 


9. 


9, 




10. 


10. 


10. 


10. 



Use back of tliis forin for other "i?ini*' PAC noetinjs. 

IV\ List the follov/ing inf orijiation about City-V.'ide FAC co'::n^.ittees . 

Colunn A - List the nar.es of every Cit)*" Wide PAC cornittcc. 

Colunm B - List the date of each meetinc; held by th»at Cit;.* V»'ide 
PAC corr.iittee. 

Colu::in C - List tlie nr-in acti.\'ity ox tliat ir.oetii:,;. 

Coiurin D ~ List the attendance. 
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Colli::-: V, 



Co In:. Ill C 



Col:.:::in \J 



l^:rcc'.' v»** !i:iin .\cti.vity Atteridancc ot 

:!eot,Ln:;s of iiiootinj; iMOCtincr 



1. 


] . 


1. 


2. 


2 . 


2. 


5 . 


3. 


3. 


4. 


4. 


4. 


5. 


5. 


5. 


6. 


6. 


6. 


7. 


7. 


7. 


8. 


S. 


8. 


9. 


9. 


9. 


10. 


10. 


10. 


1. 


1. 


1. 


2. 


2. 


2. 


3 . 


5. 


3. 


4. 


4. 


4. 


5. 


5. 


5. 


6. 


6. 


6. 


7. 


7. 


7. 


S. 


S. 


8. 


9. 


9. 


9. 


10. 


10. 


10. 



"l. " 


1. 


1. 


2. 


2. 


2. 


3. 


5. 


3. 


4. 


4. 


4. 


5. 


5. 


5. 


6. 


6. 


6. 


7. 


7. 


7. 


8. 


8. 


8. 


9. 


9. 


9. 


10. 


10. 


10. 



1. 


1. 


1. 


2. 


2 . 


2. 


3 . 


3. 


3. 


4. 


4. 


4. 


5. 


5 . 


5. 


6. 


6. 


6. 


7. 


7. 


7. 


8. 


S. 


8. 


9. 


9. 


9. 


10. 


]0. 


10. 
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N :i :. ; '"^ 0 f C i t y - i d c 


Dato.- of 


Vahi Acfp.-i ty 


.•\ttcndri;iCc of 


PAC Cocrnittov; 




of I'COti.Ii,^ 


r:C-C!tin:; 


5. 


1. 


1. 


1. 




-> 


.? . 






3. 


3 . 


5. 




4. 


'5. 


4, 




5. 


S. 


. 5. 




6. 


• 6. 


6. 




7. 


/ . 


7 . 




8. 


8. 


8. 




9. 


9. 


9. 




10. 


10. 


10. 



1. 


1. 


1. 


2. 


2 . 


2. 


3. 


3! 


3. 


4. 


4. 


4. 


5. 


5. 


5 . 


6. 


6. 


6. 


7. 


7. 


7. 


8. 


8. 


8. 


9. 


9. 


9. 


10. 


10. 


10. 



7. 1. 1. 1. 

2. 2. 2. 

3. 5. 3. 

4. 4. 4. 

5. 5. 5. 
6- 6. 6. 

7. 7. 7. 

8. 8. 8. 

9. 9. 9. 
10. 10. 10. 



8. 1. ~ 1. 1. 

2. 2. 2. 

3. 3. 5. 

4. 4. 4. 

5. 5. 5. 

6. 6. 6. 

7. 7. 7. 

8. 8. 8. 

9. 9. 9. 
10. 10. 10. 



U.se back of this forr> if at'.di f.ion.'il space is needed. 

i 
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V. Li.vt bciov; ihc vo11ov;in- i n ror::::it. i on about lV'7l-72 ''irAiu'' cr '':^ub'[ 
pat: Coi'^n^rtyj.!^ 

Colu-:n A - Ur. the cvory '^-jini'* PAC Ccv:.;i tt-jo. 

Col:;n!n B - List the dates oi' every **:;iini*' PAC Coi:;n;lttco rioctin^. 
Coluroi C - li>t the r.aiii activities of these inuetings. 
Colun\n D - Lit;t tlie atte:u:laiice of each of these meetings. 



Colii-m A Column B Colunin C Colirr.n D 



NaiT^es of "mini." Dates of Main Ac^tivity Attendance of 

PAC Connittees Meetings of neetings nteetin^s 



1 . 1 . 


1 . 


1 . 


2. 


2. 




3. 


3. 


3. 


4. 


A 


4 . 


5 . 


S. 


5 . 


6 . 


6 . 


0 . 


7. 


7. 


7. 


8. 


8. 


S. 


9. 


9 . 


9. 


10. 


10. 


10. 


2. 1. 


1. 


1. 


2. 


2. 


2. 


3. 


3. 


3. 


4. 


4. 


4. 


5. 


5. 


f- 

D . 


6. 


6. 


6. 


7. 


7. 


7. 


8. 


8. 


S. 


9. 


9. 


9. 


10. 


10. 


10. 


5. 1. 


1. 


1. 


2. 


2. 


2. 


3. 


3. 


5. 


4. 


4. 


4. 


5. 


5. 


5. 


6. 


6. 


6. 


7. 


7. 


7 . 


S. 


8. 


S. 


9. 


9. 


9. 


10. 


10. 


10. 
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N'rvn-s of ".li-ii" 


Date-.-, of 


Nhin ActLVi ty 


Atto:!dan::i' of 


PAC Cors;:;! trc;..- 


!'?cti IV.', s 


of :- -jc t i !1 


noc-t i ii'-.s 


4. 


i7 


1. 


1. 




2. 


2. 
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4. 
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i<c b-j ^lU'Q to ::ii:\ch xho fol ! o-/ i :; :. t cri :« ) to c:iic;>t i or:n<:i . 

I^jvA a tj'ryy vf I'AC l\y :{:,<^ ::;*-i.'.v/> for oivch of }-o?ir 

' Place a ci^ocl: n^avk in the ajr^ropri:ir? s!;:;ce: 

We }ia\"c already sent our By-lav/i . 

U*e arc no'.-." sending our By- I.avs _| • 

Plecise attach a copy of the s urrn ary .sheet records of voluntary 
parental participation in the Follovr Througii Ciassroen. 
(XOTH: DO NOT incli:de records of parent-educators.) 
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Teacher ConfurL-Tioj Cuide 

Teacher 



4 Date 
Parent Educator 



1. Teacher interprets the .Hi:!': and PHl'lR data collected by PE. 

Yes Mo ' Unable to -Mte 

If no, indicate specific course (s) of action agreed upon. 



2. Teacher plans with PE for a home visit. 
Yes No Unable to Rate 



If no, incUcatc specific course (s) of action aijrocu upon. 



3. Tci^ier develops tas!:s v:ith the assistance of P5, 
Yes Mo Unable to Rate 



If no, indicate specific coTirsc(s) of action agreed upon* 



4. Teacher planr* v;ith the pcircnt educator for classroe^ instructional 
activities (e.g.: goes over daily lesson plans and helps FE learn 
teaching skills). 

Yes Mo Unable to Hate 



If no, indicate specific course (fj) of action n^rccd upon. 
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activities. 

Yes Mo IJn^bic to Rato 

If no, indicate r^pecific ccui^soCs) of action agreed upon. 



6, Teacher knows the purpose and nature of the Follow Tl'irough Program 
in her particular school. 

Yes Mo Unable to Rate 



If no, indicate specific course (s) of action agreed upon. 



7. Teachur coj^nunucates witii PP. (e.g.: considers her ccru-r.ents and 
sugs-stions) . 

Yes No Un?-ble to Rate 



If no, indicate specific course(s) of action agreed upon. 



8. V.nat are this teacher's sirong points in v/oi'king v;ith PE's? 



9, Are there areas in v:hic:i tl^is teacher needs to inprove in v;ot>;ing 
w^ith PES? 
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Parent H;li)c:iLr;r Cc;a.fer^*^iCe Guid-i 

Pai^ent Educator ^ 

' Date 
Teacher 

1. PE adninisters the HBR, IFMF, and. the PEIVR. 
Yes No Unable to Rate 



If no, indicate specific course(s) of action agreed upon. 



2. PE plans with the teacher for a hcne visit. 

Yes "No Unable to Rntc 

If no, indicate specific courseCs) of actio^^ agreoci upon. 



3, PE develops tasks v;ith tlie assistance of the toaclier. 

Yes No Unable to Rate 

If no, indicate specific cour5e(s) of action agreed upon. 



4. PE plans v;ith the teacl;cr for classroon instruction and 

instructs individuals and groups in classroon under teacher's 
direction. 

Yes Ko Unable to Pate 



If no, indicate specific covirseC-) of action agreed upon. 



ERIC 



- 9 - 



Yes !*o IJnajlo to via to 
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If no, iftclicato s^jccifLc course (sO of action a:;reoJ upon. 



6. PE knc-.vs the purpose and nature of the Follov; Through Progran 
in her particular schooi and her role in it. 

Yes ^:o Unable to Rat(a 



If no, indicate specific courso(3) of action agreed upon. 



7. Teacher hns boon able to devote i::oro tirrsr to pir-'ls \:ho need 

inrlividu-xl l^cip a? a result of the* PIVs prosonco in the classroo.Vi. 

Yes Vo Unable ti* I'.atc 



If no, iiidiccite specific cour5e(s) of action cigrced upon. 



8. PE has good rapport v;ith children. 

Yes ViO Unable to Rate 



If no, indicate specific course (s) of action agreed upon. 



9.' PH has sho'.;n initiati\e in helpinv in. the classroon* 

Yes linabio to ^.ate 

If no, iiKiic:*.!::; o.^^civic coi:r.ie (:*^) of action rM^reccl upon. 



11 • Arc there areas in which this PC needs to improve? 



Consultant's Home Visit Observation Report 
Gordon Greenv;ood, Detty Bozler, Nancy Bear 



Hie purpose of this instrument is to determine v/hether or not the 
parent educator engages in certain behaviors when making a home visit 
and in completing the PEIVR. In order to use this instrument, the 
consultant should ask both the teacher and the parent educator to provide 
him with the following prior to going on the home visit: (1) copies of 
last i^eek's and this week's tasks; (2) the numbers of the Desirable 
Teaching Behaviors that they feel aro appropriate to this week's task; (3) 
information on how much time they spent in planning for this week's Yiom 
visit* It will be necessary for the consultant to have his own copy of 
the PEWR and he may find it helpful to take the PEWR manual along with hini« 

Having obtained the above information > the consultant should use this 
instrument as follows. First, the parent educator should alert the mother 
in advance that a consultant working with the Follow Through Program at 

school, Mr. , will be coming in with her during the next home visit 

to observe the parent educator doing her job. Second, immediately after 
the home visit the consultant should summarize the parent educator's 
behavior on this instrument. Third, after the home visit, the consultant 
and parent educate r should sit down together and, without talking to one 
another, independeiitly fill in a PEWR on the home visit. The consultant 
should then compare his PEWR item by item with that of the parent educator 
and ask her about any differences that exist and make item adjustments in 
his PEWR if the parent educator makes a conviT.::ing case. 

The parent educator's performance will be scored as follows. A total 
of ten points are possible if the parent educator successfully performs all 
possible behaviors under each number. If the consultant does not consider 
a certain behavior appropriate to the home visit (e.g.: having the mother 
role play the task back), he should drav; a line throuijh it to indicate that 
it Jc^iS not apply in this particular situation. 
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PI; Date Score 

Consultant Conmunity ^ 



Directions: Cliec!; ''yes" or "no'' as a; nropriate for each item. 

1. In asking 'the mothering one about last week's task, the parent educator 
gathered sufficient data to fill in the PEWR items on: 

yes, no Wiethor task v;as attempted 

y es, no Child's success 

yes, no Child's interest 

yes, no Task's importance 

yes, no Task's level of difficulty 

yes, no IVho presented task 

yes, no Time spent teaching task 

i^es, no Time child spent doing task 



2, The parent educator presented this v;eek's task to the parent by: 

yes, no telling 

,^es, no demonstrating 

yes, no having mother role play task back 

3. Did the parent educator adapt the task? yes, n o 

yes, n o If "yes'^ was the adaptation appropriate? 

yes, no If "no" should the task liave been adapted? (Consultant 

should discuss reasons for adapting or not adapting with 
parent educator and teacher before marking item. J 

4. 

yes, no Did the narent educator spend an adequate amount of planning 

time with the teacher prior to the home visit? 

>'es, no If "no'' v/as the inadequate planning at least partly the fault 

of the parent educator? 

5. 

yos, n o Did the parent educator discuss in detail the last PAC meet- 
ing with the parent and/or tell the parent about the next PAC 
meeting (discuss agenda, transpc^tation, time and place)? 

6. 

yes, no Did the parent educator obtain sucj^estions about new tasks 

from the parent? 
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If "y^s'', did thfi parent educator atte)npt to get the parent 
to expand on the task idea? 

If *Ves*', did the parent educator v/rite down the parent's 
task suggestions and explain them to the teacher? 

7. 

yes, no Did the parent educator attempt to relate to the motheriOij 

one in a warm, friendly, and positive manner? 

8. UTiat Desirable Teaching Behaviors did the teacher and parent educator 
agree were appropriate to this week's task (v^rite doi^n number from 
attached list of Desirable Teaching Behaviors). 

Wiat Desirable Teaching Behaviors did the narent educator both 
demonstrate and explain to the mother (write dovm numbers from attached 
list of Desirable Teaching Behaviors). 

9. After the consultant and the parent educator independently fill in PEWRs 
on the home visit and discuss differences in marking, the consultant 
should place a checkmark (on his copy of the PEVJR) beside any item that 
the parent educator marked inaccurately and attach his copy of the PEVJR 
to this instrument. 

10. 

yes, no Were there other behaviors tliat the parent educator should have 

engaged in that were essential to the effectiveness of the home 
visit or to filling in the PEWR that she failed to perform 
(e.g.: failed to discuss comprehensive services when parent 
indicated that she needed help or failed to find out whether 
the mothering one visited school last week)? If *'yes" please 
explain: 




yes, no 

yes, no 
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DESIRABLE TEACHLVn BEH/WIORS 

These teaching behaviors should be incorporated into aU teaching- 
learning situations, and not confined only to formal "task-tinie". 

1) Elicit questions from the learner. 

2) Ask questions that have more than one correct answer. 

3) Elicit more than one-word answers from the learner; encourage the 
learner to enlarge upon response and use complete sentences. 

4) Praise the learner when he does well or even takes small steps 
in the right direction. Let the learner know when he is wrong, 
but do so in a positive or neutral manner. 

5) Get the learner to evaluate or make judgments or choices on the 
basis of evidence and/or criteria, rather than by random guessing, 
chance, luck, authority, etc. 

6) Give the learner time to think about the problem; don't be too 
quick to help. 

'V) Give the child some time to familiarize himself with the task 

materials. Before proceeding into a structured learning situation, 
give the learner an introduction or overview. 



The Purdue Elementary Problem Solving Inventory 
may be obtained from: 



Dr. John F. Feldhusen 
Division of Education 
Purdue University 
West Lafayette, Indiana 46205 
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Co ]]'. .•:■ ':>:' : t i uv. 



C*.i 



Chil:! S For:: 



Child's 



School 



Date 



Con^r;.uni tv 



Grade 



Sex 



Hace 



Task Ir.i tiati on : (Circle proper rating;; 

1. No initiation. Child s:\t \vd:\d^ \]-\ l:\v. and writciif^d Child 
sat c'-.nd looI;ed about ihc rcon. 

2. Mir:i:-:al contact: No real invol ver.on ^ is sliov^j^ - cliild zo\ik']\oz figures 
but withdrew. Child knc-krd t'Uurc do.;n :cnd i r-cd : c:tc-]y vi::hdrcv. 

5. Initi-ticn hiix yr.inir:.:-,! in\'oi\*e:;v::i: . Cl:ihl novei» :i^;:re> abv:-:t r:^r:dC/:;»ly 
hut r.c orj^aj-: i t i o:i . Child lays ::11 t'i:;urcs down - no S}'3tc tic ::lay. 

4. In: ti i (.'ii - hij^h dc^irce of i nvci vo; .i;nt - or^anizod a::tivity. Child 
pai7'5 :iJl anin.als or stands; :hc::: side h\ side. Ciiild j:;rcui;s figures 
and puts thein inside barricade. Child puts fi;;i:re:; on tcp of cne another. 
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i.e:;c:;or (T) a:'::i p'lroai oJiicaior (Pn) v;ork toitctlicr in planiiini; a Icarninf;. 
acuivvu)- that wil] bo u:\oci by a ii^oliici^ (M) aiul lior child (C) as a horae task; 
(2) SCO how t>,o Pi: cliscuf.S'jo and porfomii,' this task with a irtOt]\er so tliat 
s;;o can do tiic task v;it'.\ her cliilcl; and, (5) see how a r.iothoi'^ and child vork 
uo^cthcr, A vidootape rocordinf; is raado of each segment of the home visit 
cycle and each sojr.'.ont oi: rhe cyclo is obsei-vcd usin^j one of the sections 
of the ?lCc Live Cbsorvution rorm. Section A is used to observe the T and 
PI: 'Aorki:\3 co;;cther; Section I> is used to observe the PE and M working together; 
Section C is used to observe the M and C workin-^ together.- 

Section A 

Gj r.ersl 

Section k of the ri-.CE Live Observation Vom is used to obsei-^'c teach-^/rs 
and parent edv-eators v;orkin^ together plrLVuiu^; a hone visit. Tne session is 
divided into tiiree sc^r.ents: (1) discussion of last week's visit; (2) discussion 
of tuis '.vook's visiL; and, (5) performing this v/eek's task. The three segr.ents 
CO not T;c:.essarii.^ have t^ occur separately but are separated for ease in 
observation. 

P rocedur e 

Ti:ere are t^;o p^f-es to Section A. Complete the top of the first page 
enterin;: the dn::e you r;r^; obr^erving ti^e VT recording;. Tiic first pai^e refers 
l':^ the di.scv:;:^icn or his:: '..\'ck's visit, 'ini:: dii'cus^ii oj^ can occur at any tiny/ 
d:;/!:.;; t:,-.; -juti r-j :^l\:)\\^r.; :>cs:;ion.. Ti\o second pa^^c refers t:o the discussio:; 



:.c :I\t n rot-.;**:-: z?. iiici f'lV^i: j-vi-^o riov^!^:.] tii.^'js or to st^i'v tJIrcctly 

t/i t:-. L'hc ::t;v.-v;u^l ;<:^::o, ot:.o" rr. C u pa,^c-s for tliLs vrco!;^:; and It'.tr.i v;ool:^: vj.i;it 
:-rj /or cC'.i^x! .in OJ::tjrv...ii 0:1 o/il)' cuiu clo nol nr:co:.:. :rily »i::a:» t.hat: v:.c\\ Vj.:>it 
lihoulcl b::; v!i!^ci;^;iOc sopi»ra(:e]y. 

T.vcnt 1. if at: ar;yt.ir.o durl;ir; tlio Sc^.ssion t))e last hoino visit is mentioned, 
check '^ycs;" if not, dieck "no.*^ The T and PH do not necessarily have to 
discuss tho visit in any detail in order for this item to be checked. For 
exa:;.ple : 

T: •^Ho'.; v/as your lastC visit to Mrs. Brown?** 
PE; "All risat/' 

T: '^Good. This week v;e v;ill us?* the iVnimai Task." • 
Itc;:"i /:1 would be chocked "yes," evci; thoui^h the T ininediately v;ent on to 
discuss this v/eek's visit. If, however, the T and PE continue to discuss the 
last visit recoiVi the itcrri numbers of tl\e PUWR that are mentioned. For 
exrV.-ple : 

T: *-Did he enjoy the task?" - PEtVR item »V42 v/ould be listed. 
T: "Did he have any difficulty with it." - PEKR Item vA5 would be listed. 
T: Did yon ask the laoLher for any suggestion.^ for a future task?" - 
PEl'.'R ite;u frol would be listed. 
It is posslbio to have the "yos" checked and have no PEiVR items recorded- 
Flof erring to the first example above, since the teacher r*ever went on to discuss 
last M'ock's visit, no PliWR itoras \:ould be listed. However, it is not possible 
to have a Pi;-V;R it^jn^ listc'd without the "ye:^** beln^j checked, 

— '■-^li' '^•^-^k if. either the T requests or the Pi: reports any probloins she 
Oi'.c-.i'v^at-j : in toachi:.,; t\\c la:.!: tcmk. Pleai^o nolo ti^aL this question pcrtiains 
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T: 



P;.:: ^'Xrs. r>i\^wn diclii't: undcrst;i;v.i v.liat a 'set* v/as?'^ ItCiH 2. a; v;ovild 
bo chock *'yoii/* 

PK: "Tiicro v:r.5 a lot of noise in the roo:n cli;vin£^ the session,'* - Item 
2.ci; \vOuld bo chocked ''no,'* 

Itc:;\ 2 .h) C\\cc]\ if cither tlio T requests or the PH re^^orts any possible 
vaviatior* that Cv'>uld have been used in teaching), the raother because of a probleni 
she -..-as having in understanding the task iaaterial, Tnis question is designed 
to see if the problcip.s discussed in number 2.aJ above v/ore follov/ed up by the 
T and Pr. discussing ho;v t!iO problcjT^ nig'nt have been solved. Therefore, tliis 
iron, nu^Vacr 2.d. cannot bo checked unless nuiiibor 2,a) above is checked also. 
?or oxa:.';ple: 

PE: "Pcxiiaps she v;ould understand v;hat a 'set' is if v;e ii^.ade a chart to 

illustrate it.*' - Itc^n 2,b) v;ould bo checked "yes," 
T: (Xote: . The last task conceiTied pets and the mother could not under- 



stand hoy iin elephant could be a pet.) "Perhaps, you can e:<plain to Mrs. 
Srown t)^'.'.t in other countries, such as India, a boy could have an elephant 
a:s a pet,*- 

Ite::; 3. Chock if the T or PC mention developing a task which uses a previous 
task as a basis, 'ihis question, if chocked, indicates that \;hon the T and Pii 
pl;vii fuvurc tasks ti-^y :-r<\ usinj* the iKatorlal loarnevl in pr;i.or tasks to teacii 

Ci>..::c^--'L:: . i-or u 1 o , T: *'Bo:c-.usC! Johnny on joyed this last task on dii'ec 
.^;ri. ;.:;>:; v;o can i:ako a task on reading- i:\:ip^> as a follov; up.'' 
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o'' LI;.; i,-.;,:;;cv vC t.i.;. .'S l.iio VT \::':^. tii'Vio;! 
... ■. •, ii;;... ; ".o I'll 1 J t.hi.L ocaii'iMO cUiri '.•.!•.:: :.;o;.i.iov; w:.;-. no I 

A s:v.oo i.^ pv-n-i^w/:; record vyrj:^ ti,o VT ti^-;K:J oi::, o.;:., (Ij 
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Item S . Space is providod for any comments which the observer might wish 
to note* He should put down an>*thing that he feels will help in the analysis 
of this instrument* In other words, this space is us-.n! to mention anything 
which the observer thinks will not be sliown by just looking at the instrument 
itself. 

For example, if **a^' is marked in number 7, below, he might wish to 
explain why there was no role-playing, such as the T talked exclusively 
in explaining the task and then had the PE talk exclusively in explaining 
the task back to her. 

Role Playing 

(a) An "a** should be recorded if there was no role-playing. This 
occurs if the T just tells the PE what to do, or if she just demonstrates 
what to do, or if she explains what to do and then has the PE explain it 
back to her, 

(b) A '*b** should be recorded when the T takes the role of the 
teaching one and the PE takes the role as the learner, Tliey actually 
perform the task as the PE will do it when she takes the task into the home, 

(c) A **c" should be recorded when the PH takes the role of the 
teaching one and the T takes the role of the learner. In other words, the 
PE acts as she will when she goes into the home and the T acts as the mother 
might act. 

The letters should be recorded in the order of their occuri-ence. 
If there is an "a*' there should be no other letter. Some examples are, 
but not limited to: »'c*', '^b~c'', »'c-b", »'b-c«b'^ "c-b-c^\ etc. 

Sco ring; - Ivhenovor a behavioral categoiy is done, a plus sign (+) 
should bo marked in the appropriate column. If there was an opportunity to 
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do a behavioral category, but it was not doiio, a minus sign (-) should be 
placed in the appropriate column. IF a behavior did not occur because there 
waf' no opportunity or it was huip^'roj^riate For tlie particular task, the 
space should be marked with a zero (0) . 

For example: If the T says "In this task we are going to 

look at pictures of places and talk about where you would 

like to go best", a plus (+) should be put in the "T does" 

column for "Gives brief overview of task." 

If instead of the abo^e the T immediately says, "Here are 

pictures, tell me about them." a minus (-) should be placed 

in both "Gives learner time to familiarize himself witlitask 

materials" and "Gives brief overview of task," 

If the task does not contain any unfamiliar facts, concepts 

or jargon, then that space should be marked with a zero (0). 



ERIC 



A yj<T:S is .in ti'is i Loi.' if tiio rCiJ'Mcii)::;!!;:; do iio; rOvUl v;uru 

]ic:ri.:i.t I od and ei!covira^;^d, Ikn:, i.f th^ dlroctions for tho t^;s!v or exanpl 
ai*e road d.lrocLly af> thoy aro stated on the shoot, a-* rnLnus is ploccd in 
the ap?y«:o|u-i?.tc coliL^ins, 

2 • Gives b rier overy i ev.- of task . 

The cvcrv iew must occur at the beginning of the teaching of this v/eek's 

task, Tnis itera is a brie f statement of v/hat the task entails and v;hat is 

going to be done. 

For example: T: 'Hnis task is called M\Tiere v;ould you 
like to go,' Ive arc going to look at severnT pictures and 
discuss v;:iat they are and what you like about the places they 
5hois\" 

Note: Just giving the title of the task is not enough to be an oyervlev;, 

5, Gives t he l ear ner tln?j to famili arize iiiiaself v; ith the tar.k materials . 

This iteir. includes describing the materials to the learner, allowing him 
tir;o to look at time. If appropriate, allowirig }iim time to pick them up and 
examine them. Usually, there v;ill be a siiort period of silence in which the 
learner can acquaint himself with the materials. This item will also occur 
before the task :i s actually taught. In most cases, it will be just after the 
brief overviev;, 

i'Or cxanplo: AfLer the T gives the brief over'/iew above, she 
says, ^'['i-zaso lako your time an:l oxcV.n no these pictures and v;hen 
you nrc !:hr^:»u;;h, tr:] 1 !;:e \:i\'\t .is u\ eaeli nr:e/' 
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A plus win be Tjp'Ct'-^ l\\x:\ i \ -j;! vo7^ a j'ol"c'?*<MiCC; -is i-ind.? liho 

.i;Virri;.u**r; or tlio c!;ii'''s ; : v-t; r^yr- ;*i (::::ce . 

For oxai:\;M;.:. In a T-l'l^ pliinniiu; scission: T: ^^liuvo >'ou, 
Mrs. Joiii^sC'Vt, ever visited a park like the one in this picture?'* 
or, Fn: '^Th^- children v;Il? enjoy this. task on pets as v;e just had 
a field trip to the r.oo.'* 

^' ^'O'^i'^-^v^^. the ^appro priatene ss of tc<sk for a particular child. 

This ite:!i v;xll be marked Vchen either the T or the PH remarks on why a 

task is good for a specific child as opposed to all tlie cliildren in general. 

This item includes coi':cr.ent on v;hy the task should be modified because of 

peculiar circumstances for a certain child. 

For exar:ple: T: "Johnny, will like this picture of the play- 
ground as I know that the stops at one oveiyday on his way 
ho:r,e frcu school/' 

or PG: "Porh;^--; 1 should leave this picture of a church out when I 

take the task to Onar's homo as he is of the Islaia faith." 
Note: In iuo.st cases, a certo.in cliUd will bo referred to by naino. 

] 

6 . a) Gives ro a ^on for do lr;:; ta sk. 

A plus v;j 11 bo marked whenever a reason is <iiveri for v;hy the task is 
heing given. This reason r.ay pertain to t/:e class in general or to a specific 
child. 

For cxc-.ir.p '.0 : T: '"Toda)- , we v:ilj plan a task'v.i\ich will give 
chi.ld:*::^: oppor i.uiii ty to express thcnisc:lvos and to use 

or Vli: ''Th-P: t;';:;k /iv':.-^ -l'.\r\ le';r:io'r* a j;ec^J opportunity' to use hi;; 



r:;ip .ill n rCi c-.:1;m- :;rcn. if i,;:; nil iindoriyj.i:^^ r;cc:'adfii-; T't::a;:jon 

for ^l:">i:i^; LIk; tai^k, :i ]io:%j.i:tA'i' . priiuti-i'v rc:C::;e)ri shoiild h:: given to lliO learner. 

* For oxari'.p.lc : T: ^-Wo will fi ivc tliis tasl: to Johnny because 
he needs liolp wJ.th hi.s reading.'* A nirrns is miirkcd. 
A better ;,'ay to express this reason is: 

•^i7iis task is designed to give Johnny a chance? to utili:ic 
the reading skills j\c is loarninj; in class/* A plus is raarked. 
Note: 6,b) v.'ill be loft blank unless 6. a) is marked. However, if C.^i) is 
marked, there must be a mark in 6.b). 

7. Clarifies facts, concepts and " jarp.on" i ^icludod in the task . 

If there are any unfanvlliar or technical teriiis included in tlie task 
content which tlie learner does not understand, these terns ir.ust be explained. 
A space is provided to record \vhat the unfamiliar tcmi \;as. 

For example: T: ^^Tliis task concerns sets. A set is a grouping 
of itc;as into catagories according to soirio cc:?i!non characteristic. 
A plus is placed in the appropriate column and th.o i;ork "set" is vn'ittor* 
on tb.e lino. 

Another example is: Pf:: "This task entails visual tracking." 
If that is all that is said, a i.vLnus will be placed in the appropriate 
colinn and the tern "visual tracking*" is vrritLen on "che lino. 
Note: That if there is no fact, concept, or ja/'gon in the task material which 
ne«.. to be clarified, this item will be left blank. 

o. RoUito^Lnis task to a V^^'^^'^^ ^^^^ l 

Ti;.is i • e;:i i }; i::{;-ked v;i-h :\ pi:?:; ;vh:':t a i-aii: \.c:sk is ti-J iirio L:h-; prosOiK 
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Not.': lio.-':.\c^r, tir^i liiis i tiui i:v'?,r>n f-or ;loui;; thi; tOi^k. 

I'or o':i:.-plc: Y: ''o.ijicc the .last trii^k Joliany clj.cl ;.a,s op. coual:i.nf\ 
tii:is ueck^s ta:;k be on addition." 

9. Dc til i. 1 s Proc odti ro s . 

Tiiis itcji: occurs v.]ien step-by-step cIirection'> of v;hat is to be done, or 
v;hat is done is given. To detail procedures migh^: take the place of number 
2, a brief ovorvicv;, if it is done at the beginning of the task. However, 
unlilie the brief overview, procedures might bo detailed at miytin:e dux'ing 
the task. 

For exa:Tiple: T: "First you \:ill look at the pictures, then 

I will ask you to describe them, then I will ask you to pick two 

which you like then..." 

1 0 • Deta ils Questions. 

This item occurs, v/hen specific questions to be asked are given. Ine 

actual wording of the question must be given and not just a general direction 

to ask a certain kind of question. 

For exanple: T: "Ask hii:i, 'VHiich of these pictures do you 
like the best?' Tnen ask him, MVhy do you like this picture?* 
Tnon ask hin, ''rvherc have you seen a place like tl)is?'" 
However Not T: "Bo sure to ask hin questions about these pictures 

whicr. have ;;:oro than one right ansv/er." A plus would not b.e 
narkea }i\ this case. 

Yiiis itriw refers Lo :iny ai r^^ctio:r; wh Ich wore not or.igin'illy iacluJod in 
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Nut^': Th::l a tiirjl. can /iJ;":'>s v\toiN*od'in so:ro way. 

FciV : 'l': ^^"hy Johnny riiiii sliori v;lt:h those pictures^ 

he ::tay k';:op thenj r-iicl colo:i' them and pcrhi'.nr* v:rite a sentence 
underneath oiv:h. picture describing it." 
or PI:: "Maybo v.non he is done v/ith. those pictures, he can look 

throu[;h sere niagain2:es and find other pictures of places lie 
would like to visit/' 

12. Mention PAC or Parent Activity* 

r I • ■ ■ 

The parent should alv.ays be reir.inded of upcOiT.ing PAC meetings, last PAC 
ii;eeting should be discussed, any comprelrensive services which the family is 
qualified for sliould be i.ientioned. 

13. I nvites to Classrooin. 

Tnis item entnils noro than just saying T: "Have Mrs. Jones visit 
us soniotinc:^" or Phi: "rlec::jt: feel free to drop in on the class." A definite 
tir.o and date si\ould bo r.r^d^ for the parent to visit. T: "Be sure to invite 
Mrs. Janes to cone to the school next Thursday." or PK: "Mrs. Broivn has 
Vv;.x!nesday moniino free ?:nd i will ask her to observe the class then." 

1 4 • Creates a ''What if" situation. 

This itOii only occurs v.ixen the teaching one and the learning one discuss 
hoi; the task v/111 be tiiur^lvL to a third person. This item v;ill be checked vrhcn 
hy;>othotiw:al sititatioii i:^ Ci?atcd and possible solutions to the hypothetical 
uro d^suus:;c'd hv'tv;^: ;i th'.^ T Mid I.. 

roc c::::i:ip:e: T: "V.hr't you do if Johnny does not v^ant to 
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0.1" VI:: 'Sii.il I U'J ! ilfi:;. nrtJv;»i if j;!:- uj/,-; i:oi: Uii:':>ri;t;:vKi 

hnv; ^'iop'.;:::; :y ii;. a |).:t?'* 
U:nt:: Th:ii ti-cs^^ "Wii.it i i • ;;;:v i o^^s aro o:)ly !iypo Lliuvicaii; dcaliii^r 
tc-aciihi^ the Lri?k to /• ei;;o ^liu! not: iilJ hyp Jlhotica] s. 

1 5 , IVlj.cj^ts Quostioivt; tro; n t:.b.o I'.oarnor. 

Ill this itc::i, the T cnc.ourogos tlic learner to ask questions. That is> 
lio creates a situation in which tho learner feels free to ask ciucstious aud 
in v;hich all sincere questions are welcomed. 

For cxa;nplo: T: '^Do you have any questions concerning this 

task?'' 

or . T: "Is there anything about this ganic v;hic]i you do not 

understand?** 

PB: "Ves^ ivhy are there onl\^ four correct coir.binaticns?" 
Note: That this itcin is not for when the L asks questions. The T must 
initiate tho situation in wliich the L asks questions; that is> he must pronipt 
tiie question fron the learner. 

For ox?"i:ple: PC: 'UVhy am I solving this task?'* 
Although the L asked a question, the T had done nothing to elicito it; therefore, 
this item v/ould not be narked. 

1 6 . Asks questions that have more tlian one corr e ct ansv/e r. 

This ite;n is marked when the one acting as T asks a question w-hich require 
some thought before ani^vreri ?ig. These are knov:n as '^opon-cnded^' questions 
v/hich load to one integrated interaction and involves the learner uoro fully 
in tljo jnteracti.cn, 

Foi' cxcfninlc: T: ^'WliaL uo you about this pictir:'o?*' 

or T: 'MViiv cb you tlu.nk birds fly soutii U\ ^he v;lntor?" 



ERIC 
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The cluL.ir is only one color ::ncl thorei.'oTO there wan only one correct 
v;ay to asV. thir> question • 

Note: Tiint this itera never includes "yes" and "no" questions. 

17. ill i ci ts laor e t]>an one-v.'ord ansvrers £r am the leaiTier . 

This iten^ is marked when T ask a question which requires the L to use 
cither phrases or sentences in ansv^cring. 'Ihercfore, this item is never narked 
for "yes" and "no" questions. 

For ex^iiiiple: T: "What can you tell rae about these pictures?" 

or T: "V;'h>i-*do you like to do on rainy days?" 

An cxajnple of a "one-Kord" answer which would not be included in this 
itc:n is: 

T: "IVhat color is tliat block?" 
FI-: "Rod." 

IS. Rn coura^^.es the learner to enlarge u pon respo nses. 

This itc'p. is ;narked v/lien the T proir.pts the L to expand on an ansv/er that 
h.;: has previously t^iven. He encourages the learner to elaboi'ate on what he 
has said. 

For exrtnple: T: "Tell luo ntox^e about these pictures." 
or T: "Waal: else do you know about these animals." 

or IT:: "Plaints need sunli;;:;t: to [>i*ov;." 

T: '■rU;]lj wily do yen; thlnl. tii:^y neo<: suuli^^ht/' 



ERIC 
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Thi.s itc:. is i-:irl;(..d wi!-*:-! tno T jj.i'':v-pt\^ I. to rcrspniid In (^c;::i;;,!etc: , 
5::.!!>jc;^:t-i)r-:-;Uuv' l.:^ s.;ii'' Jl:c^^^ ra t:h r 111:;'! K.i t!i oito-\'.'oru or sl-orl j^hrasi.: r^.:bj)Oiisci; . 
Usur.lly lKo v;ay the- qUw-i^tiioii or co.Tdaad is ];ln'asc;d dctormlno how it will 

bo answered. 

For ciXciinpTo: T: **Tcll me about tlie zoo?^' 

PE: ''Well, there are lots of animals there. My favorite ones 
are the monkeys and the lions.'' 
If the T had asked: 

T: *M\'hat animals are in the j;oo?^'. 
The PE most likely would have responded. 

PE: '^Monkeys, lions, and tigers. 
Tne former way of phrasing tl;e question more easily leads to the use of coiiiplete 
sentences than the latter. 

20. Prais es th e lea rner whe n he does well or even takes s]i!all steps in the 
rig ht direction. 

This itei7; is narked when tlie T lets the L know he is doing well^ or has 
anovrerod correctly. Usually the praise is only a short word or phrase such 
as: 

''Good'' '^fine" or "that's right'j Hov.ever, it can bo a long elaborate praise 
such as : 

T: "That's very gccd, Johnny, very, very, good. My you are a 
Si:iart hoy." 

Uolo: That for the purpoKos of this observaticn sc!\odu.lo, no dotermiuAtioa is 
md; to v;:icthDr the priii';? is arLicifical soi'udln^;; thot is, ru; thoiK.'i the 
T did no^ really me.in .it, or not. Ix any t^orl of atlx-npt :is uiade to praise, th.is 
.1 lO::' v;i 1 1 be record'..:d . 
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'iiii^; i i; r:r: rIvC: :* l:iu: i. jmvc?;-. v:\ hicorrocl: '•Cb;jK;risc and t!\o T 

corrects hi.;:; !)ut: v/ltii^^i;:: criti.c or sarcasci. 'ihc T i^liould never say, 

Instead, a bottcr way of correcting is to say, "^xe you 

'M'.oiild yo\i like to do that again?'' 
'•Lets thin-i about that a little more." 
for cxa.'Tiple: 

T: "V.hat color is this block/* 
L: '^Red^^ 

T: '^Lets hook at it again." 
L: "BluG/^ 

Tnx^ ;:ioth{.>d of correct:! if, superior to the T snying; 
T: "Xo, that block is blue." 

2 • ^£±.5. }S'2^ IS:^ nor to c v alnate or ip.ako jud£-rionts or choices on the basis of 
evict ^ nee and/ or c r I tori 'i J^th or than b y randor:; guessint;, chance, luck, authority, 
etc. 

Tiiis item is jnarked v.hen the T invites the L in a situation vmere he 
iv. roquirod to exa/ii.ne certain facts or cvidencf? and deduce a proper ansv;er. 
That is, the L must gi\o reasons for or cite evidence for his response. 

For cxci:;.plo: T: "l\ny do you think Billy v;ill like this 

p.i.ci:uro o: s^:ings." 

Vr,: I l.i\o\: lliai: everyday after scheme] ho goes to 
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f.; ; ; - :!;:.J \ r;'..-, 1';: )::•.■ '^■/iV'jU hov r rrfi \]\^: b:':\\^ of cr.l ivv.i;: . 

Ano.i'/-^' is: 

i;v;c ^t:, i;our^ S'llL)*.) J:ho h;i'^ Iho I.. t;!.sle a let;;-';.! (s'';iirj i! p.ioc:o o.r crincl/ (i;v;oc;l:) 
ajul so::to jalc (snlty). ^5hc tlioii givci; the' L arLjclioko zmd cslii to 
dcternir.o v.hut it tnstes 15.ko ui;iiu; thc! tast.os she just sar.plod as cL basis, 
'inis item is divided iVito i.v;o cator;'ories (weak and strong). The v.'eal; catocjory 
is marked v.heii the T ir.akcs an c^ttetapt to do this itcn*i but do<is not carr>- it 
through* 

For exa^jpl:?: In the tasting task above T: ''Viliat type of taste 
do35 this piece of cake have.'' 
PE: "Sv;o8t," 
T: '^Good," 
This is weak. 

In contrast, a ^'strong" is marked when the T does follow through on this 
itcin nnd lias the L pinpoint the exact , evidence or crite"ria v;hich vras used* 
For exnnplo; T: 'Uwiat type of taste does this cake ha»/e." 
PP.: '^Sv/eet/' 

T: '^Good, hov; do you knov; that?'^ 

F£: "i^eceuse it is similar to the pieco of candy." 

23. Gives the leamor time to think about the probl e:^-; not to quick to help ; 

This itcia is uiark-^d v;!ien the T Oiicouragos the learner to think before 
;o-r;cce f>uing. For ex^ir.ple, v;hen "he learner is sta^iped, tiiO T pauses a short 
tu;-:; to ?,llo\: the L to think :^bout the proble;:;. 'ine T ^^:\y then suv-.v^ost 
elternr:l:iv;j:; or a:vk addl.tionci! ^:i;-'riLjo:i> ratlier il-.'/.w pirnidin:: the- ans:^cr. 
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lo:*:^ iiii-' i).Io:;:.. boioi-" v:i[\i tho;.:* Vlii::. 



Oil. 



L does nc.»i. rc'!;po:Ki. T Iho L I'i.i':;^ (a fi';-: :^cco^lCi^O to think abouL 

T: "Well, Mhi.t color is this particular blocl:?" 
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Sc.: L ion A 



C'.;. :::.ii:'ity " _ _ ^_ Tc-aclior y ' ' ' ' ' ' ' ' ^ 

1. V:as IriSt wcok^^ visit ncntloncd? ' Ye s K o 

If yes, write the nun^.bcrs oi: the itcuis oa the PFiWn that v;ore 
used in reviewing the last hoiJie visit. 



2. a) ProbloiT^s in teaching task to mother Yes _No^ 

b) Alternative; "coaching sryics v;hich could 

hrtvo been used to ir.prove celivory ^^^^^ 

5, So.T,:^ future task or task idea based on 



4. Number of ti::ves VT tirmed of f aad on duriiig 
session 

i'.'hen :^ ^ ^ 

5. Co;r-aents: ^ 

ERIC 
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i) y:. :.u ■!■ .f^ I. 



hl.:sol£ wlLh the: ; iit sria 1 ii 

4. M.'ike.s ri-'fti ■•r.sicc to lo.irr.or'.s Ci:\c!/or 
thl ' s r 5 0 n-.i 1 o xp e r i once 

5. Co.T.-ic^.ati c:n appr ■5pria:c:vjss of tas;; 
foi- pr-r:ic;:lar chiii 

6. Givijs Ttfaso p. fo r dol n?. task 

If rcvisori give a, ic is rot re.?.cclial 



7. Cla'rifiys f:icts, coitcopts and 
"jar5;0n'' includ-j^-i in the task 



8, flelatss this task to previous ono 



9. D;2 tills procedures 



10. Details quest icnii 



11, Ex:^jr.::3 task 



12» M-j-.t!.or.s PAC or r?.r::nc activity 



13. Tr.vitt'S to classroo.-: 



14. Crep.r.o5 a "Wha:: if" sitii^itioa 



15. Eliciti q-.:os tiers fror. the- learner 



16. Asks questions t':\:it have v.ore tlmn on-j 



17. filiclts r.oTr? thoT: one -word cin-ivers fr 
the learr:er 



1?.. Hncoura^r^s the ie-.imer to srii.arge i:pop. 
ri^5pon:.v;s 



19. rncoura?/-*-* ieArri-jr to use co.r.plnzo 
sentences 

20. V'r'-.i^os the l':amer when he does vdH 
or even cJ-.er^ s.v.all stc;?.* Ln the right 
cIlrc';tor 



ji:-; ^ m :h-j h^;. i". (.•'■'. v'vi;li.\ 




i^ironi: liducaio/'-MMiu-'r Session 



r;iri'nl i*.tlih*a t cr Wrinkly Hi);:- Vi:,i: Ki'port. 



City. 



Teach or 



Chi 



! 1 r 

.Chi !<i's Sox 

Schoo 1 



Knee 



Parent, l-'uucit.) ;■ 



10 11 12 1 :j 1 a ; :> 16 17 



!9 20 




21 22 2^ 2'f 25 2n 2i 



9 '\U '\\ r? V\ 'if) Vi 38 :i9 40 



: THIS w:::::k's visit ::a;:; taS:: no. 




TiilS l7i-:i-;K"S TASK h.AST TASK NO. 
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Co\::\c\\ts Role Plnyiiv; 

a) No role [ilayinj' 

b) IMi ai» T, M as I. 
. . c) M as T, n\ as L 

order of occurence * " " 


> i 

Pi: 

Does 


FF. Tells 
M to iJo 


Mother Docs 


1. road extensively fro.:i task siicet:» 


1 


1 

! 


2. Gives brief overview o i' task. 








5, Gives learaer time to faniiliarize hinuself witli the 
task r.iatcrlals. 








4. Makes reference to learner's and/or child's personal 
experience. 








5, Gives reason for doin.p, task. i ! 




Not rerr.edial. 


1 

t 




6. Clarifies facts, concepts and ''jargon" included in 
the task. 








7. Relates to previous task. 








S. Details procedures. 








5. f>otails questions. 








10, extends task. 








11. Gives "vvhat ir" situations. : 




12. L-l.iclts questions fro:n the learner, | , 




13. Asks questions that have niore tiian one correct 
ansv;or . 


1 

i 

j 




14- i.-iicits r.;ore t'nan oric-word ansv.crs from the learner. 




■ 

j 




IS. iiacouragos the learner to cnlar<ic upon responses. 




! 




16, r.ncouru.-.es learner to use co:nplctc sentences. 








17.* i'raise the learner when he docs well or even takes 
s!;;all steps in the right dircctioji. 








iS. Lets t;;e learner know v;hcn he is u'roni;;- 








[joos so in a positive or neutral manner. 


! 
i 




•1). Ci.-LS 'L;k: learner Lo evaluate or nake jud^.;Oi^icnt Iveak | j 

or :.::.o:ce;» on the i>«.isis of eviuenco and/or L ; 




cr: zcriii etc. Strong [ \ 




2i']^^r.Lvcs learner tii..c zo v.lrink aix-.ut: the problein iiot ; 
^^Loo c.ulck to iv:.ip, i ' 




21. of ti.nos Vi' lurned oi'i ; v>n dnrini.; soj^sion - Wlien : 
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An Ins rue uiotial Manual 
fo - th-a 

VbCli 

F^eciprocal Cntej',07\v System 

Th5 PnGG tins consists oi ten verbal categories, each of which can ba 
>^:\^±r^aad to .e:lth?.r nother or child talk, r.nd five catagories for othsr 
pos^ibla events, irnen verbal behavior is obser/ed as toother talk^ifcs category 
rj.mbar r^cordad as a tvo di^it nuEiber (00 through 09). In contrast, 
when verbal behavior is obser^/ad as child talk, its category numbar is 
recorded as a parallel two digit nuniber (11 through 13). Soma of the verbal 
categories have been combined for child talk; consequently there are ten 
nothar talk c:.tagorie3, eight child talk categories and five general categories 
for a total of twsnty-thraa cata.c^orias. 

Troccid^AT:^: Coding is done on jihe RC3 Observer Record^ The information at 
cb3 top is obtained frora the audio-tape label. The eight boxes In the 
upofir left corner are to be left blank, (The keypunch operator uses then 
la?:erO A category n'on^ber is coded at least every three seconds* All 
:lnt:{iro.ction3, though, are cod-^d regardless of length or brevity. If a 
b2h:-^vior continues for acine tir.a, it is only coded once every three seconds. 
Hcvev-r, if the b^jhavior chan.^es before three seconds, every behavior is 



co.:=:.or. lS , :de:i:*, \::\/nr 'jutions t::c ct; 



01 iS^^S'l^t'' deceits v>.C: action, bciuwior, co:::.ient5, ic:v-:s, 11 
and/or co:r:ri;:-.:t: i c;::.? of t !io oVrier. 

02 Ques tlcwi? (A:-:::l,L;-ic:itio:0 ^ A^ks. tor clarification of the 12 
bC'ha\-ror, jo:;:;;c::t.^ , .idcr;:*; :in:i/or contributious of l:]:e ot':or, 
!\Cf[ulrc:- \"erbal re.-ponse. 

03 Qj^0:*tjcr.3 rClo^vd^" : Asks a c:uc-st:ion or rccjuosts inforr.ation 13 
\^Tth~tiri:' :}:tL:\t th; t tlu^ otl^er should ansv;er verbali>\ T!;is 
t)*po oi- quostic;-! I;" h'ls one correct answer. Rc::uires 

a verba] respo::.'^'. 

0-i Questions (C::cn) : Asks a c;i;csti(,:n or rcquo^^ts :.nfor.-.aticn 14 

;.h the c\':.:v should aiij^'.or \"orb.illy. us t^-re cf ::\:csrion 
iisualj\- h's . :*rv. i!-::n a::e a:■-:^ f^trf^lc answer. Rc.uires 
verba I r;-'S c . 

0^ Hcsp'^nds : Gives .: ; : vct e.:s'.e'*' o r respoase to quest :c as or 13 

rec:uesVs :'cr i af at ic-a ::u:t. are iivLtlatcJ by the ctae:'; 
includes aa^■•.■er^ 'lo eae>^ c-an auL-stioas. 

O Inltir-Los: i^ixs:a:< facts, .i afor:::ation , aiid/or opinion eon- 16 

cernisu; the eoatene. subject, or procedures bcin;: considered 
that aia; se 1 v-i t atO'M cxrresses ones ovai ideas; ]ectv:res 
(includes rhet:: ':al uii''Stien> not intended to be ansa-red) . 

07 Directs; Gi\'es direet:ions, instructions, ordei', and, 'or 17 

assl t;n; :ents to vdvLch another is expected to co: .pi;". 

{):\ e:orrects : felis the other t:^at his answer or beha\*ior is IS 

inappropriate or incorrect. 

u-) Rejects: Reject: n:: or cril-lei:ii i:!^ the behavior, orlnion, 1? 

c7r"" ju;ha;:ent of ::he other; beaJij::.; out so;.;eone. 

.ai ::icii!a.' Ciliek: T: n-eorder bein^ turned oi'f and en. 

■■') ^hilriie.: leu-./ ar -her- ;; -:oc-s of silence. 

a-- , Orhf-r VerhM i rra r: ah :Ak\r.:\: o::her el-id : cr 

r V ':. d . .. : n' a* h--:- vhiid. err hvr-elr. 



:' ic'i^ • A-.- 1 ; ■: \ : ' ; : ' -i. ■. / X u'-'S , end o ' L;u^ 

K idr \: :.'a r. ^ 
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